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Guide to Completing Revised Consolidated State Plan Template

In order to support State educational agencies (SEAS) to leverage their work developing a consolidated State
plan, the U.S. Departemt of Education provides the following table as a guide to SEAs preparing to submit
the Revised Consolidated State Plan Template published on March 13, 2017 under section 8302 of the

Elementary and Secondary Education Act of 1965 (ESEA), as amendedibetlgeStudent Succeeds Act

(ESSA). An SEA may consider using its previously developed responses to requirements in the original
November 29, 2016 template as a basis for responding to the requirements in the Revised Consolidated State

Plan Template.

State Plan Requirements by Program Statutory and Regulatory Item(s) from Item(s) from Page
Requirements Revised Original
Template Template
Title I, Part A: Improving Basic Programs Citation to ESEA, as amended
Operated by Local Educational Agencies by the ESSA, and Part 200
(LEAS) regulations
Eighth Grade Math Exception 1111(b)(2)(C); 34 CFR 200.5(4 A.2.i-iii 3.A 29
Native Language Assessment 1111(b)(2)(F); 34 CFR A.3.i-iv 3.B 30
200.6(f)(2)(ii) and (f)(4)
Statewide Accountability System and Schoo
Support and Improvement Activities (1111(c)
and (d))
Subgroups 1111(c)(2) Ad.i.ad 4.1.B 43
Minimum N-Size 1111(c)(3) Ad.ii.a-e 4.1.C 44
Establishment of Londerm Goals 1111(c)(4)(A) A.4.iii.a-c 1.A-C 13
Indicators 1111(c)(4)(B) Ad.iv.ae 4.1.A 32
Annual Meaningful Differentiation 1111(c)(4)(C) A.4.v.ac 41.D;4.1.G 46
Identification of Schools 1111(c)(4)(C)(iii) and (D); A.4.viag 4.2.AB 51
1111(d)(2)(CX(D)
Annual Measurement of Achievement | 1111(c)(4)(E)(iii) A.4.vii 4.1.E 49
Coninued Support for School and LEA | 1111(d)(3) A.4.viii.a-f 4.2 .Aii; 51
Improvement 4.2 B.iii;
4.3.BD
Disproportionate Rates of Access to Educatd 1111(g)(1) (B) A5 5.3.BC 79
School Conditions 1111(g)(1)(C) A.6 6.1.C 107
School Transitions 1111(g)f1)(D) A7 6.1.A-B 90
Title I, Part C: Education of Migratory
Children
Supporting Needs of Migratory Children 1304(b)(2) B.1l.i-iv 6.2.B.iiTiii 110
and vi
Promote Coordination of Services 1304(b)(3) B.2 6.2.B.iv 113
Use of Funds 1304(b)(4) B.3 6.2.B.viii 117
Title I, Part D: Prevention and Intervention
Programs for Children and Youth Who Are
Neglected, Delinquent, or AfRisk
Transitions Between Correctional Facilities af 1414(a)(1)(B) (O 6.2.C.i 118
Local Programs
Program Objectives and @omes 1414(a)(2)(A) C.2 6.2.C.ii 119
Title 11, Part A: Supporting Effective
Instruction
Use of Funds 2101(d)(2)(A) and (D) D.1 5.2.A 70
Use of Funds to Improve Equitable Access t{ 2101(d)(2)(E) D.2 5.2.A; 5.3E 70; 78
Teachers in Title |, Part A Schools
System of Certification and Licensing 2101(d)(2)(B) D.3 5.1.A 64
Improving Skills of Educators 2101(d)(2)(J) D.4 5.2.B 65
Data and Consultation 2101(d)(2)(K) D.5 2.CD 78
Teacher Preparation 2101(d)(2)(M) D.6 5.1.B 65




State Plan Requirements by Program Statutory and Regulatory Item(s) from Item(s) from Page
Requirements Revised Original
Template Template
Title 11l, Part A, S ubpart 1: English
Language Acquisition and Language
Enhancement
Entrance and Exit Procedures 3113(b)(2) E.1 6.2.D.i 120
SEA Support for English Learner Progress | 3113(b)(6) E.2.Hii -- 121
Monitoring and Technical Assistance 3113(b)(8) E.3.Hii 2.2Band D 123
Title IV, Part A: Student Support and
Academic Enrichment Grants
Use of Funds 4103(c)(2)(A) F.1 6.1.AE 124
Awarding Subgrants 4103(c)(2)(B) F.2 -- 124
Title IV, Part B: 21st Century Community
Learning Centers
Use of Funds 4203a)(2) G.1 6.2.E.i 127
Awarding Subgrants 4203(a)(4) G.2 6.2.E.ii 130
Title V, Part B, Subpart 2: Rural and Low-
Income School Program
Outcomes and Objectives 5223(b)(1) H.1 6.2.F.i 133
Technical Assistance 5223(b)(3) H.2 2.2.D 133
Education for Homeless Children and Youth| McKinney-Vento Citation
Program, McKinney-Vento Homeless
Assistance Act, Title VII, Subtitle B
Student Identification 722(g)(1)(B) 1.1 6.2.G.i 134
Dispute Resolution 722(9)(1)(C) 1.2 6.2.G.iii 137
Support for School &sonnel 722(9)(1)(D) 1.3 6.2.G.ii 135
Access to Services 722(9)(1)(F)(i) 1.4 6.2.G.v.1 and 138
2;6.2.G.iv
Strategies to Address Other Problems 722(g)(1)(H) 1.5.i-v 6.2.G.vi 139
Policies to Remove Barriers 722(9)(1)(1) 1.6 6.2.G.vi 139
Assistarce from Counselors 722(9)(1)(K) 1.7 -- 142




l m Dr. Jennifer McCormick
Superintendent of Public Instruction
DEPARTMENT OF EDUCATION WOWZ% 75?6%%/0‘& Stuctent Succedss

September 182017
Office of theUnited States Secretary of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

DearSecretary DeVas

The Indiana Department of Education (IDOE) hasked over the past several months to involve

stakeholders and practitioners in the development of its Consolidated ESSA State Plan, under the federal
Elementary and Secondary Education Act. Meetings convened in every Congressional district and topical
Tedhnical Assistance Working Groups allowed constituents and experts, alike, to provide meaningful

feedbackto nf or m our plan and influence policies and pra
ESSA.

Throughout the drafting process, IDOE also wdrk@intentionally engage State policymakers at multiple

points. Members of the State Board of Education and their staff provided significant contributions to the
Assessments and Accountability sections of the plah. e g o vD&ectar ofrEdusation élicy served as

a member of | DOE&ds Accountability Technical Assi st a
sections for review prior to Indianads June 30 publ
planning process, close commication and routine meetings occurred between the IDOE Chief of Staff and

the governoroés Deputy Chief of Staff to ensure cont
level.

Foll owing Indianab6s publ i c blecbneresssanddeedback regartirgthe DOE r
pl anés refinement. This process was conducted throu
work group sessions. To share outcomes that evolved through these collaborative efforts and to further keep
constituents apprised, statewide regional meetings were conducted by me and department leaders to overview
key elements of the final plan prepared for submission to the U.S. Department of Education.

Today, we are pleased to submit for your reviewand appré | ndi anads Consolidated
Every Student Succeeds Act. It reflects the culmination of countless meetings to meaningfully involve

stakeholders, the dedicated work efforts of staff and collaborative partners, and the reflective @seibpm
implementation strategies to effectively support all Hoosier students and the educators who serve them.

Sincerely,

AConct

Dr. Jennifer McCormick

Attachment : I ndi anads Consolidated ESSA State Pl an



Introduction

Section 8302 of the Elementary and @edary Education Act of 1965 (ESEA), as amended by the Every
Student Succeeds Act (ESSAYermits the Secretary to establish procedures and criteria under which, after
consultation with the Governor, a State educational agency (SEA) may submit a ctes@idée plan

designed to simplify the application requirements and reduce burden for SEAs. The Secretary must establish,
for each covered program under section 8302 of the ESEA, and additional programs designhated by the
Secretary, the descriptions, infieation, assurances, and other material required to be included in a
consolidated State plan.

The U.S. Department of Education (Department) encourages each State to think comprehensively about
implementation of programs across the ESEA and to leveragafuto ensure a focus on equity and

excellence for all students as it develops its consolidated State plan. Further, the Department aims to support
collaboration and efficiency across multiple programs to help ensure that all children have significant
opportunity to receive a fair, equitable, and highality education and that each SEA works to close

achievement gaps.

The Department identified five overarching components and corresponding elements that integrate the

included programs and that must loeleessed by each SEA electing to submit a consolidated State plan.

These components encourage each SEA to plan and implement included programs in a comprehensive way to
support local educational agencies (LEAS), schools, arstiualent group Consistentvi t h t he Secr et a
authority in 34 C.F.R. § 299.13(d) to establish the date, time and manner for submission of the consolidated

State plan, the Department has established this template for submitting the consolidated State plan. Within

each componengach SEA is required to provide descriptions related to implementation of the programs the

SEA includes in the consolidated State plan. The consolidated State plan template includes a section for each

of the components, as well as a section for the-terrg goals required under the statewide accountability

system in section 1111(c)(4)(a) of the ESEA and 34 C.F.R. § 299.17(a).

The sections are as follows:

Long-Term Goals

Consultation

Academic Assessments

Accountability, Support, and Improvement for Sols
Supporting Excellent Educators

Supporting All Students

A

When developing its consolidated State plan, the Department encourages each SEA to reflect on its overall
vision and how the different sections of the consolidated State plan work togetrestéoare

comprehensive approach to improving outcomes for all students. The Department encourages each SEA to
consider: (1) what is the SEA6s vision with regard
toward that vision; and (3) how wihe SEA evaluate its effectiveness on an ongoing basis?

1 Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA.

2n developing its consolidated Statian, each SEA must meet the requirements section 427 of the General Education Provisions Act
(GEPA) and describe the steps it will take to ensure equitable access to and participation in the included programssfor stude
teachers and other program béciefies with special needs.



Instruction for Completing the Consolidated State Plan

Each SEA must address all required elements of the consolidated State plan. Although the information an
SEA provides for each requiremenitl reflect that particular requirement, an SEA is encouraged to consider
whether particular descriptions or strategies meet multiple requirements or goals. In developing its
consolidated State plan, an SEA should consider all requirements to ensitréatelops a comprehensive

and coherent consolidated State plan.

Submission Procedures
Each SEA must submit to the Department its consolidated State plan by one of the following two deadlines of
the SEAO6s choice:
0 April 3,2017; or
0 September 18, 2017
The Department will not review plans on a rolling basis; consequently, consistent with 34 C.F.R. §
299.13(d)(2)(ii), a consolidated State plan or an individual program State plan that addresses all of the
required components received:
0 On or prior to Aptli 3, 2017 is considered to be submitted by the SEA and received by the Secretary
on April 3, 2017.
0 Between April 4 and September 18, 2017 is considered to be submitted by the SEA and received by
the Secretary on September 18, 2017.

Each SEA must submitthier a consolidated State plan or individual program State plans for all included
programs that meet all of the statutory and regulatory requirements in a single submission by one of the above
deadlines.

The Department will provide additional informaticegarding the manner of submission (e.g., paper or

electronic) at a later date consistent with 34 C.F.R. § 299.13(d)(2)(i).

Publication of State Plan

After the Secretary approves a consolidated State plan or an individual program State plan, an SEA must
publ i sh its approved plan(s) on the SEAds Web site
the public can access and understand in compliance with the requirements under 34 C.F.R. 8§ 20(B21(b)(1)

For Further Informationlf you have ay questions, please contact your Program Officer at
OSS.[State]@ed.gov (e.g., OSS.Alabama@ed.gov).
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Programs Included in the Consolidated State Plan

Instructions Indicate below by checking the appropriate box(es) which programs the SEA included in its
consolidated State plan. If an SEA elected not to include one or more of the programs below in its
consolidated State plan, but is eligible and still wishes to receive funds under that program or programs, it
must submit individual program plans that mekstatutory requirements with its consolidated State plan in
a single submission, consistent with 34 C.F.R. § 299.13(d)(iii).

'H Check this box if the SEA has includalli of the following programs in its consolidated State plan.
or

If all programs & not included, check each program listed below for which the SEA is submitting an
individual program State plan:

5 Title I, Part A: Improving Basic Programs Operated by State and Local Educational Agencies
5 Title I, Part C: Education of Migratory @tiren

5 Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected,
Delinquent, or AtRisk

5 Title Il, Part A: Supporting Effective Instruction
5 Title lll, Part A: Language Instruction for English learners anchignant Students

3 Title IV, Part A: Student Support and Academic Enrichment Grants
5 Title IV, Part B: 21st Century Community Learning Centers

5 Title V, Part B, Subpart 2: Rural and Ldncome School Program

3 Title VII, Subpart B of the McKinney/ ento Homeless Assistance Act (McKinrégnto Act): Education
for Homeless Children and Youths Program

Educator Equity Extension

3 Check this box if the SEA is requesting an extension for calculating and reporting $tweéatiucator

equity data unde34 C.F.R. § 299.13(d)(3). An SEA that receives this extension must calculate and report in
this consolidated State plan the differences in rates based on-Eslealata for each of the groups listed in
section 5.3.B and describe how the SEA will eliat@any differences in rates based on the sdbwel data
consistent with section 5.3.E. An SEA that requests this extension must also provide a detailed plan and
timeline in Appendix C addressing the steps it will take to calculate and report, agiexplycas possible

but no later than three years from the date it submits its initial consolidated State plan, the data required under
34 C.F.R. § 299.18(c)(3)(i) at the student level.

'H Check this box if the State has developed an alternative temptatsistent with the March 13 letter from
Secretary DeVos to chief state school officers.

'H Check this box if the SEA has included a Cover Sheet with its Consolidated State Plan.

11



'H Check this box if the SEA has included a table of contergsiide that indicates where the SEA addressed
each requirement within the U.S. Department of Educ

Plan, issued March 2017.

'H Check this box if the SEA has worked through the Council of Chief StatoB0fficers in developing its
own template.

'H Check this box if the SEA has included the required information regarding equitable access to, and
participation in, the programs included in its consolidated State plan as required by section 42&péthk G
Education Povisions Act. See Appendix D.
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Section 1: Longterm Goals

Instructions Each SEA must provide baseline data (i.e., starting point data), measurements of interim
progress, and longerm goals for academic achievement, graduation rated,English language

proficiency. For each goal, the SEA must describe how it established ittelongoals, including its State
determined timeline for attaining such goals, consistent with the requiremesetstion 1111(c)(2) of the

ESEAand 34 C.F.R§ 200.13. Each SEA must provide goals and measurements of interim progress for the

all students group and separately for each subgroup of students, consistent with the State's minimum number
of students.

In the tables below, identify the baseline (data year) and longerm goal (data and year). If the tables do

not accommodate this information, an SEA may create a new table or text box(es) within this template. Each
SEA must include measurements of interim progress for academic achievement, gradtegjand

English language proficiency in Appendix A.

A. Academic Achievement
i. Description. Describe how the SEA established its ambitious@nm goals and
measurements of interim progress for improved academic achievement, including how the
SEA egablished its Statdetermined timeline for attaining such goals.

The Indiana Department of Education (IDOE) is dedicated to decreasing the student achievement gap
across alktudent groupsWhile student assessment data cannot measure the myriachofdesand

growth occurring in classrooms, student academic achievement correlates with student preparedness
for life after Pk12 education. With this in mind, Indiana has set the following ambitious, yet
achievable goal for our state:

Indiana will close i$ student achievement gap in English/language arts and mathematics for all
student group®y 50 percent bg2023for high school and by 2026 for elementary and middle school.

The student achievement gap reduction is calculated by first identifyi2@1182019baseline

student performance on statide assessments diident grougpercentage proficient); subtracting

that percentage from 100 percent; dividing the result by 50 percent, which represents the gap closure;
and adding that percentage to the baseline to identify thetdomggoal. For exmple:

Student Achievement Gap Calculation Example
Student GroupAll Students (Englis/language arts (ELA) for grade<s33
Step 1:20182019Baseline Proficiency 47.9%
Step 2:100%- 47.9% = 52.1%
Step 3: Reduction goal is 50%%#.1% = 26.1
Step 4: Add reduction goal to baseline proficiency to determineteEmggoal (increase in
proficiency) for the All Studentgroup26.1 + 47.9 = 74.0

The longterm goal for theAll Students group i84.0% by 2028026.

Rationale

In looking at the20182019baseline academic achievement data for stugienips it is clear that

Indiana students are at different points of proficiency. Therefore, setting a common proficiency
endpoint (e.g. all studegtoupswill be at 85 percent proficiency by 2023) does a disservice to both
struggling students and high achieving students alike. Such a goal would be ambitious, but likely not
achievable over a mediutarm time horizon.

13



Instead, Indiana chose to set anooon goal of closing the academic achievement gap by 50 percent
by 2023. This is an ambitious goal, as Indiana will need to realize double digit increases for every
student groupver the nexfour years. It is an achievable goal because the increasedoemic
achievement is based on the starting point for saatent group

This approach establishes the same@nm timeframe for all studegroups establishes

proficiency targets based on the current performance ofstadbnt groupand expectirger
improvements in the same timeframe frstudent groupwith lower baseline proficiency rates. State
progress toward achieving its lotgrm goals will be monitored by checking actual achievement
against the measurements of interim progress at reigtgavals.

When considering previous years of student assessment data, it is clear thstiutentygroupwill

have to grow at larger intervals year over year than ever before to achieve a 50 percent achievement
gap closure by 2023. Since 2010, theximum amount AfricasAmerican students have grown as a
student grous 2.19 percent.

During I ndianads 20 1325.1eesggwasladdeditostte Indiana Godedm , I C 2¢C
establish I ndianads Learni ng EregaamyglEARND Mhe As s e s s me
purpose of the ILEARN program is to establish an assessment that is student centered and provides
meani ngf ul and timeline information to all st ake
and the student e dégr cwl hetgewamd Ikcmdiear readi nes:
ILEARN program must help students understand their college and career readiness and hold schools
accountable for preparing students for college and careers.

The new statewide assessment wisd edministered for grades 3 through 8 during the 201®

school year. For the first time, Indianads state
computer adaptive and administered during one test windiwen this shift to computer adage

administration, performance tasks were able to measurecsmmiuctshat were not able to be

measured previously, or not able to be measured with much accuracy.

The new assessment aligns to Indiana Academic Standards, which represent longiinténal
progressions to prepare students for college and career readiness. The assessment reports a College
and Career Indicator at each grade based on the trajectory of content expectations leading into high
school performanceé-urther, the proficiency 1@l thresholds were establishedatign with national

norms with similar academic standard frameworks, in addition to performance oneCtiegnce

Exams, and with consideration of current high school proficiency.

Given all of these factors, Indianansa decline in its proficiency rates for English/language arts and
mathematics for grades 3 through 8. Due to the higher level of rigor behind the proficiency standards
and thresholds of the new assessment, Indiana is resetting itetongoaldaselineyearto ensure
progress is being measured based on the more rigorous expectations associated with the new
assessment. While the lotgym goals are lower than they were initially, they are still ambitious
because of the alignment to the more rigorousigiesfcy expectations of the new assessment.

ii. Provide the baseline and lotgym goals in the table below.

3 see Appendix A
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Grades 38 Academic Achievement Longerm Goals

English/Language Arts Mathematics Proficiency
Student Group Proficiency

Baseline | Year | Goal | Year Baseline | Year | Goal | Year

(%) (%) (%) (%)
All Students 47.9 2019| 74.0 | 2026 47.8 2019| 73.9] 2026
American Indian 44.0 2019 72.0 | 2026 42.9 2019| 71.5] 2026
Asian 63.8 2019| 81.9 | 2026 67.9 2019| 84.0 | 2026
Black 24.7 2019| 62.4 | 2026 225 2019| 61.3 | 2026
Hispanic 35.5 2019 66.8 | 2026 34.4 2019| 67.2 | 2026
Multiracial 43.3 2019 71.7 | 2026 41.7 2019| 70.9 | 2026
Native Hawaiian or Other 42.4 2019 71.2 | 2026 46.1 2019| 73.1] 2026

Pacific Islander

White 54.2 2019 77.1 | 2026 54.6 2019| 77.3 | 2026
Special Education 157 2019| 57.9 | 2026 19.3 2019| 59.7 | 2026
English Learners 16.3 2019 58.2 | 2026 23.5 2019 61.8 | 2026
Free/Reduced Price Meal 33.5 2019| 66.8 | 2026 33.4 2019| 66.7 | 2026

Grade 10 Academic Achievement Longerm Goals’

English/Language Arts Mathematics Proficiency
Student Group Proficiency
Baseline | Year | Goal | Year Baseline | Year | Goal | Year
(%) (%) (%) (%)
All Students 59.2 2016 79.6 | 2023 34.7 2016 67.3 | 2023
American Indian 58.4 2016| 79.2 | 2023 28.4 2016 64.2 | 2023
Asian 67.4 2016| 83.7 | 2023 59.2 2016 79.6 | 2023

4 English karner goals are set by looking at students currently enrolled as English learners as well as students who wereasdlassifidglish
proficient within the léamerd) 4 years dA(i.e, former English
5 Measurements of interim praggs can be found in appendix A

15



Black 36.7 2016| 68.4 | 2023 13.4 2016 56.7 | 2023

Hispanic 46.7 2016| 73.3 | 2023 21.6 2016| 60.8 | 2023
Multiracial 56.9 2016| 78.5 | 2023 29.8 2016| 64.9 | 2023
Native Hawaiian or Other 50.0 2016( 75.0 | 2023 234 2016| 61.7 | 2023
Pacific Islander
White 63.9 2016 | 82.0 | 2023 39.0 2016| 69.5 | 2023
Special Education 16.9 2016| 58.5 | 2023 7.8 2016| 53.9| 2023
English learnefs 45.7 2016 72.9 | 2023 26.7 2016| 63.4 | 2023
Free/Reduced Price Meal 43.9 2016 71.9 | 2023 19.7 2016| 59.8 [ 2023

B. Graduation Rate.
i. Description. Dexribe how the SEA established its ambitious legn goals and
measurements of interim progress for improved-faar adjusted cohort graduation rates,
including how the SEA established its Stdetermined timeline for attaining such goals.

TheIDOE believes that all students should finish tHe{-12 education prepared to embark on their

chosen path in life. While the receipt of a high school diploma is not the only way to measure student
success in high schoal, it is an important achievement omeestut 6 s pat h tWitha succes
this in mind, Indiana has chosen to set the following ambitious, yet achievable goal for our state:

Indiana will close its fouyear adjusted cohort graduation rate gap forstlident groupby 50
percent bythe 2@2 cohort

The graduation rate gap reduction is calculated by first identifying@h8baseline graduation rate
by student groupsubtracting that percentage from 100 percent; dividing the result by 50 percent,
which represents the gap closure; and rgithat percentage to the baseline to identify the-teng
goal. For example:

Graduation Rate Gap Calculation Example
Student GroupAll Students
Step 1:2018Baseline Gaduation rate calculation = 8%4l
Step 2: 100% 87.1% = 12.%
Step3: Reductiorgoal is 50% of 12% = 6.5%6
Step 4: Add reduction goal to baseline proficiency to determinetlmggoal (increase the
graduation rate) for the All Studergsoup6.5% + 87.1%= 93%

The longterm graduation rate goal for all students is38.6percentby the 2022 cohort.

5 English Barner goals are set by looking at students currently enrolled as English learners as well as students who wereasdlassifigdglish
proficient within the last4earsi (i . e, f ormer English | earners)
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Rationale

In looking at the2018calculation of the graduation rate for studgr@ups it is clear that there are
differences among Indiana student$herefore, setting a common graduation rate goal (e.g. all
studentgroupswill be at 95 percent of students graduatethley2022 cohojtdoes a disservice to

both struggling students and high achieving students alike. Such a goal would be ambitious, but likely
not achievable over a medidt@rm time horizon.

Instead, Indiana chose set a common goal of closing the graduation rate gap by 50 perdéet by

2022 cohortWe believe this goal is ambitious, especially given the new graduation rate calculation
requirement provided by the U.S. Department of Education. We believe thgodhis also

achievable, because the amount of graduation rate increase is based onuhe e n towrgdata. u p 6 s

Our approach establishes the same {emm timeframe for all studegroups establishes rate targets
based on the current performance aflestudent groupand expects larger improvements in the same
timeframe fromstudent groupwith lower baseline graduation rates. State progress toward achieving
its longterm goals will be monitored byheckingthe actualgraduation rate against the me@snents

of interim progress at regular intervals.

Please noteindiana has adopted a new statewide assessment, starting in tH202018hool year.
Along with that assessment change, the requirements for gradbatiereerthanged to align with
newfederal expectations. As such, graduation rate dmsa updated to set the baseline with the
2018 cohort

ii. Provide the baseline and lotgrm goals for théour-year adjusted cohort graduation rate
the table below.

Graduation Rate Goals byStudent Group?®

Graduation Rate
Student Group )
Baseline (%) Year® Goal (%) Year
All Students 87.1 2018cohort 93.6 2022 cohort
American Indian 82.4 2018 ohort 91.2 2022 cohort
Asian 94.8 2018 ohort 97.4 2022 cohort
Black 78.1 2018 ohort 89.1 2022 cohort
Hispanic 83.2 2018cohort 91.6 2022 cohort
Multiracial 83.9 2018cohort 92.0 2022 cohort
Native Hawaiian or Other 81.9 2018cohort 91.0 2022 cohort
Pacific Islander
"Theg at e6s measurements of interim progress may be found in Appendix A

8 Measurements of interim pragss can be found in appendix A
9 Our baseline year graduation rate was calculated using the new guidancesftdr tBepartment of Education, not #8846 graduation rate used
for State and &leral accountability purposes
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White 89.4 2018cohort 94.7 2022 cohort

Special Education 72.2 2018cohort 86.4 2022 colort
English Learner8 67.7 2018cohort 83.9 2022 cohort
Free/Reduced Price Mea| 83.4 2018cohort 91.7 2022 cohort

C. English Language Proficiency.

i. Descripton.Descri be the Statebs wuniform procedur e,
learners in thé&tate, to establish reseatichsed studedevel targets on which the goals and
measurements of interim progress are based. The description must include:

1. How the State considers a studentdés Englii
identificationand, if applicable, any other student characteristics that the State takes
into accounti(e., time in language instruction programs, grade level, age, Native
language proficiency level, or limited or interrupted formal education, if any).
2. The applicabldimelines over which English learners sharing particular
characteristics would be expected to attain ELP within a-8&teFrmined maximum
number of years and a rationale for that Stiermined maximum.
3. How the studenlevel targets expect all Englisbarners to make annual progress
toward attaining English language proficiency within the applicable timelines.

More than 112,000 Indiana students speak a language other than English at home, and there are over
275 different languages represented indndi schools. Of these, over 50,000 students have been
formally identified a€English Learners (ELdue to limited proficiency in speaking, listening,

reading, andvriting academic English. Indiana is committed to ensuring that all EL students are held

to the same rigorous college and career ready academic standards as their nativesaaitisky

peers.

Indiana has adopted WIDACCESS for Esasthe$§ at eds annual English |l ang
assessment. A student 6s o Jdaermanked by their firgt @Hingwith pr of i ¢
the WIDA ACCESS folELs assessment is considered their initial proficiency level upon enroliment

in an Indiana EL program.

Indiana will use a growtlo-target model to identify the type of movement each individualet

made from the prior to current year. Each student will be assigned an annual growth target that is
established based on the studentdés proficiency |
the studentoés gr adge.l evaedh yaedadr tafet esrt utdleen t Hisu dae n
administration of the WIDA ACCESS 2.0, the student is expected to memthésannual growth

toward English language proficiency as defined through the individualized growth targets.

Additiondly, a student who attains proficiency on DA ACCESS 2.0 assessment will be

considered to have achieved arsherannual growth target. The individual student growth target will

be reset annually based on t he 26tdacawifdrdaEe act ual
rapid growth at lower levels of English proficiency and slower growth at higher levielggbsh

proficiency, and to ensure that the target aligns wittstag® bng-term goal of attaining

proficiency within six years.

10 English karner goals are set by looking at students currently enrolled as English learners as well as students who wereasdlastifiedlish
proficient within the last 4 e a r sformef English,learners)

18



I ndi goal& @s70.0 percent of English learners to attain English language proficiency within six
years. The alignment of this goal with the English Language Proficiadmatorof the Stated s
accountability system promotes the attainment of this goalmwiitle established timeline, and allows
schools to monitor thistudent grounnually within the siyear timeline of th&tated Bngterm

goal.

The WIDA Consortium recently conducted a scoring standard setting for the WIDA ACCESS for

ELs 2.0 assessmerihdiana has only administered the WIDA ACCESS 2.0 assessment for two years,
and therefore does not have longitudinal data to confidently and securely determine the statewide goal
and timeline for the attainment of English language proficiency for itddfniglarner population. As

such, Indiana will revisit th@0.0 percent threshold and the gigar timeline as more years of data

become available to ensure that the goal is sufficiently rigorous and achievable.

ii. Describe how the SEA established ambitiotatesiesigned longerm goals and
measurements of interim progress for increases in the percentage of all English learners in the
State making annual progress toward attaining English language proficiency based on 1.C.i.
and provide the Statesigned londerm goals and measurements of interim progress for
English language proficiency.

As a result of the scoring changes made to WIDA ACCESS for the 26

administration, and the lack of longitudinal data within Indiana due to transitioning from the
LAS Links assessment to WIDA ACCBESand then to WIDA ACCESS 2.0, Indiana has set
its longterm goal based on previous statewide English proficiency data results and second
language acquisition research regarding appropriate timelines for language acquitsision.
research shows that the average timeline to acquire academic language proficiency in a
second language ranges from five to seven yeaimna utilized data from the first two
administrations of the WIDA ACCESS 2.0 assessment to identify the ratedents meeting
annual growth targets toward proficiency or attaining English language proficiency. Based on
the 20172018 data39.0percent of English learners in grades one through twelve either met
their annual growth target or attained English lagguproficiency. To determine the

ultimate goal for attaining English language proficiency, Indiana looked to cut the rate of
English learners not demonstrating the necessary growth or proficiency in half within six
years. Half of this rate would (88.5percent.

I ndi an a6 s70.0percent of ErglisH leamers to attain English language proficiency
within six years. The alignmenf this goal with the Englisrahguage mficiency indicator

of theStated accountability system promotes the attainnwdrihis goal within the
established timeline, and allows schools to monitorghident grougnnually within the six
year ti mel i ne-teonfgoat he Statebds | ong

As indicated above, Indiana will use a growdFtarget model to identify the type of

moveamnent each individual student made from the prior year to current year. The individual
student growth target wil!/ be reset annually
ACCESS to account for more rapid growth at lower levels of English proficiemttglawer

growth at higher levels of English proficiency, and to ensure that the target aligns with the

state longterm goal of attaining proficiency within six years.
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Student Group | Baseline (Data and Year) Long-term Goal (Data and Year)
English WIDA ACCESS 20182016: 26 Ind i a n a fesm goabisfgr 7@ percent of
Learners percenf students attained Englis| English learner students to attain English

proficiency on the WIDA ACCESS
assessment

language proficiencgr demonstrate adequats
growth towad English language proficiency
by the end of th€0222023school year.
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Section 2: Consultation

2.1 Consultation

Instructions Each SEA must engage in timely and meaningful consultation with stakeholders in developing
its consolidated State plan, msistent with 34 C.F.R. 88 299.13 (b) and 299.15 (a). The stakeholders must
include the following individuals and entities and reflect the geographic diversity of the State:

The Governor or appropriate officials from the (
Members of tla State legislature;

Members of the State board of education, if applicable;

LEAs, including LEAs in rural areas;

Representatives of Indian tribes located in the State;

Teachers, principals, other school leaders, paraprofessionals, specialized iiostalisupport
personnel, and organizations representing such individuals;

Charter school leaders, if applicable;

Parents and families;

Communitybased organizations;

Civil rights organizations, including those representing students with disabilitiegisk learners,

and other historically underserved students;

Institutions of higher education (IHES);

Employers;

Representatives of private school students;

Early childhood educators and leaders; and

The public.

O¢ O« O¢ O¢ O¢ O«

O¢ O¢« O¢ O«

O« O¢ O¢ O¢ O«

Each SEA must meet the requiremém®4 C.F.R. § 200.21(b)(4B) to provide information that is:

1. Bein an understandable and uniform format;

2. Be, to the extent practicable, written in a language that parents can understand or, if it is not
practicable to provide written translations to anent with limited English proficiency, be orally
translated for such parent; and

3. Be, upon request by a parent who is an individual with a disability as defined by the Americans with
Disabilities Act, 42 U.S.C. 12102, provided in an alternative formatssioie to that parent.

A. Public Notice. Provide evidence that the SEA met the public notice requirements, under 34 C.F.R. §
299.13(b), relating to the SEA6s processes and i
consolidated State plan.

Public noticefk or each ESSA community meeting was posted
Door Law dAn advertisement was placetthe local newspaper, circulated within the geographic

area of each meeting, and the meeting notae postedutside of the front domf theIndiana

Depart ment dfD OHedilisesaWeialsosibased the meeting information with

stakeholder groups including civil rights organizasioparent groups, the principdl associ at i on,
teachesdassociation, the superintendgrds®ciation, and local community organizations. We

partnered with our host organizations (including civil rights organizations, higher education

institutions and local libraries) to recruit stakeholders from their communities.

Our meetings complied with Tét 1l of the Americans with Disabilities AcfTheIDOE provided

ADA accessible meeting locations for each meeting and provided any needed accommodation,
auxiliary aid or other services based on request from individuals in accordance with Title 1l of the
ADA and 28 CFR Part 35.

1IC 5-14-1.51 et. seq.

21



B. Outreach and Input. For the components of the consolidated State plan including Challenging
Academic Assessments; Accountability, Support, and Improvement for Schools; Supporting
Excellent Educators; and Supporting All Studengscdibe how the SEA:

i. Conducted outreach to and solicited input from the individuals and entities listed above,
consistent with 34 C.F.R. A 299.13(b),during
to implement the programs that the SEA has indicatedliinclude in its consolidated State
plan; and following the completion of its initial consolidated State plan by making the plan
available for public comment for a period of not less than 30 days prior to submitting the
consolidated State plan to tbepartment for review and approval.

Community Meetings

From March through April 2017, the IDOE hosted nine community meetings across the state,
one in every congressional district in Indiana. The goal was to engage families, teachers,
paraprofessionalspecialized support personnel, principals, administrators, business and
community leaders, members of civil rights organizations, institutions of higher education,
and any other member of a given community who wanted to provide input in the
development ofhe state plan.

The meetings were well publicized and designed to ensure working people had an
opportunity to participate. Meetings were held in the evening in partnership with local
community organizations including community centers, colleges andrsities, civil rights
organizations and libraries. In all, over 350 Hoosiers participated in the community meetings.

Below is a chart with dates, times, and locations of the community meetings:

Date Location ‘ District ‘

March 16, 2017 Evansville 8

7:30:9:00pm ET EvansvilleVanderburgh Library North Park Branch
960 Koehler Drive

Evansville, IN 47710

March 29, 2017 Merrillville 1

7:30:9:00pm ET Merrillville Branch of the Lake County Public Library
1919 81st Avenue

Merrillville, IN 46410

April 3, 2017 Kokomo 5

6:30-8:00pm ET Indiana University Kokomo
Kresge Auditorium

2300 S Washington Street
Kokomo, IN 46902

April 4, 2017 Indianapolis 7
6:30-8:00pm ET Indianapolis Urban League

777 Indiana Avenue
Indianapolis, IN 46202

April 6, 2017 New Albany 9
7:00-8:30pm ET Griffin Recreation Center
1140 Griffin St.
New Albany, IN 47150
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April 11, 2017 Goshen 2
6:30-8:00pm ET Goshen College
ChurchChapel Building, South Entrance

1700 South Main Street
Goshen, IN 46526

April 12, 2017 Richmond 6
6:30-8:00pm ET MorrissonReeves Library
80 North 6th Street
Richmond, IN 47374
April 19, 2017 Lafayette 4
6:30-8:00pm ET Tippecanoe County Public Library
627 South Street

Lafayette, IN 47901

April 20, 2017 Fort Wayne 3

6:30-8:00pm ET Fort Wayne Urban League
2135 Hanna Street

Fort Wayne, IN 46803

Figure 1: Map of Community Meeting Locations

A

L

Meetings were structured to maximize public conversation. After a brief introduction from
Superintendent Jennifer McCormick, or IDOE Chief of Staff Lee Ann Kwiatkowski, each participant
moved into a small group to discuss one key issue in ESSA. Those groups were usually facilitated by
a local teacher or community leader. Questions were designed to be accessible to any stakeholder,
whether a participant worked in education or not. Partitgpehose one of the following key

guestions to consider and discuss:
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How can we determine how our schools are doing?

How should we communicate how our schools are doing?
How should we support ALL students?

How can we improve our schools in need?

cowz

After discussing the question, each group nominated one person to share the list of recommendations
to answer that specific question with the larger group. Those lists were compiled and used to support
the drafting of sections of the Indiana ESSA gfan.

The IDCE was fortunate to have many state education policymakers on hand to listen to community
stakeholders. Every member of the Indiana State Board of Education attended at least one ESSA
meeting. Many attended multiple meetings, and one attended eight ai¢h&uperintendent

McCormick participated in seven of the nine community meetings personally, and required that each
member of the IDOE cabinet participateat least one. In many cases, local education leaders
including superintendents and school lobaembers- participated in the highkgngaged discussion
groups.

Technical Assistance Working Groups

To help advise the writing process on the technical elements of the ESSA plan, IDOE formed
Technical Assistance Working Groups. Members included roglits advocates, parents, teachers
(including special educators), principals, administrators, community organization leaders, State Board
of Education members and staff, members of the ¢
fields. The groupsvere led by the IDOE staff member responsible for the initial draft of each ESSA
section. The working groups included the following subject areas:
1. Accountability
2. Assessments
3. Supporting all Students
4. Supporting Excellent Educators

The working groups met the times in the months of May and June. They met again in July to review
the draft published on June 30 to offer additional, critical feediack.

A full |l ist of each group, including the member s
Appendix D.

Individual and Other Meetings

To ensure that all stakeholders had genuine opportunities to participate, the IDOE also met with
individual associations and advocacy groups upon request. IDOE staff met with groups including the
Indiana State Teachers Assatgbn (ISTA), Teach Plus, the Indiana Arts Education Network, and the
Indiana Library Federation.

State Superintendent Dr. Jennifer McCormick, along wiitier IDOE staff members working on

I ndi ana 06 s paEi@atéd inpah BSSA question and anssession hosted by the Indianapolis
Urban League on June 14. The meeting was attended by approximately 45 members of the Urban
League community.

2 A summary of the feedback can be found in Appendix C
13The Assessment Technical Assistance Workiingup met three times, not four
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First Draft and Public Comment

On June 30, the IDOE published its first draft of the State ESSA Planljtic peview. For each
section, the IDOE provided online surveys to gather responses. Survey questions were developed by
the ESSA section drafters in areas where more public feedback was deemed most crucial.

INSBOE Working Sessions

The Indiana State Bod of Education (INSBOE) received a full briefing on the first draft of the plan

at public working sessions on July 12 and 13. Each section writer presented their portion of the State
Plan to the INSBOE and discussed key challenges. Board members pdixedeéeedback for each
section to help inform any adjustments deemed necessary.

Since the INSBOE has statutory authority over the state accountability system, much of the meeting
focused on the accountability systebhe IDOE and INSBOE staff jointlyrpsented the

recommendations developed by the Accountability Technical Assistance Working'&Taugignal

their support for the accountability provisions outlined in the ESSA platiN®BOE reached a

consensus on key questiofée consensus reachedirhe ESSA pl an refl ects t he
for the provisions in the ESSA plan, but the rulemaking process to amend the state accountability

system is ongoingl'he consensus was read into the board minutes by Superintendent McCormick at

the INSBOE sessioon August 4.

Stakeholder Engagement on School Improvement

In the spring of 2017, the IDOE partnered with TNTP, a nationalpnofit organization that has
supported leaders at the State, district and school levels for twenty years to help thentlaeinieve
goals for students. This partnership was formed in service of three specific priorities related to school

improvement:
1. To develop a draft vision, guiding principles and a theory of action for supporting school
improvement;
2.To gain indepth feetack from a variety of stakeholders who engage from various inflection
points with school improvement efforts on this visiaewellas he | DOE6s approach
improvement; and
3To incorporate themes from st ankte hionltdoe rlsnéd ifaenead
ESSAplan.

These priorities were met through a thpeet process that began (1) by engaging stakeholders within

the IDOE to develop a draft strategic vision, guiding principles and theory of action for school

improvement, (2py gatherng feedback on this vision for school improvement from a variety of

external stakeholderand (3)by synthesizing the feedback collected from external stakeholders to
inform the core elements of the | DOEO6pmn school i

After the IDOE developed a draft strategic vision and Theory of Action for school improvement, the
IDOE and TNTP worked together to create and implement a stakeholder engagement plan to gain the
perspectives of various stakeholders on this draitegic vision and more broadly, the role of the

IDOE in school improvement. In particular, TNTP collected feedback to provide the IDOE with a

clear understanding of what stakeholders envision to be the highest leverage priorities for it as a State

4 Feedback from thstakeholders may be found in Appendix E
15 The membership of the Accountabilifigchnical Assistancé/orking Group included IDOE and SBOE staff, three INSBOE members, and
Governor Holcombo6s Dir ect onbership, pldasesee apdgk® n Pol i cy. For full me
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Education Agency to advance localyriven school improvement effortas well as how they

perceive the IDOE fulfilling these priorities. To do so, the IDOE and TNTP utilizesoiome

interviews and small focus groups to create conversational environmentsinstdkeholders had
opportunities to provide detailed responses to questions. To capture the perspectives of stakeholders
that engage with school improvement in a variety of ways, the IDOE and TNTP conducted 47
separate interviews or focus groups withtaltof 62 individuals representing:

Local Education Agencies (e.g., Superintendents, Principals, Teachers)
Community Partners;

Charter School Authorizers;

Elected State Officials;

Appointed State Officials (e.g., State Board of Education);

Staff in StateDffices (e.g., Office of the Governor); and

Statewide Organizations (e.g., Indiana Association of Public School
Superintendents).

=4 =4 =8 =8 =4 -4 1

ii. Took into account the input obtained through consultation and public comment. The
response must include both how the SEAradsked the concerns and issues raised through
consultation and public comment and any changes the SEA made as a result of consultation
and public comment for all components of the consolidated State plan.

Throughout the month of July, the public had apartunity to weigh in on the first draft of

the State ESSA Plan through public surveys. The IDOE section drafters developed a set of
guestions in areas where they required additional public input. The public also had an
opportunity to comment on any pani of the plan via the opeanded question at the end of
the survey.

Public feedback was integral to some of the key choicesena i n | n dSoneekep 6 s pl an.
themes evolving from stakeholder feedback are provided below.

Culture and Climate Surveys or Asessments

At community meetings and in Technical Assistance Working Groups, there was strong
support for climate and culture surveys, either to support struggling schools or for use in
accountability purposes. Parents, educators, community members atiicibymmeetings and
policy experts on the Technical Assistance Working Groups widely agreed that while the
elements of culture and climate are vital elements to school success, they can be challenging
to measure.

Based on stakeholder feedback, the IDCGhgplto begin a pilot of culture and climate
surveys with struggling schools, with the goal of producing a refined survey proposal for
statewide implementation. The Accountability Technical Assistance Working Group
discussed the inclusion of a culture alichate survey or assessment in the current State
Plan, but ultimately determined there was need for further study before adding it to an
accountability system. The IDOE accepted their recommendation, with the provision that
work efforts continue to pilot survey with struggling schoolsand ultimately finalize a
climate/culture survey for statewide accountability use as soon as feasible.
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Social and Emotional Supports

Another consistent theme heard at community meetings was the need for greatandocial
emotional supports of students. Stakeholders emphasized that theeinglbf the whole
child is essential for academic success.

Based on stakeholder feedback, IDOE will include social and emotional supports as a
category choice for itStudent Suport and Academic Enrichment Grants provided through
Title IV, Part A in ESSA. Public LEAs and charter schools will have an opportunity to apply
for these funds through a competitive grant process.

Supporting Teachers from PreService through Induction

A clear theme emanating from the community meetings through the public survey was the
need to support earlyareer Hoosier teachers. Seveeight percent of respondents to the
public survey believed that new teachers needed more individualized support@todship
from qualified teachers who understand the local cortestakeholders who responded to

the survey and participated in the community meetings specifically noted the need to provide
additional support for teachers at the very beginning of dae@er. Parents testified at the
August 29 State Board of Education session as to the need to support strong partnerships
between Education Preparation Providers (EPPs) and districts. Teachers in community
meetings, as part of the Technical Assistancelilg Groups, through the public surveys

and through focus groups conducted by Teach Plus identified the support afezady
teachers as critical to strengthening their profession.

Based on stakeholder feedback, the IDOE will invest in eanlger ¢achers in two major

ways. First, the IDOE will develop tools to support districts and schools as they induct new
teachers into their community. The Offices of Educator Effectiveness and School

Improvement are collaborating with an LEA to build out theneavork and supporting tools

and resourcethatw i | | be made available via the | DOEOGS
multiple communications channels. Prioritization and tiers of support for implementation will

be basedonhighe e d s c h o o lios @ eddcaton expesignce adps.

Impact of Stakeholder Engagement on School Improvement

Collectively, the insights shared by stakeholders led to six overarching recommendations for
the IDOE as it works to enhance its approach to school improvemesit ES&A. Figure 2
outlines these recommendations in an intentionally sequenced manner, with one specific,
central suggestion at the core: Develop a visiligned, researchased, set of supports and
expectations for school improvement.

16 See Appendix E
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Figure2: P admap of Overarching Stakehol der Recomn
Improvement Model

1. Clearly and
regularly
communicate this
vision and its
related supports
and expectations

6. Apply the
principles of
continuous
improvement to
refine the vision,
supports and
expectations

2. Build the internal
capacity and
external
partnerships
necessary to fulffill
this vision

Develop a Vision -
Aligned, Research -
Based Set of
Supports and
Expectations for
School
Improvement

5. Facilitate
professional
learning and
partnerships that
enable locally-
driven, sustainable
school
transformation

3. Purposefully
differentiate
supports for
schools and
districts based on

demonstrated
capacity and needs,

4. Deliver these
supports and maintain
these expectations with

a consistent level of
quality to build trust

These recommendations highlight the most prominently surfaced insights from stakeholders
regarding how the | DOE®&s s cppoot mdallydrivep sclwoole me n t
improvement efforts. In many respects, these recommendations are illustrative of the

conditions that the IDOE needs to put in place in order for the constitutive elements of its

school improvement model to be effective. In maitr, stakeholders stressed the importance

of (1) grounding the | DOE éasedse pf expextatbnsand a v i
supports, (2) ensuring the IDOE has the necessary internal capacity (e.g., systems, personnel,
partnerships) to fulfilits school improvement approa@nd (3) continuously reflecting on

and refining its model to improve its approach to school improvement. Taken together, these
recommendations from stakeholders are viewed by the IDOE as a critical roadmap for
guidingthe@ par t me nt he201820%8 schdolsyear for codifyinits school

improvement modehrough clear, twavay communication with the field, strategic internal

staffing and training, and ongoingdata i ven refl ection to conti nuc
school improvement model.

I n addition to these overarching recommendat
ongoing efforts to strengthen our school improvement model, stakeholder feedback shaped
numerous other school improvement components ofindiad s pE&a® BoAexample, the

vision, guiding principles and theory of action for school improvement in this plan are an

outgrowth of feedback themes from stakeholdEngvision and guiding principles were

merged into one aligned graphic to clearlgwtow (i.e., guiding principles) the IDOE will

approach supporting locallyriven school improvement efforts to fulfill its related vision.

Additionally, the theory of action was also refined to reflect how stakeholders envision the

IDOE being able to deler supports for lowperforming schools and their districts in a

manner that aligns to its guiding principles.
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Music, Arts, and Physical Education

The | DOE recognizes music, arts, and physica!
education, but ratleas important features wihole-child development fromiR-12 to

postsecondary education. These areas provide positive benefits to executive function, motor

skills, language development, decision making, visual learning, inventiveness, cultural
awarenesghysical and mental welieing, and improved academic performance. These co

curricular and extracurricular activities improve the curriculum while increasing student

engagement and motivation. Based on stakeholder feedback, the IDOE will permit the use of
federal fundingo support these areas, where allowable, and when based upon the needs
assessment of the school or LEA.

C. Governor 0s . ®esaibeuihbwt tleetSEAocansulted in a timely and meaningful manner with
the Governor consistent with secti®b40 of the ESEA, including whether officials from the SEA
and the Governorods office met during the devel oy
plan.

Throughout the ESSA plan drafting process, IDOE worked to engag@asliaignakers amultiple

points At each stage of the drafting process, Gove
served as a member of the Accountability Technical Assistance Working Giloapirector of

Education Policyvas provided drafts of ESSA sections teiegv prior to the June 30 public release

datel DOE6s Chief of Staff met regularly with Govel
him with regular updates.

Date SEA provided the plan to the Governidre IDOE submitted the ESSA Plan to the Gaeeon
August 15, 2017.

Check one:
'H The Governor signed this consolidated State plan.

3 The Governor did not sign this consolidated State plan.
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Section 3: Academic Assessments
Instructions As applicable, provide the informatioegar di ng a St ateds academic a
boxes below.

Beginning in 2018019, Indianawill transitionto a new assessment system highlighteddndé Enrolled
Act (HEA) 1003, ILEARN. ILEARN is defined to be eraf-year summative assessmeriigreed to the
Indiana Academic Standards measuring proficidnc¥nglish/Language Arts, mathematics and proficiency
for social studies anct®nce across years in the following content areas and grade levels:
1 Computer adaptive English/language arts mrathematic$ Grades 3;
1 Computer adaptive or fixefdbrm sciencéd Grades 4 and 6 and biology eoficourse assessment;
and
1 Computer adaptive assessments for English 10 and Algebreof@otirse assessments, beginning in
20192020. Fixedform ECAs nay be proposed given a vendor's bank to sumoonputer adaptive
assessments.

Computer adaptive assessments ensure the distribution of content is presented to the students to refine their
mastery of the academic content standards. Indiana believessiiis in more usable data from the

summative assessment to allow conversations between administrators, educators, parents and students to be
more informed regarding differentiating content to best meet stdneeids. This transition allows for the

creation of new blueprints, item specifications and confirms alignment to a robust item bank famtheer

adaptive delivery.

A. Advanced Mathematics Coursework.Does the State: 1) administer evfdcourse mathematics
assessments to high school studeémiorder to meet the requirements under section
1111(b)(2)(B)(v)(I)(bb) of the ESEA; and 2) use the exception for students in eighth grade to take
such assessments under section 1111(b)(2)(C) of the ESEA?

HYes. I f yes, des oprovideall stidents i théSiate the bppaatunity goibe s
prepared for and to take advanced mathematics coursework in middle school consistent with section
1111(b)(2)(C) and 34 C.F.R. § 200.5(b)(4).

Yes, the state will administer etod-course assessntsraligned to current Indiana Academic
Standards in 2028019. The requested exception is sought to begin in Z0LY in consideration of
the following factors subject to State Board approval:

1 Endof-course assessments (ECAS) will be developed in-2018 for delivery under ILEARN
in 20182019. These assessments will be aligned to the content for the Algebra | Indiana
Acadenic StandardsIn late fall 2017 educators will convene to define areas of priority for the
assessment, ultimately building theifalation for the blueprints and item
specifications.Educator committees of B0 participants representative of student populations
across the state will engage in this procé&3sce developed, the blueprints representing the
reporting categories and pbs allocated across standards will be posted publicly to formalize the
relationship of the content across instruction and assess®lenitly thereafter, the
specifications, which further define conteatevant vocabulary and sample assessment items,
will also be posted publicly.

1 The Indiana State Board of Education formalizes policy for all statewide assessments in
Indiana. In 20182019, students will be offered the opportunity to take the Algebra | ECA
following their completion of the course definedcurrent state statuté.he State Board must
approve the plan for assessments in 2008 considering potential student accountability (if
used as a graduation pathway under current discussion), state accountability based on current
statute andfulfil ng t he st at eds Hf$hS BtatpBoardhdefines theiECAssfane nt s .
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middle school populations this fall, we would request the exception noted abantker, the
State Board must define the more rigorous assessment to be used if the eiceggarised.

Indiana allows local discretion when placing students into appropriate courses for more complex
mathematical contentdowever, recent emphasis within the Indiana Department of Education

focuses on the relationships between STEM courdemrtd the placement of students for career and

college. ILEARN furthers this relationship through the integration of a career and college indicator,
noting a studentdéds readiness for a defined pathy
school.

. Languages other than EnglishDescribe how the SEA is complying with the requirements in
section 1111(b)(2)(F) of the ESEA and 34 C.F.R. § 200.6(f) in languages other than English.
i. Provide the SEAG6s definition dresenttoial anguages
significant extent in the participating stud
200.6(f)(4), and identify the specific languages that meet that definition.

English learners in Indiana speak over 270 languages. Spanish spealesentefi.2

percent of the language minority student population of Indiana, Burmese and Chin represent

6 percent, German and Pennsylvania Dutch represent 2.6 percent, Arabic 2.5 percent,
Mandarin and Sichuanese 2 percent, and Punjabi and Vietnamese kaagbeatent The

state considers Spanish to be significant due to the fact it is spoken by a majority of the non
English speakers in the state. The state only considers Spanish to be significant due to the fact
it is the 29 most spoken language in thatst

The state must consider other languages presehtietermine significance as a metric for
addressinglistinct populations or LEAs. Indiana does have a concentration of refugee

students irfour LEAs who speak Burmese and Chin. However, Indiana wédto

determine whether assessment in these languages represents the language most likely to yield
accurate data considering the limited literacy skills of refugee students in their native
languagesDue to its significance, both with the migrant studsspulation and population of
students born outside of the United StateBEARN will assess Spanish as a minimum for

content areas not compromised by the transla@uomside of the before mentioned four

LEAs, Spanish is the predominant Agnglish languag spoken across grade levels. Nearly
100% of Indianads migrant students speak Spa
assessment will be appropriate for these students. Because Indiana has such a small number
of Native American students (.2% thie overall student population), there is not a significant

need for an assessment in their native languages.

ii. ldentify any existing assessments in languages other than English, and specify for which
grades and content areas those assessments are available

Indiana must establish policies to ensure the assessment measures the intended content,
considerate of content validity. ILEARN will be offered in Spanish for mathematics and
science.Portions of English/language arts may be offered but will be redew20172018

to ensure the content being assessed is not compromised. In addition to direct translations,
Indiana may consider the use of student supports, such as glossaries or translations, to further
meet the needs of students speaking languagestbtm English and manage

accommodations for students that may not be fluent in their native language. F@02817

the Indiana Department of Education authorizes a list of s@wabrd bilingual dictionaries

for use on Indiana assessmentsHaoglish Learners.
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iii. Indicate the languages other than English identified in B.i. above for which yearly student
academic assessments are not available and are needed.

ILEARN will assessn Spanishas a minimumfor content areas not compromised by the
translation

iv. Describe how the SEA will make every effort to develop assessments, at a minimum, in
languages other than English that are present to a significant extent in the participating
student population by providing:
1. The Stateds pl an agsuthassessreehts, imcudifigar devel op
description of how it met the requirements of 34 C.F.R. § 200.6(f)(4);

The state expects ILEARN to be offered in Spanish as a minimum requirement.
Through the request for proposal process in fall 2017, potential biddgnsropEose

the licensure by the state of an existing item bank. Through a licensed item bank,
Indiana may decide additionlainguage®ffered by the bidder may be utilized.

Indiana anticipates translating items or offering student supports in up to four
languages including Spanish beginning with the 280 school year. The IDOE
recommends the following four languages: Burmese, Arabic, Mandarin Chinese and
Vietnamese.

The administered language will be determined locally, considering student literacy in
both their native language and English as well as language of instruction. The length
of time and lapse of time receiving instruction in that language would be considered.

2. A description of the process the State used to gather meaningful input on tierneed
assessments in languages other than English, collect and respond to public comment,
and consult with educators; parents and families of English learners; students, as
appropriate; and other stakeholders; and

Il ndi anabs E S;8Hkicheoosisdd of Elr teaahers, EL administrators,

IDOE members and SBOE staff members. In addition we also consulted with
community stakeholders and EL parents. They identified this as an area of need for
newcomers who should be assessed in their native languagbeo ajérue picture of

their content area knowledge. The SEA has discussed this need with our state English
Learner Director Leadership group and will collect feedback from parents and

families through the Immigrant Welcome Center, migrant parent advisaincils,

Burmese American Community Institute, and related stakeholders.

3. As applicable, an explanation of the reasons the State has not been able to complete
the development of such assessments despite making every effort.

Indiana will incorporate thimclusion of assessments in Spanish in its request for
proposals for content area assessmerEnglish/Language Artspathematics, and
scienceBilingual dictionaries and other language supports will also be available.

Section 4: Accountability, Suppot, and Improvement for Schools

Instructions Each SEA must describe its accountability, support, and improvement system consistent with 34
C.F.R. 88 200.1-200.24 and section 1111(c) and (d) of the ESEA. Each SEA may include documentation
(e.g., technicateports or supporting evidence) that demonstrates compliance with applicable statutory and
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regulatory requirements.
4.1 Accountability System.

Instructions Each SEA must descrilits accountability support, and improvemesystentonsistent with
§8200.12200.24,8299.17 and with section 1111(c) and (d) of the ESE&ch SEA may include any
documentation (e.g., technical reports or supporting eviddhe¢)demonstrates cqatiance with
applicable statutoy and regulatory requirements.

A. Indicators. Describethe measure(s) included in each of the Academic Achievement, Academic
Progress, Graduation Rate, Progress in Achieving English Language Proficiency, and School Quality
or Student Success indicat@rsd how those measures meet the requirementsizisn
§200.14c)-(e) and section 1111(c)(4)(B) of the ESE#k all students and separately for each
subgroup of students usedn@aningfully differentiate all public schools in the Statbe
description should include how each indicator is validabé®, and comparable across all LEAs in
the State. For the School Quality or Student Success measure, the description must also address how
the indicator is supported by research that performance or progress on such measures is likely to
increase studemichievement and graduation rates and aids in the meaningful differentiation of
schools by demonstrating varied results across all schools in the State.

Il ndi anabs Statewide Accountability Sys
The overall framewor k f orixdgenemlithanmes: bestudeiB8eted;ehsaren 1 s b a
equi ty; be transparent; ensure alignment; be action

system was developed within the framework of these themes, and also considered the followingspiancip
produce a meaningful system of accountability:

Principle One: The accountability system should drive student achievement and measure the relative
effectiveness of schools in a valid, reliable, comprehensible, and actionable manner. The accoulitgbi
system should simultaneously identify contributors to high performance and areas of concern that need
additional support and resources.

I ndi anabs accountability system provides school s ac
the achevement targets at the individual indicator level while also informing stakeholders and parents in a

meaningful way of the school 6s performance. Il ndi ana
either AExceeds Expect, atiiAgpms o,a cihMese tEsx pEexcp ead ti adtnisadn s &
Expectationso for each indicator as well as for the
provides schools and stakehol ders with an ekplicit
the statebds performance expectations. These statuse

may be excelling or may need to dedicate additional focus and resources to improve.

Principle Two: The accountability system should set achievemetargets and goals that incentivize
high performance and yield high student achievement, and move schools toward those performance
targets.

I ndi anaés accountability system aligns to the goal
close achievement gaps between student groups; increase overall literacy proficiency; provide greater access

to quality STEM opportunities; and increase the number of college and career ready graduates. All indicators

in the accountability system align talpterm goals defined in the strategic plan in order to measure school
progress toward meeting these goals. These goals are set in an ambitious yet achievable manner that considers
the current state of achievement in Indiana while also establishing theddmstcomes to ensure the
provision of a quality education for I ndianads stud

(7))
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Principle Three: The accountability system should focus attention on schools that need support in
order to provide all students in the State with an equitable academicxperience that contributes to
postsecondary and workforce success.

I ndi anabds account abi |l i {peformiygsdch@isin ordeetmprovideiaddisonal hose | o
supports for advanced performance and accelerated success.

I ndi ana o0 sty systanaslbasedaoiv Seven indicators: academic achievement, academic progress,
graduation rate, addressing chronic absenteeism, closing achievement gaps, strength of diploma, and English
languageproficiency progress. Each indicator within the systebuit in a way that acknowledges the

guiding principles of an accountability system outlined above.

1 Academic Achievement Indicator:this indicator recognizes that proficiency demonstrates the
work schools and students are doing toward achieving mastgradedlevel standards.

1 Academic Progress Indicator: this indicator recognizes that growth demonstrates the work
schools and students are doing to increase their mastery oflgvatistandards; and
acknowledges students who meet or exceed the expeutadlamprovement or growth toward
proficiency while also identifying students that need additional assistance.

1 Graduation Rate Indicator: this indicator recognizes that the capstone of tHkeducation
experience is preparedness for postsecondary toluoa workforce entrance, as demonstrated
through the attainment of a high school diploma, which includes the demonstration of college and
career readiness.

9 Addressing Chronic Absenteeism:this indicator recognizes the impact of the school
environment a the social and academic cultivation of students. Further, this indicator considers
student preparedness, as determined through the early warning indicator of chronic absenteeism.

1 Closing Achievement Gaps:this indicator recognizes the importancéigfhlighting the lowest
performing studentBy shining a light orthe growth and progress of the lowest performing 25%
of studentghat may get shrouded when only looking at the performance of the student body as a
whole.

1 Strength of Diploma: this indicatorrecognizes the importance of rigor at the high school level
translating into success in the postsecondary environment.

1 English Language Proficiency Progress Indicatar this indicator recognizes that proficiency of
the English language is vital to academsticcess of the English learner population in tHE2K
environment and beyond, and rewards students and schools for working toward proficiency of the
English language.

Indicator Measure Description
Academic T I'ndi anads Lear ni|lf Schootlevel proficiency rate and
Achievement Assessment Readiness Network participation rate in the subject areas of

(ILEARN) assessment for grades33 English/language arts and Mathematics
T I'ndianads Alterr grades 38 and 10, measurethnually

assessment for students with the based on the statewide annual assessm
most significant cognitive disabilitie and alternate assessment

1 Indiana Statewide Testing for 1 Includes growth metric for high school at
Educational ProgresBlus (ISTEP+) grade 10 thatoés ca
for grade 10 (transdning to college manner as the academic progress indicg
entrance exam with the 2023 cohoil for elementary and middle schools

I Adequate growth rate/growth to 1 Schootlevel performane measured
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standard for grade 10

against a statewide lofigrm goal for
academic achievement

Academic
Progress

= =

ILEARN for grades 43
Adequate growth rate/growth to
standard

Utilizes student growth percentiles (SGP
and growth targets to determine if adequ
annual growh has been made (note: first
two years will utiliz normative growth
calculation)

Schoollevel performance measured
against a statewide lorigrm goal for
academic progress

Graduation Rate

Fouryear adjusted cohort graduatic
rate

Schootlevel fouryear adjusted cohort
graduation rate

Schootlevel performance measured
against a statewide lorigrm goal for
graduation rate

Progress in
Achieving English
Language
Proficiency

= =

WIDA ACCESS 2.0 assessment
Adequate growth rate/Growth to
Standard

Schod-level proficiency and progress rat
for the English learner student gpofor
grades 1 through 12, measured annually
based on the state assessment for Engli
language acquisition

Utilizes student growth percentiles (SGP
and growth targets to determiifie@nnual
growth has been made

Incorporates students who demonstrateq
English language proficiency
Schoollevel performance measured
against statewidng-term goal for
English language proficiency progress

School Quality or
Student Succeds
Model Atterdees

Students demonstrating excellent o
improved attendance rates

Schootlevel measure of students in
kindergarten through grade 12 that meet
one of two definit
at t ed pkesistant attendee or
improving attendee

Schoollevel performane measured
against statewide loAgrm goal fomodel
attendees

School Quality or
Student Succe8s
Closing
Achievement
Gaps

= =

ILEARN assessment for grades34
Adequate growth/growth to standar
for the lowest performing 25% of
students

Utilizes student gnath percentiles (SGPs
and growth targets to determine if adequ
annual growth has been made (note: firg
two years will utilize normative growwt
calculation)

Schootlevel performance for the student
group is measured against a statewide
long-term goalfor closing achievement

gaps

School Quality or
Student Succeds
Strength of
Diploma

Studentsn four-year adjusted cohor
attaining certain diploma type

Schootlevel measure détudentsarning a
certain diploma designation

Schootlevel performance is measd
against statewide loragrm goal for
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| | diploma strength

Academic Achievement Indicator

The academic achievementicator is based on the same measure as the statewieerdongoal for
improving academic achievement, and is aligned to thetlrmggoal of increasing statewide proficiency
levels for all students and for eastudent groupThe academic achievementlicator measures the
performance of all students the statewide annual assessnagakits alternatan the subject areas of
English/language arts and mathematiPgrformance results of individustudent groupen the Academic
Achievement Indicator will bealculated in the same manner for all students and each student group, and
reportedout annually.

Elementary and middle schools,sachools with any of grades 3 through 8, and high schools, or schools with
grade 10, receive a score and status for English/language arts and mathematicstbhagaaunct of the

proficiency rate anthe participation rate othe statewide annual asse®ent’. The proficiency rate is

calculated based on those students enrolled at the school for at least 162 days, or 90 percent of the school
year, with valid test results. The participation rate considers how many students participated in the statewide
anrual assessment in the subject areas of English/language arts and mathematics, respectively. The
participation rate is calculated based on those students enrolled at the school for at least 162 days, or 90
percent of the school year. Students receivingeiin undetermined result or no result on the statewide
annual assessment-parti copanttedbedwhan Gaboul ating the
satisfies the requirement to assess at least 95 percent of the students enrolled ailtdersunthe test

window, then the participation multiplier defaults to one. If a school fails to satisfy the 95 percent

participation rate requirement, then the proficiency rate for the respective subject area is multiplied by the
actual participation ta. The proficiency rate and participation rate for each subject area are multiplied

together to yield a base subject area sdeseexample, a school with a math proficiency rate of 80% and a

math participation rate of 98% receives a base subject aneaafd0.0 points (80 x 1.0), whereas a school

with a math proficiency rate of 80% and a math participation rate of 90% receives a base subject area score of
72.0 points (80 x .90).

The school 6s base subject ar eamwide rgerm goalaforacademen cons
achievemenin order to measure the percent of the tggn goal achieved by the school. The measure of the
school 6s achi ev e me-tertn gdalketenmima adinai sobject aren sdorb. & he lletegm g

goal set for the fAall studentso group for the subjec
translated into a goal factor by dividing 100 by the k#rgn academic achievement goghis goal factor is

how the i ndicat osracheeementon thesinditatorein ralatidm to ¢he {targn goal.The

timeline to met the longterm goal ishy the end of the0252026school year. At that time, the Department

will reassess the loagrm goal and may reset theak for the academic a@vement indicator to align with

any changes to the lofigrm goal.

The longterm goals for the academic achievementidator are as follow$

1 E/La Proficiency, Grades8: 74.0%(goal factor =100/74 = 1.3%
1 Math Proficiency, Grades8: 74.0%(goal fector =100/74 = 1.35)
1 E/La Proficiency, Grade 10: 80.0% (goal factor = 100/80 = 1.25)
1 Math Proficiency, Grade 10: 67.0% (goal factor = 100/67 = 1.49)

The academic achievement indicator for high schools, or schools with grade 10, also includes a growth

17Beginning with the 2023 cohort, the assessment for high schools used for the Academic Achievement Indicator will biya nationa
recognized college entrance exam aligned to national calesgly benchmarks. This assessment hatyee selected.
18 Goals used for the indicator are rounded to the nearest whole number.
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component. The growth component is explained in fur
section below. The growth component of the academic achievement indicator for high schools will no longer

be included after the 204820 school year, @ccountability determinations released during the fall of 2020.

This change is due to the statewide transition to a college entrance exam for the high school annual

assessment.

These final subject area scores are ultimately compared to a set of etermaimewhich of the following
performance statesthe school achieved\n explanation of how the point thresholds for each category were
established is provided in section 4.D.i. below

E/La 38 Points

Math 3-8 Points

E/La 10 Points

Math 10 Points

Exceeds Expectations

100.00i 135.00

100.00i 135.00

100.001 125.00

100.00i 149.00

Meets Expectations 64.671 99.99 64.5371 99.99 74.591 99.99 51.701 99.99
Approaches Expectations 33.48i 64.66 31.461 64.52 43.027 74.58 27.151 51.69
Does Not Meet Expectations 0.007 33.47 0.007 34.15 0.007 43.01 0.007 27.14
Calculation Example, Academic Achievement:
English/Language Arts Score:
# students at proficiency + # students above proficiency
# students enrolled O 162 days with valid te
X x Goal Factor
# students with valid test results
# students enrolled O 162 days
Mathematics Score:
# students at proficiency + # students above proficiency
# student s dayswitbValidéest resdltsl 6 2
X X Goal Factor
# students with valid test results
# students enrolled O 162 days
E/La Growth Score, Grade 10:
# students meeting/exceeding annual growth target X Goal Factor
# student s dayswitb$@Ped O 162
Math Growth Score, Grade 10:
# students meeting/exceeding annual growth target x Goal Factor
#studehs enrolled O 162 days with SGP

Academic Progress Indicator

The academicrpgress indicator is based on the same measures as the statewigentaywal for improving
academigrogressand is aligned to the lortgrm goal of increasing statewide proficiency levels for all

students and each student group. The academic progress indicator measures the growth of all students on the
mandatory statewidesaessmerih the subject areas of English/language arts and mathematics. Growth
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results of individuaktudent groupsn the academic progresglicator arecalculated in the same manner for
all students and each student group, r@perted out annually.

Elementary and middle schools, or schools with any of grades 4 through 8, receive a score and status for
English/language arts and mathematics based on t
utilizes student growth percentiles as theidaf the growth measure. The student growth percentile metric is
based on how a student performed on the current year assessment when compared with Indiana students who
had similar achi evement &hereford studgntgeowih calocuktedyffa allr 6 s as s e
students based on their relative position in comparison to academic peers.

he

Each student receives a student growth percentile ranking anfitiaiyranking indicates how much the
student grew relative to his or her academic péensexample, a student with a student growth percentile
score of A650 grew mor e t hahatstéderigrowth pehcensle iothen h e r
compared to a growth target that translates into the amount of growth necessary for the steaeimt to
proficiency in four years, in alignment with the statewide targn goal for improving academgprogress

The school receives credit for each student demonstrating adequate growth by meeting or exceeding the
annual growth targebr attaining profiiency Thi s i n turn determines the
which translates into the base subject area score. The adequate growth rate is calculated based on those
students enrolled at the school for at least 162 days, or 90 percent of the sahpwaith two consecutive

valid test results.

acad

s ch

The school 6s base subject area s c otermgoalaforacademen cons
progress in ordeilo measure the percent of tload-term goal achieved by the schobhe measure &

s ¢ h o ohlevemmentancrelation to the lofigrm goaldeterming a final subject area score. The letegm
goal set for the fAall studentso group for the
translated into a goal factor byading 100 by the longerm academiprogresgoal. This goal factor is how
the indicator measures the school 6 s-teangdaiTeey e me nt
timeline to meet the lonterm goal is adgievement by the end of the 202826 school year. At that time, the
Department will reassess the letggm goal, and may reset the gafalr the academic progress indicator to

align with any changes to the lotgym goal.

subij e

on

The longterm goals for the academic progress indicator are asvidto

E/La Growth, Grades-8:
E/La Growth, Grade 10:
Math Growth, Grades-8:
Math Growth, Grade 10:

76.0% (goal factor = 100/761.32)
82.0% (goal factor = 100/86 = 1.p2
69.0% (goal factor = 100/86 = 145
80.0% (goal factor = 100/80 = 1.25)

=A = =8 =9

Thesefinal subject area scores are ultimately compared to a set of cuts to detghigin®f the following
performance statuses the school achieedexplanation of how the point thresholds for each category were
established is provided in section 4.D.i.dvel

E/La 48 Points

Math 4-8 Points

E/La 10 Points

Math 10 Points

Exceeds Expectations 100.00i 13200 | 100.00i 145.00| 100.00i 12200 | 100.00i 12500
Meets Expectations 68.241 99.99 54.81i 99.99 78.691 99.99 74.001 99.99
Approaches Expectains 45.80i 68.23 31.401 54.80 49.08i 78.68 26.68i 73.9
Does Not Meet Expectations 0.0071 45.79 0.0071 31.39 0.0071 49.07 0.0071 26.67

Beginning with the 2012019 school year, Indiana will transition to a new statewide amssasmenfs
such, the academic progress indicator will not be based on the adequate growth rate because multiple years of

19 Goals used for the indicator are rounded to the nearest whole number.
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results on the new assessment will be needed in order to validly determine adequate growth targets. The
academic progress indicatwill be based on the rate of students demonstrating standard or high growth as it
relates to that particular school year as compared to the established goal factor, or normative growth. This
methodology will be utilized for the 204819 and 2012020 acountability determinations. Indiana will

begin to utilize the adequate growth rate methodology outlined above with th@ @B2@ccountability
determinationsBecause the student growth percentile looks at the relative position of a student to his or her
academic peers, as long as all students take the same assessment, the student growth percentile can describe
the progress of students.

Calculation Example, Academic Progress:

E/La Score:
# students meeting/exceeding annual growth targestudents reaching proficiency x Goal Factor
# students enrolled O 162 days with SGP

Math Score:
# students meeting/exceeding annual growth targestudents reaching proficiency x Goal Factor
# students enrolled O 162 days with SGP

Graduation Rate Indicator

The graduation ratedicator is based on the sameasures as the statewide lgagn goal for improving
graduation rates and is aligned to the kbegn goal of increasing graduation rates for all studenteacil
student groupThe graduation ratadicator measures the performance of all studentslu@tman rate results

of individual student groupen the graduation ratedicatorarecalculated in the same manner for all students
and each student group, amgborted out annually.

During the 2017 legislative session, the Indiana General Assemidgddhe state graduation requirements

to remove the passage of a graduation qualify exam in order to receive a diploma. The graduation qualifying
exam was replaced by a new requirement, which is re
pathway require each student to satisfy three criteria in order to receive a high school diploma:

1. High School Diploma: must meet the statutorily defined diploma credit and curricular requirements.
2. Learn & Demonstrate Employability Skills (must complete attleas of the following)
a. Projectbased learning experience developed by the local district
b. Servicebased learning experience developed by the local district
c. Work-based learning experience developed by the local district
3. PostsecondariReady Competencies (nmwmplete at least one of the following)
a. Earn an Indiana diploma with an honors designation
b. Meet the college/ready benchmarks on the ACT or SAT
c. Earn aminimum AFQT score on the ASVAB to qualify for placement into one of the
branches of the US military
d. Conplete a state, federal or industry recognized apprenticeship
e. Earn a C average or higher in at lesigt(6) high school creates in a career sequence (career
& technical education concentrator)
f. Earn a C average or higher in at least tliB@é\dvanced Plagment, International
Baccalaureate, dual credit, Cambridge International courses or CLEP exams
g. Complete a locally created pathway at the district level that is approved by the State Board of
Education
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The graduation pathways requirements for earning addgbol diploma officially go into effect with the

2023 cohort; however, the Indiana General Assembly and State Board of Education provided that schools

may award diplomas to students that meet the graduation pathways requirements in the 2018 through 2022
cohorts. Because the state graduation requirements now encompass indicators of college and career readiness,
Indiana removed the college and career readiness indicator from its statewide accountability system in order

to avoid duplication of metrics.

Thegraduation rate indicator utilizes the most recently finalized cohort, meaning the data used are a year in
arrears to account for the summer graduates of a cohort. For example, accountability determinations released
in the fall of 2019 utilize the foryea adjusted cohort graduation rate of the 2018 cdbextuse it is the

most recently finalized cohort at the time of calculating the accountability determinations

T he s c h eyealt atljssted cohont graduation rate is then considered against thedstédagterm goal

for graduation raté order to measure the percent of the toergn goal achieved by the school. The measure

of the school 6s achi dernegoadeterminsn final scora The lnternigoaldeth e | on g
for thaeefmdlslo gtr oyegr adjustad cohdnt gradliadian rate is translated into a goal factor by

dividing 100 by the longerm graduation rate godlhis goal factor is how the indicator measure

school 6s achi evement thelondtennegodl. mhe tincelne to meetithe lemmym | at i on t
goal is by the 2022 cohort. At that time, the Department will reassess thetangoal and may reset the

goals for the graduation rate indicator to align with any changes to théciongyoal.

Thelong-term goal for the graduation rate indicator is as foll8ws
1 Four Year Adjusted Cohort Graduation Rate94% (goal faair = 100/94 = 1.0y

The final subject area scoreuiimately compared to a set of cuts to determvhéch of the following
performance statuses the school achiev&d explanation of how the point thresholds for each category were
established is provided in section 4.D.i. below.

Grad Rate Points
Exceeds Expectations 100.007 107.00
Meets Expectations 91.917 99.99
Approaches Expectations 32.55i 91.90
Does Not Meet Expectations 0.00-32.54

Calculation Example, Graduation Rate:

Graduation Rate Indicator Score:

# Graduates in Cohort x Goal Factor
# Students in Cohort

English Language Proficiency Indicator

The English language proficienaydicator is based on the same measure astdtewide longerm goal for
improving English language proficiency rates, and is aligned to thetdorggoal of increasing language
acquisition rées of English learners in the State. The English language proficisticator measures the
performance tthe English learnestudent groupn the annual English language proficiency assessment.
Indiana administers the WIDA ACCESS A8sessmerid English learners ikindergarten through grade 12
as its annual English language proficiency assess@eiten growth toward and achievement of

20 The goal used for the indicator is rounded to the nearest whole number.
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proficiency, as measured by the WIDA ACCESS 2.0 assessimtg, basis of the English language
proficiency ndicator

Feeder, elementary, and middle schools, or schools with any of grades 1 through 8, and higloschools,
schools with any of grades 9 through 12, receive a score and status for the English language proficiency
indicator based on the rate of students identified as English learners that either meet or exceed annual growth
targets or attain English languagmficiency during the accountable year.

Indiana usethe growthto-standard model to identify the type of movement each individual student made

from the prior to current year. Each studesteivesa growth target based ontadent growth percentile

andyses that calculates growth trajectories and projections to English language profaetoonsides the
studentds grade | evel, age an dasagnEnglishlearneEach yearl e v e | up
after the st udt®mandasministratidniofdhe WIDA ACCESS fagsessmenthe student

is expected to makaedequatgrowth toward English language proficiency, with the ultimate goal of attaining
English language proficiency within six years of initial identification sTthineline aligns with the statewide

long-term goalthat 70 percentof English learners meet or excemthual growth targetsy the end of the
20222023school year. A student who meets or excdesl®rher annual growth target cognoward the

s ¢ h oEmgligh $anguage proficien@nd progress ratédditionally, a student who attains proficiency on

the WIDA ACCESS 2.0 assessment cauinto wa r d t preficiency larl progéess rat&he English

learner proficiency and progress rate is calculateddan those English learner students enrolled at the

school for at least 162 days, or 90 percent of the school year, with valid WIDA ACCESS 2.0 assessment

results for the prior and current school years. A student enrolled for at least 90 percent afdhgeselihat
demonstrates proficiency on the WIDA ACCESS 2.0 assessment but only has one year of assessment results
may count in the school 6s proficiency and progress
target and attains proficiencyinh e same school year only counts once
progress ratdn Indiana, the attainment of English proficiency is defined as the point at which language
proficiency no | onger masks or ofirigotoiuskwonterreasstandaidsnt s 6 d
Currently, an English learner is considered to have demonstrated English language proficiency if the English
learner achieveslavel 5.0 or higher on the WIDA ACCESS 2.0 assessment.

The school 6s prssrhteisthem aoosidered maghinspthestgtewddetdéonggoal for English

language proficiencin order to measure the percent of the toergn goal achieved by the school. The

measure of the school 6s -ernlgoadeteeniesaiinal scone. Thesldnr@g@grmi on t o
goal set for English language proficiency is translated into a goal factor by dividing 100 by tterfong

goa.,.This goal factor is how the indicator measures t}F
the longterm goal. The timeline to meet the letaym goal is by the end of t2222023school year. At

that time, the Department will reassess the d@mng goal and may reset the goals for the English language

proficiency indicator to align with any charg® the longerm goal.

The longterm goal for the English language proficiency indicator is as fotfows
1 EL Proficiency and Progress: 70.0% (goal factor = 100/70 = 1.%3

The final subject area scoreulimately compared to a set of cuts to determvhéch of the following
performance statuses the school achiededexplanation of how the point thresholds for each category were
established is provided in section 4.D.i. below.

ELP Points
Exceeds Expectations 100.0071 143.00
Meets Expectations 49,737 9999

21The goal used fathe indicator is rounded to the nearest whole number.
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Approaches Expectations 37.241 49.72
Does Not Meet Expectations 0.007 37.23

Calculation Example, English Language Proficiency Progress:

# ELs meeting/exceeding annual growth target + # ELs attaining English language proficign@pal Factor
Total # ELs enrolle®162 days

School Quality/Student Success Indicator Model Attendees

Themodel attendeendicator measas the performance of all studenftbe inclusion of this indicator aligns

with the Departmentds strategic plan, and provides
achievement of the goals outlined in the strategic flarformance resultd individual student groupsn

themodel attendee indicatarecalculated in the same manner for all students and each student group, and
reportedout annually.

Indiana annually collects student attendance fata all public schools in thet&e in compliance withdata

reporting guidelines. Pursuant to Indiana C8@8-33-2-3. 2, fAattendod means to be p
school or at another |l ocation wher e Thhmodetattdndee!| 6 s e
indicator utilizes thiglefinition to differentiate between whether a student counts as attending. All public

schools in Indiana must also report excused and unexcused absences. For purposesdef Hieendee

indicator, all absences are considered the same regardless bewtiet absence was excused or unexcused

to control for consistency across thate.

h
d

Regular school attendance is important to the academic and social and emotional advancement of students.

Poor attendance yields poor performance; precludes progrésgdtoping grit and perseverance; and limits
exposur e t2?Reosneeadrsc hp eienrdsi.cates a sort of HAsnowball e
from poor attendnce, and specifically chronébsenteeisnChronic absenteeism is defined as missing 10
percent or more of onedbdés enrolled days during the s
kindergarten and grade 1, where research has shown that chronic absenteeism in these early grades reduce
onebds chances of r e3Speciiglly,mistodgondudted byxppliediSyrveyResedreh

found that only 17 percent of students who were chronically absent in kindergarten and grade 1 were reading
proficiently by grade 3, versus 64 percent of students who were not chronicallyiabdgedérgarten and

grade 123 Further, chronic absenteeism in kindergarten through grade 2 was identified as a strong predictor of
continued chronic absenteeism in middle and high school, as well as a predictor of retention, behavior issues

and low acadein performance in elementary schébl.

As one moves higher in grade level, the snowball becomes more unmanageable. Research indicates that
students with strong attendance in grade 5 are more likely to have strong attendance in middle school,
whereas studes with poor attendance in grade 5 are more likely to have poor attendance in middle school. A
studyconducted byhe University of Chicago Consortium on Chicago School Research found thiditteiso

of chronically absent students in grade 8 had been iclattynabsent one or more years since graéfe 5.

22 Ginsburg, A.; Jordan P.; & Chang, H. (2014hsences add up: How school attendance influences student siRekiesed from
http://www.attendanceworks.org/wordpressfeantent/uploads/2014/09/Absengssdd-Up_0901141-1.pdf.

Z Attendance Works. (2014Attendance in the early grades: Why it matfersreading Retrieved from
http://www.attendanceworks.org/wordpressfeantent/uploads/2014/03/Attendaricethe-Early-Grades.pdf Chen, P. & Rice, C. (201683howing

up matters: the state of chronic absenteeism in New Jer&gni2ual report Retrieved from

https://acnj.org/downloads/2016_09 13_chronicabsenteeism_2ndannualreport.pdf

24Chen & Rice. (2016).

2 Allensworth, E.; Gwynne, J.; Moor, P.; de la T’grM. (2014) Looking forward to high school and college: Middle grade indicators of readiness in
Chicago Public School€hicago, IL: University of Chicago consortium on Chicago school research. Retrieved at
https://consortium.uchicago.edu/sites/default/files/publications/Middlepercent20Gradespercent20Report.pdf
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Further, middle school attendance has been found to be one of the strongest predictors of high school

succes$® By grade 6, chronic absenteeism becomes an early warning sign that a student is more likely to

drop out of high school thamis orher peers with good attendarfé@nd a student who is chronically absent

in middle school has a 5@ rtacc k705 #¥me rgoreandte Ohance of b

Indiana hopes to take a proactive approach to chronic absentseisoorporating it into the statewide

accountability system as an indicator of school quality and student suéeedsr, elementary, and middle

schools, or schools with any of grades kindergarten through grade 8, and high schools, or schools fwith any o
grades 9 through 12, receive a scaré status for thenodel attendee ndi cat or based on t he
attendee rate. The model attendee rate is the total number of students that demonstrate either persistent
attendance (attendance rate of at |8agpercent) or improving attendance (attendance rate increased by at

least 3 percentage points from prior to current school year) during the accountable year. The model attendee

rate is calculated based on those students enrolled at the school far Hé2edays, or 90 percent of the

school year. A student who meets the definition of both a persistent attendee and an improving attendee in the
same school year only counts once toward the school

The school 6s madhkreconsidetetl againdetstatewice lorgerm goal for model attendees

in order to measure the percent ofthelongr m g o a | achieved by the school
achievement in relation to the lotgrm goaldetermins a final scoe. Thelong-term goal set for model

attendeess translated into a goal factor by dividing 100 by the l®rgn goal.This goal factor is how the
indicator measures the school 6s a ctérm goal.efnedimeineton t he
meetthe longterm goal is by the end of tl29252026school year. At that time, the Department will reassess

the longterm goal and may reset the goal for inedel attendemndicator.

This indicator alegschools to those students who are not meetingdfieition of a persistent attendee or an
improving attendee, and brisgttention to those students who are chronically absent or at risk of falling into
the pattern of poor attendance.
The longterm goal for the addressing chronic absenteeism indicassr fiollows>:

1 Model attendee rat&indergarteri Grade 12: 83.0% (goal factor = 100/83 = 121
These final subject area scores are ultimately compared to a set of cuts to dethiotira the following

performance statuses the school achied@dexplanation of how the point thresholds for each category were
established to provide for meaningful differentiation is outlined in section 4.D.i. below.

ACA Points
Exceeds Expectations 100.00i 121.00
Meets Expectations 83.751 99.99
Approaches Expectaitins 71.001 83.74
Does Not Meet Expectations 0.0071 70.99

In 20172018, the statewide model attendee rate for elementary and middle schools was 68.1 percent, and the
statewide model attendee rate for high schools was 61.9 percent. These statewitticateshe ability to
meaningfully differentiate elementary, middle and high schools on the addressing chronic absenteeism
indicator. A breakdown of school performance on the addressing chronic absenteeism indicator for the 2017

%d.

27 Baltimore Education Research Consortium (20110. Destination graduationgrsithearly warning indicators for Baltimore city schools their
prevalence and impadtttp://baltimoreberc.org/pdfs/SixthGradeEWIFullReport.pdf

28 Allensworth; Gwynne; Moor; di Torre. (2014).

2 The goal used for the indicator is rounded to the nearest whole number.
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2018 school year indicatghe following differentiation among schools in Indiana:
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Calculation Example, Addressing Chronic Absenteeism:

# persistent attendees + # improvattendees x Goal Factor
# students enrolled O 162 days

A Note on the Climate and Culture Assessment/Survey

The longterm goal for the School Quality/Student Success Indicator for kindengartaigh grade 8 is to

utilize a school climate and culture assessment. Strong support from stakeholders was given to the inclusion
of a school culture and climate assessment. Indiana recognizes that further work needs to be done before a
climate and culire assessment may be successfully implemented in a statewide accountability system,
including an audit of statewide capacity; a review of necessary resources; a study of what climate and culture
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metrics are valued; and a scan of current data collectbahstérmine where data collections may need to be
expanded. Indiana will work with State, district and school leaders in education to develop {teertong

culture and climate indicator during the 26A(0F18 school year that allows for meaningful differatin; is

valid, reliable and comparable statewide; and is alibe tdisaggregated by studgnbup. The Department

intends to bring forth a proposal to the state board during the summer of 2018. This proposal will also include
a timeline and rolbut plan to ensure that implementation of the indicator may be successful and contribute
meaningful information to schools and the public.

School Quality/Student Success Indicator: Closing Achievement Gaps

The closing achievement gaps indicator is based osatime measures as the statewide-teng goal for
improvingacademigrogressand is aligned to the lortgrm goal of increasing statewide proficiency levels
for all students and each student group. The closing achievement gaps indicator measurethtbé theow
lowest performing quartile of students at each school on the mandatory statewide asseshmsubject
areas of English/language arts and mathematiat weights the growth of the lowest performing quartile of
students at 90% of the overaidtlicator score. The other 10% of the indicator score is contributed to the
growth of all other students at the schd@dtowth results on the closing achievement gaps indicator are
calculated in the same manner for all students and each student grorgpatet out annually.

Elementary and middle schools, or schools with any of grades 4 through 8, receive a score and status for
English/ 1l anguage arts and mat he matTheaseqint grewthraten t he
of students performyg in the lowest quartile of students at the school comprises 90% of the indicator score,

and the adequate growth rate of all other students at the school comprises 10% of the indicatdrescore.

adequate growth rate utilizes student growth percentildeedsasis of the growth measufée student

growth percentile metric is based on how a student performed on the current year assessment when compared
with Indiana students who had similar achievemerttdne pr evi ous Therefaredssudeats s e s s me n
growth is calculated for all students based on their relative position in comparison to academic peers.

Each student receives a student growth percentile ranking anfitiaiyranking indicates how much the

student grew relative to his or her academiagdeor example, a student with a student growth percentile

score of A650 grew mor e t hahatstéddrivgroovth pehcentile iothen her acad
compared to a growth target that translates into the amount of growth necessary for thecstadeh

proficiency in four years, in alignment with the statewide targn goal for improving academgprogress

The school receives credit for each student demonstrating adequate growth by meeting or exceeding the

annual growth targebr attaining poficiencyy. Thi s i n turn determines the sch
which translates into the base subject area score. The adequate growth rate is calculated based on those

students enrolled at the school for at least 162 days, or 90 percent of thleysenpwith two consecutive

valid test results.

The school 6s base subject area scotermgoalaforelosindien cons
achievement gape order to measure the percent of the lemgn goal achieved by the schodbhe measure

of a school's ackivement in relation to the lofigrm goaldetermine a final subject area sme. The long

term goal sefor the subject areas of English/language arts and mathematics are each translated into a goal

factor by dividing 100 by theong-termclosing achievement gageal. The timeline to meet the lotgrm

goal is achievement by the end of #252026school year. At that time, the Department will reassess the

long-term goal, and may reset the gofak theclosing achievement gamdicator to align with any changes

to the longterm goal.

The longterm goals for the closing achievement gaps indicator are as fétlows

1 E/La Closing Achieement Gaps, Grades34 66.0% (goal factor = 100/79 = 1.52

%0 The goal used for the indicator is rounded to the nearest whole number.
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1 Math Closing Aclievement Gap, Grades -8: 59.0% (goal factor = 100/79 = 1.69

These final subject area scores are ultimately compared to a set of cuts to detbiotired the following
performance statuses the school achies@dkexplanation of how the point thresholds for eeategory were
established to provide for meaningful differentiation is outlined in section 4.D.i. below.

E/La Points Math Points
Exceeds Expectations 100.00i 152.00| 100.0071 169.00
Meets Expectations 53.651 99.99 31.94i 99.99
Approaches Expectations 36.88i 53.64 27.917 31.93
Does Not Meet Expectations 0.0071 36.87 0.0071 27.90

Calculation Example, Closing Achievement Gaps Indicator

English/Language Arts Score:
[(bottom 25% adequate growth x 90%) + (top 75% adegmiaowth x 10%)]  x goal factor

Mathematics Score:
[(bottom 25% adequate growth x 90%) + (top 75% adeogrowth x 10%)]  x goal factor

School Quality/Student Success Indicator: Strength of Diploma

The strength of diploma indicator is based on #rmesmeasure as the statewide Hargn goal for improving

the rigor of diplomas earnednd is aligned to the lortigrm goal of increasinggorous diplomagor all

students and each student group. The inclusion of this indicator aligns with the Degagmerstt r at egi ¢ p |l
and provides for a way to monitor the Stateds perfo
strategic plan. The strength of diploma indicator measures the performance of all students. Results of

individual student groups dhe strength of diploma indicator asalculated in the same manner for all

students and each student group, rparted out annually.

Pursuant to Indiana Code, a student who does not achieve a passing score on the graduation exam or does not
successfult complete a postsecondary readiness competency (graduation pathway) may still satisfy

graduation requirements by receiving a waiver. Stiedeho receive a diploma due to such a waiver being
granteddo notcountin the numerator for the strength of diplafmmdicator As suchschools receive credit

only for students who satisfy all graduation requirements without being granted a waiver in the strength of
diploma indicator.

Indiana has one diploma with different designations attached: General desigbat®A0 designation,

Academic Honors designation, and Technical Honors designation. These designations indicate the level of
course and curricular rigor completed by the student. Indiana believes that the more rigorous the course and
curricular requiremest the more prepared the student for postsecondary pursuits.

The strength of diploma indicator is based on the-y@ar adjusted cohort, as defined by Sec. 8101(25)(A) of
the ESSA. Students receiving an Indiana diploma count as graduates for theTdethschool receives credit
for each graduate in the cohort earning awaiver diploma with a Core 40 designation, Academic Honors
designation, or Technical Honors designation. The strength of diploma indicator utilizes the most recently
finalized cohortmeaning the data used are a year in arremeccount for the summer graduates of a cohort.
For example, accountability determinations released in the fall of 2019 utilize thgefuadjusted cohort of
the 2018 cohort because it is the most recdimfized cohort at the time of calculating the accountability
determinations
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The school 6s strong di pl therstatewide torterm goalit diderto measures i der e d

the percent of the loAgerm goal achieved by the school. The measidiia school's achievement in relation to
the longterm goaldetermines final score. The lonrterm goal for the strength of diploma indicator is
translated into a goal factor by dividing 100 by the kergn goal.The timeline to meet the lortgrm goalis
achievement by the 2022 cohoft that time, the Department will reassess the Higmm goal, and may reset
the goals factors for therength of diplomandicator to align with any changes to the ldagn goal.

The longterm goalffor the strength ofliploma indicatoiis as follows:
1 Strength of Diploma: 93.0% (goal factor = 100/93 = 1.p8

These final subject area scores are ultimately compared to a set of cuts to detbiotire the following
performance statuses the school achied@dexplanation of how the point thresholds for each category were
established to provide for meaningful differentiation is outlined in section 4.D.i. below.

Strength of Diploma Points
Exceeds Expectations 100.001 10800
Meets Expectations 91.701 99.99
Approaches Expectations 77.947 91.69
Does Not Meet Expectations 0.0 77.93

For the 2018 cohort, the statewide strength of diploma rat&@fv@percent. This statewide rate indicates the
ability to meaningfully differentiate high schools on thesgth of diploma indicator. A breakdown of school
performance on the strength of diploma indicator for the 2018 cohort indicates the following differentiation
among schools in Indiana:

Strenth of Diploma Count of Schools
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Calculation Example, Strength of Diploma Indicator

# nonwaiver students receiving Indiana Diploma with Core 40 designation or high&r Goal Factor
# studentsn most recently finalized foryear adjusted cohort

%1 The goal used for the indicator is rounded to the nearest whole number.
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B. Subgroups.
i. Describe the subgroups of studefintsn each major and racial ethnic groapnsistent with
§200.16(a)(2).

I ndi anabs accountabi |l i stydensgyosipggleemthd mngoium des t he f
number of students required is met: All students, Americaarmndfrican American, Asian,

Hispanic, Multiracial, Native Hawaiian/Pacifislander, White, Students with Disabilities,

English learners, and Economically Disadvantaged Students. Indiana doesut# aroy

additionalstudent groupsor a combination afultiple student groupsn its accountability

system.

ii. If applicabledescribe the statewide uniform procedures for:
a. FormerEnglish learnersonsistent with §200.16(b)(1).

For accountability calculations, Indiana uniformly inclatiee resultscEn gl i sh | ear ner ¢
previously id&ngiiisédPa®fLicimedasidgrhatte ch aavse Mlel
English Proficiermttudrentbgrbugphiddht|l eaahefour
designati-Bmglaisstr|l Rreafti ci ent .

b. Recenty arrivedEnglish learners in the State to determine if an exception is appropriate for
an English learneronsistent with section 1111(b)(3) of the ESEA and §200.14(b)(

Indiana uniformlyappliesstatewide flexibility as it pertains tnglish learnes that have
recently arrived in the United States. I ndi a
an English learner enrolled in UShsols for less than twelvaimulative months during the
school year. Indiana uniformbppliesstatewide flexility for recently arrivedenglish

learners to provide thrgears before fully incorporating the achievement results of recently
arrivedEnglish learner@ the English/language arts scores for the academic achievement
indicator and the academic progresdi¢ator In year one, recently arrivéthglish learners
participate in the statewide annual assessimahe subject area of English/language,drta
proficiencyresultsareexcluded from accountability calculations and determinations. In year
two, re@ntly arrivedenglish learnerparticipate in the statewide annual assessimedhe

subject area of English/language aaisdonly growth scoresreincluded in accountability
calculations and determinations. In year three and beyond, recently &nylesh learners

will participate in the statewide annual assessrimeBRnhglish/language artand achievement
and growth scoreareincluded in accountability calculations and determinati¥iesr one is
considered the first year a recently arrived Endbsliner is assessed on the statewide annual
assessment. Year two is considered the second year a recently arrived English learner is
assessed on the statewide annual assessment. Year three is considered the third year a
recently arrived English learnerassessed on the statewide annual assessment.

Recently arrived English learners are included in all other subject areas and indicators, as
applicable, in the same manner as all other students.

C. Minimum Number of Students. Describe the minimum number ofidents that the State
determines are necessary to be included in each of the subgroups of students consistent with
§200.17(a)(3).

I ndi anabs state accountability system has tradit
upon the indicator. For exangpla minimum number of 30 was established for proficiency
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determinations; a minimum number of 10 was established for graduation rate determinations; and a
minimum number of 40 was established for growth determinations.

As part of the consultation and edmation around the State Plan, Indiana established an
accountability work group to consult regarding t
the requirements of the ESSA. This work group included teachers, principals and other school

leades, superintendentqarents, and representatives from stakeholder interest groups and
organizationsThe minimum number of students for accountability determinations was a topic of
discussion forttis workgroup. Emerging from this discussion were two prinszhools of thought:

all students should be included in accountability, and no students should be masked; and-a lower n
size may have too | arge an impact on a school 6s
performance. There was certainly somi@dlilty in finding a balance between promoting

accountability for all students and ensuring validity and reliability of accountability determinations.
Ultimately, the determination was made to establish a minimum number at 20 students in order to be
included in the statewide accountability systéimvas determined that a minimum number of 20

allowed for the inclusion of more students and schools in the accountability system than the minimum
numbers of 30 and 40 previously used. Further, a minimum nurhBérstudents was viewed to

have less of an impact on smaller student populations, and did not skew the percent of performance as
much as a minimum number of 10 or 15. A discussion around the minimum number of students for
accountability determinationswasl so brought forth to I ndianaéds St
they agreed with the recommendation of the work group. In response to the consultation and

coordinaton with the work group and the Statedsd, Indiana will require a minimum number of 20

students for all accountability indicator determinations. For all studernstadént groupeporting

purposes, Indiana will utilize a minimum number26f

Describe the foll owing i nf otedmirtimium numberdf students:s pe ct
i. How the State's minimum number of students meets the requirements in §200.17(a)(1);

Multiple data sources work together to yield the overall accountability results for schools. Therefore,
Indiana has ensured that quality data practices are in plagedkate for valid and reliable

accountability results within a given year and over time. Specifically, transparency, inclusiveness and
fairness were key in establishing a minimum number of students required for accountability purposes.

I ndi an a Obdity wockgroup digcussed the establishment of the minimum number of students
required for use in the statewide accountability system. The discussion of the work group centered on
the balancing act of creating a system of inclusion while ensuringistdtiginfidence in the

accountability system. The difficulty highlighted by the group was the tension between the desire to
include all students and schools in accountability determinations and the desire to ensure that
accountability measures are not ulydafluenced by particular students or very small groups of
students.

Accountability scores and determinations are an amalgam of measurements weighted to reflect
priorities of policy makers. The accountability system is not measuring a single phendyaenon
rather an aggregate of multiple scenarios that produces one simple representation of such data for
public consumption. As such, accountability determinations are not a sample to demonstrate
correlation or causality of a single phenomenon but rathensus of actual student and school
performance. Therefore, Indiana felt that a minimum number lower than 30 was acceptable from a
statistical standpoint.
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The work group did express concern with establishing a minimum number that would skew
perceptions aa result of being set too low. For example, two students out of ten not meeting a goal
would yield a score of 80 percent, whereas two students out of twenty not meeting a goal would yield
a score of 90 percent. Further, a minimum number that is too Igvcomapromise data privacy for
students. Therefore, while there was a desire to include all students and schools in accountability
determinations, it was determined that caution needed to be taken when considering the impact of
setting a minimum number tdow that it would impact the perception of actual performance.

In response to the feedback, the Department established a minimum number of 20 students for
accountability calculation purposarsd reporting purposeshis practice imbove the practice
recanmended in the National Center for Educational Statistics 2011 F8Satting the minimum

number of students required for accountability calculations at 20 best balanced the tension between
inclusion and statistical reliability.

ii. How other componentsoéfhe st atewide accountability system
procedure for averaging data under §200.20(a), interact with the minimum number of students to
affect the statistical reliability and soundness of accountability data and to ensure thermaximu
inclusion of all students and each student subgumdier §200.16(a)(2);

I ndi anabébs accountability system does not have
However, I ndi anadbs accountability twogsmadeem does
spans:kindergarterthroughgrade8, and grade8 through 12. Aggregating gradievel data

provides for more schools to achieve the required minimum number of students determined
necessary to be included in the accountability system.

iii. A descripton of the strategies the State uses to protect the privacy of individual students for each
purpose for which disaggregated data is required, including reporting under section 1111(h) of the
ESEA and the statewide accountability system under section }J1fi(e ESEA,;

The use of a minimum &0 students imbove the practiceecommended in the National Center
for Educdional Statistics 2011 repaid protect the privacy of individual students when
disaggregating dafd

. Meaningful Differentiation. Descr be t he Stateds system for meanin
schools in the State, including public charter schools, consistent with the requirements of section
1111(c)(4)(C) of the ESEA and 8§88 200.12 and 200.18.

Summative ratings are based onpleeformance of all students.n di anaés system of me
differentiation includes four (4) distinct categories of performance that are assigned to each school
accordingly:

Exceeds Expectations
Meets Expectations
Approaches Expectations
Does Not Meet Egectations

= = = =9

32U.S. Departmenof Education, National Center for Education Statistitafistical Methods for Protecting Personally Identifiable Information in
Aggregate ReportindfCES 2011603, accessed May 2, 2017 at https://nces.ed.gov/pubs2011/2011603.pdf
33U.S. Department of Edtation, National Center for Education Statisti8fgtistical Methods for Protecting Personally Identifiable Information in
Aggregate ReportindfCES 2011603, accessed May 2, 2017 at https://nces.ed.gov/pubs2011/2011603.pdf
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These fourcategorieseflect performance with respect to policy goals for the Stdte.Indiana

Department of Education contracted with the Center for Assessment to assist in developing concise

statements of the intended interpretations amglications of each performance statst align with

the policy goalsThe following table outlines the policy definitions that guided the establishment of
summative ratings. e establishment of these performance level descriptor profiles contritiluge to

meaningful differentiation of schools on the overall summative ratings.

Category

Policy Definition

Exceeds Expectations

Recognizes a school that exceeds expectations in that all students
attained or are on -Eeangaswitfewme ¢
exceptions.

All student groups meet or exceed expectations for academic
achievementr academic progress. Academic growth rates for stud
groups demonstrate the school is aggressively closing achieveme
gaps (if applicable)-or high schoolsthe longterm graduation rate
goal has been met.

Schools identified for comprehensive or targeted supports and
i mprovement are not eligible 1
expectationso school

Meets Expectations

Recognizes a school that meets exgemta in that most students hay
attained or are on -Eagals witfewne ¢
exceptions.

All student groups meet expectations for academic achievement o
academi@rogress. Academic growth rates for all student groups
demonstratéhat the school is closing achievement gaps in most ar
(if applicable).For high schools, the interim progress target for
graduation rate has been met.

Schools identified for comprehensive or targeted supports and
improvement are not eligibletobesla i fi ed as a 0
school.

Approaches Expectations

Identifies a school that approaches expectations in that some stud
are on pace t o -temegoals, dutperformaneetise
inconsistent for individual student groups.

Somestudent groups meet expectations for academic achievemen
academi@rogress. Academic growth rates are sufficient to close
achievement gaps for some student groups. No student groups ar
below the standardnd/or no gaps are aggressively increasiren
fapproaches expectationso sch
rate is at or above 67%.

Schools identified for targeted support and improvement are eligib)
be classified as an fiapproachy{
identified for compreénsive support are not eligible to be classified
an Aapproaches expectationso
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Does Not Meet Expectations| | dent i fi es a school that has
performance.

Students are inconsistent in achieving performance standafdsl A ¢
not meet expectationso school
improvement including an urgent need to address areas that are
significantly below standard.

Summative ratings and associated data are calculated for each school, and shared ik thexpu
data dashboardfoemt on t he Departmentds website.

Describe:
i. The distinct levels of school performanead how they are calculatadyder §200.18(b)(3) on
each indicator in the statewide accountability system

Summative ratings are based oa ffrerformance statuses of each indicator within the
accountability system that is applicable and available for the school. Each indicator receives a
scorewhich translats into one of the followingerformance states:

Exceeds Expectations
Meets Expedtions
Approaches Expectations
Does Not Meet Expectations

= = =8 =9

These four performance statuses reflect performance with respect to policy goalsSStateghe
The Indiana Department of Education contracted with the Center for Assessment to assist in
developingconcise statements of the intended interpretations and implications of each
performance stasthat align with the policy goal3 he table provided in section 4.6n
Aimeani ngf ul di f the poleyndefinidohghad guided thelgoiht ithrieedds for

each indicator to determine each respective indicator rating.

Point score thresholds were set to reflect these policy definitions within the designations assigned

for each respective indicator,ando r ef | ect t he s c¢ h icaidridslatiprer f or ma |
to the achievement of the logrm goal The following graphic outlines the range of scores

possible and how the points are divided among the four performance categories.
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Maximum

Exceeds

Long term goal

Baseline (Average)

Approaches

Bottom 5™ Percentile + 2
Years of Interim Progress

Does Not N .
Bottom 5" Percentile

Meet

0 (minimum)

The following provides a more detailed description of the: cuts

1 Exceeds Expectations: The point threshold for this indicator rating is 100 points. 100 points equals
achievement of the longrm goal. Therefore, anything above 100 points represents achievement
beyond the longerm goal.

1 Meets Expectations: The poitireshold for this indicator rating is the statewide average/baseline
average for the indicator multiplied by the goal factor. For example, the baseline proficiency rate of
the longterm goal for grade-8 E/La is 66.4% and the lorigrm goal is 83% (1.2¢oal factor).
Therefore, the minimum point threshold is 80.34 for this rating.

1 Approaches Expectations: The point threshold for this indicator rating is the b8tencéntile
score on the indicatan the baselingear plus two yeadworth of interim progress.

1 Does Not Meet Expectations: The point thresholds for this indicator rating are zéhe emidimum
number of points needed for the fAapproaches expe

A description of how each individual indicator is calculatatt the pointhresholds that
determine each performance status on a respective inditetpibe found under section 4.1.A.
above.

ii. The weighting of each indicator, including how certain indicators receive substantial weight
individually and much greater weight in thggregate, consistent with §200.18(c) and (d).

The following tabés outline the weights of each indicatwhen determining the overall

summative rating for a schodf an indicator is unavailable for a school due to the school having
less than 20 studés available to calculate the indicator or because the school does not provide
instruction to the specific grade level to which the indicator applies, then the indicator and its
weight are simply removed from consideration of the overall summative rating.
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Kindergarten i Grade 8 Indicator Weighting Units
Academic Achievement: E/L 2.0

Academic Achievement: Mat 2.0
Academic Progress: E/L 2.0
Academic Progress: Mat 2.0

English Language Proficiency Progre 1.0
Closing Achievement Gaps: E/L 0.5
Closing Achievement Gaps: Ma| 0.5
Addressing Chronic Absenteeis 1.0

Grade 971 Grade 12 Indicator Weighting Units
Academic Achievement: E/L 2.0
Academic Achievement: Mat| 2.0

Academic Progress: E/L 2.0

Academic Progress: Mat 2.0
Graduation Rate 4.0

English Language Proficiency Progre 1.0
Addressing Chronic Absenteeis 1.0
Strength of Diplomg 1.0

The assigned weighting units were establishesg:tban the following ideals:

For kindergarten through grade 8:

1 The academic progregsdicator should be given the most weight in the system because

1

progress will lead to achievement.

The model attendee indicat@and closing achievement gaps indicator should be given

minimal weight in the system because of the relative newness of thesgonslto

statewide accountability, but the indicator weights may be reevaluated in future years.

The English language proficienayd i cat or shoul d be given fAsut
compliance with the ESSA, but its weight should also consider that tloeityajf

schools in Indiana will not have this indicator as part of their overall grade given the

small English learner populations at those schools. Therefore, out of fairness, the
Afisubstantial weighto awarded shouttdrbehohdt

For Grades 9 through 12:

l

1

Thegraduatiorrateindicatorshouldreceivethe mostweightsinceit representshe
capstonef theK-12 educatiorandincorporategslemonstrationsf postsecondary
readiness.

The Englishlanguageproficiencyindicaor shouldbegivenii s u b s wa n grh &8 b

compliancewith the ESSA,butits weightshouldalsoconsiderthatthe majority of

schoolswill notbeableto havethis indicatorasa partof their overallgradegivensmall

EnglishlearnerpopulationsTherefae, in orderto befair,thefi s ubswahnh g ha b

awardedshouldbe onthelowerendof thefi s u b s ttraeshold.a | 0
Themodelattendeendicator,closingachievemengapsindicator,andstrengthof

diplomaindicatorshouldbe given minimal weightin the systembecausef therelative
newnes®f theseindicatorsto statewideaccountability put theindicatorweightsmaybe

reevaluatedn futureyears.
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The summative ratings, and how they are calculated, that are provided to schools under
§200.18(b)(4).

Summative ratings are based on the performance statuses of each indicator within the
accountability system that are applicable and available for the school. Each indicator receives a
score, which translates into a performance status. To determine the stemataig, each

indicator status (exceeds expectations, meets expectations, approaches expectations, does not
meet expectations) translates into a numeric value. This numeric value is then multiplied by the
assigned indicator weigloutlined in the tableander sec. 4.1.D.iabove All weighted indicator
scores are totaled to determine the final summative rating for a school.

A description of how each individual indicator is calculated may be found under section 4.1(A)
above.

Each school will be identiid as one of the following for overall performance.

Exceeds Expectations
Meets Expectations
Approaches Expectations
Does Not Meet Expectations

= = =4 =9
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For Grades 3:

Academic Achievement Indicator Score (E/La)

+
Academic Achievement Indicator Score (Math)

+
Academic Progress Indicator Score (E/La)

+
Academic Progress Indicator Score (Math)

+
English Language Proficiency Indicator Score

+
Addressing Chronic Absenteeism Indicator Score

+

Closing Achievement Gaps Indicator Score

Overall Summative Rating

Assigred Weight

Assigned Weight

Assigned Weight

Assigned Weight

Assigned Weight

Assigned Weight

Assigned Weight
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For Grades 912

Academic Achievement Indicator Score (E/La) X Assigned Weight
+

Academic Achievemat Indicator Score (math) X Assigned Weight
+

Academic Progress Indicator Score (E/La) X Assigned Weight
+

Academic Progress Indicator Score (math) X Assigned Weight
+

Graduation Rate Indicator Score X Assigned Weight
+

English Language Proficiencindicator Score X Assigned Weight
+

Addressing Chronic Absenteeism Indicator Score X Assigned Weight
+

Strength of Diploma Indicator Score X Assigned Weight

Overall Summative Rating

E. Participation Rate. Describe how the State is factoring the requirement for 95 percent student
participation in assessments into its system of annual meaningful differentiation of schools required
under 8200.15nicluding if the State selects another equally rigorous-8tttrmined action than

those provided under §200.15(a)(2)(i)) that will result in a similar outcome for the school in the
system of annual meaningful differentiation and will improve theaskhparticipation rate so that

the school meets the applicable requirements.

The participation rate is incorporated into the statewide accolitytalystem under the academic
achievementridicator. The participation raterges as a multiplier under@racademic achievement
indicator. If a school satisfies the requirement to assess at least 95 percent of theestrmldsat

the school for at least 162 days, or 90% of the schoo) §fesnr the multiplier defaults to one. If a
school fails to satisfihe 95 percent participation requirement, then the proficiency rate for the
respective subject area is multiplied by the actual participation rate. This practice lowers the overall
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academic achievementdicator score within the accountability systemdoy school that does not
assess at least 95 percent of its students.

F. Data Averaging. Describe the Statebs uniform procedur
and combining data across grades as defined in §200.20(a), if applicable.

I ndi acnoanbability system generates scores for schools based on two distinct grade spans:
kindergarterthroughgrade8 and grades 9 through 12. Grade levels within each span are
combined in order to generate the overall scores for each indicator of thetabdiyrsystem.

Only students enrolled at the school for at least 162 days, or 90 percent of the schaotyear,
included in the academic achievement, academic prodtagtish language proficiency, closing
achievement gapandmodel attendemdicatas; long-term goal determinationand public
reporting Only students in the fourear adjusted cohort are included in the graduation rate and
strength of diploma indicatorégngterm goal determinationand public reporting

G.Including AllPublicSc hool s in a St at e 6 dfthdStates usestadifberehti t y Sy
methodology than the one described in D above, dedmilvehe State includes all public schools in
the State in its accountability system including:

i. Schools in which no grade lehis assessed under the State's academic assessment system
(e.g., P2 schools), although the State is not required to administer a formal assessment to
meet this requirement;

Schoolsserving kindergarten, grade 1 and gragerre r ef erretdobbsasf df e
accountability purpose&eeder schools receive a score and status for the academic
achievement, academic progress, English language proficieockgl attendeand

closing achievement gaps indicators. The scores and statuses for the academic
achievement, academic progress, and closing achievement gaps indicators are generated
based on the school or schools that receive the feeder school students after the students
matriculate from grade 1 or 2. If more than five schools receive students fréeedss

school, then the scores and statuses for the academic achievement, academic progress,
and closing achievement gaps indicators are determined based on the average scores of
no more than five schools that receive the highest census of studentkdrfmader

school. The scores and statuses for the maael the Englis language proficiency

indicators are based on the performance of students in kindergarten through grade 2
enrolled at the feeder school during the accountable year.

Indiana also has ste schools that serve grade 9 only. Schools serving grade 9 only will

be considered a feeder school for a high school. The school receives a score and status for
the academic achievement, Esplianguage proficienggraduation ratemodel

attendee, closg achievement ga@asd strength of diploma indicators. The scores and
statuses for the academic achievement, graduegttenclosing achievement gagusd

strength of diploma indicators are generated based on the school or schools that receive
the feedeschool students after the students matriculate from grade 9. If more than five
schools receive students from the feeder school, then the scores and statuses for the
academic achievement, graduation rate, closing achievement gaps, and strength of
diploma irdicators are determined based on the average scores of no more than five
schools that receive the highest census of students from the feeder school. The scores and
statuses for theodel attendeand the Englis language proficienciyndicators are based

onthe performance of students in grade 9 enrolled at the feeder school during the
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accountable year. If the grade 9 feeder school does not have at least 20 students to
calculate thenodel attendemdicator or English language proficiency indicator, then the
score for these indicators will be based on an aggregate of the feeder school and the
receiving school data.

ii. Schools with variant grade configurations (eRiK;12 schools);

I ndi anabs accountabil ity ratpgshasedontegrdeul at e s
spans:kindergarterthroughgrade8 and grades 9 through®2The accountability

system acknowledges that there are schools that serve grades from both grade spans, and
accommodates these variant configurations by calculating the indicator aadregerall
summativeratingswith an enrollment weight consideration. Each grade span receives a

score accordingly, and then the score for that grade span is weighted based on the
school 6s overal/l enrol |l ment witldeived each gr e
grades 7 through 12 and 75 percent of the student population fell into the 9 through 12

grade span, then the 9 through 12 score would make up 75 percent of an indicator score

and the 7 through 8 score would make up 25 percent of an indicatarlsearadicator

only applies to one grade span, then the indicator score is not adjusted based on

enrollment percentage. The final scores of each indicator are then weighted based on
enrollment percentage to yield the overall accountability determination

iii. Small schools in which the total number of students that can be included on any indicator
under 8200.14 is less than the minimum number of students established by the State
under A200.17(a) (1), consistent wdtaa h a Stat
under §200.20(a), if applicable

If a schooldoes nothavethe minimum number of students required to calculaigeaific
indicatorwithin the accountability systerthen the indicator is not includetihe school
receives scores and statuses fbaailable accountability indicators.

If no indicators may be calculated for a schaé to having fewer than twenty (20)
students availablfr any applicable indicatothen an accountability determinatiin

based on the combination of the threenf®st recent years of student performance data
for each applicable and available indicafbine score for each individual indicaier

based on an average of the three (3) most recent years of student performantesata
scores cont r ishdentifieatian éor conpeehessivénoo tarjeted support and
improvement.

iv. Schools that are designed to serve special populations (e.g., students receiving alternative
programming in alternative educational settings, students living in local institutions for
neglected or delinquent children, students enrolled in State public schools for the blind,
recently arrivedenglish learneps and

Indiana has a separate accountability system for adult high schools that predominantly
serve a population that belongs tgraduation cohort that has already graduated;eor ar
over the age of eightea the time the student was enrolled at the school.

The annual summativatingfor an alult high school is based on a graduatiate r

34 Seesubsection on schoolsrsing kindergarten through grade 2 to determine how schools serving these grades are considered.
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indicator and a college and career readiindicator. The graduation ratelicator is

comprised of a graduation to enrollment percentage metric (number of students

graduating during the school year / witlyiear average number of students enrolled), and

the graduation rate metric used in tiemeral statewide accountability systérhe

college and career readiness indicator considers the number of graduates that either earn a
stateapproved industry certification; earn at least 3 hours of dual credit for an approved
course; receive a score obBhigher on an Advanced Placement exam; or earn a score of

4 or higher on an International Baccalaureate exam. The college and career readiness rate
is then multiplied by a goal factor that aligns with the target that at least 80 percent of its
graduateso demonstrate college or career readiness.

Adult high schools that also have students enrolled in the traditional grades 9 through 12
receive a score based on all available indicators in the statewide accountability system.

Pursuant to Ind. Cod®20-18-2-15, a school is maintained by a school corporation. Ind.
Code§8820-21-2-1 and 2022-2-1 respectively establish the Indian School for the Blind
(ISB) and School for the Deaf (ISD). Both the ISB and ISD are established by state
statute asofnatatreseducatcenterso. These edLl
provide residential and day school; outreach services; and consultative services to local
educational agencies to assist in meeting the needs of locally enrolled students. The ISB
and ISD are namaintained by a school corporation. Therefore, the ISB and ISD do not
meet the definition of a school, and do not receive an annual accountalitity The

students attending th&B or thelSD are included in the accountability roster of the

school oflegal settlement, or the school that sent the student to the institution, to ensure
that these students are incldda the accountability system.

v. Newly opened schools that do not have mul ti
uniform procedure foaveraging data under §200.20(a), if applicable

A newly opened school receives no accountability determination for the first year of
operation. Beginning with the second year of operation, the school receives
accountability scores and statuses foaplblicable and available indicators. If a school
does not attain the minimum number of students required to calculate a specific indicator
for the accountable year, then the indicator is not included. The school receives scores
and statuses for all availabaccountability indicators.

4.2 |dentification of Schools.

A. Comprehensive Support and Improvement SchoolsDescribe:
i. The methodologies, including the timeline, by which the State identifies schools for
comprehensive support and improvement underaetfill(c)(4)(D)(i) of the ESEA and 34
C.F.R. 8 200.19(a) and (d), including: 1) lowpstforming schools; 2) schools with low high
school graduation rates; and 3) schools with chronicallydeviorming subgroups.

Lowest-Performing Schools

A Title I schoolis identified for comprehensive support based on wheétliells within the
lowestperforming 5 percent of all Title | schodts the accountable school ye&ndiana

annually rankall Title | schools based on total points earned on the accolitytalgstem Any

Title 1 school performing in the bottom 5 percent of all Title | schaidentified for
comprehensive support and improvemémiiana annually identifies schools for comprehensive
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support undr this criteriorin the fall.

A school idatified for comprehensive suppdrasthe duration of the school year in which the

school is identified as a planning year. Indiana also piddssm annua-ti ket sohodhs
provide notice of the need t-o skroi we hwrod esnowi |flo
in the botom 10 percent of all Title | schools based on total points earned on the accountability

system

Schools with Low High School Graduation Rates

High schools ar@entified for comprehensive support and improvement basedhether the

four-year adjusted cohort graduation rate is 67 percent or less. Any public school that serves

grade 12, has a foyear adjusted cohort graduation rate of 67 percent or less and has not already
been identified for comprehensive support ttuperforming in the bottom 5 percent of schasls

identified for comprehensive support. Schanisidentified for comprehensive support under this
criterion annually in the fall. A school identified for comprehensive supyasthe duration of

the sclool year in which the school is identified as a planning year. Indiana also pshlish

annual -tiskoofschavls to provide notice of the
Therfistkd school s wildl be t hyeasadjuspeddphoitc hi gh scth
graduation ratat or below70 percent.

Schools with Chronically Underperforming Student Group/s

Indianaidentifiesa Title | school for comprehensive support and improvement based on whether
it has one or morstudent groupthat havebeen identified foadditionaltargeted support and
have not met the exit criteria within the established time fréme.Title | school that has not
already been identified for comprehermssupport under another criteriandhas one or more
chronicallyunderperforming student groupsdentified for comprehensive suppaotder this
criterion. A chronically underperforming student group is one for which a school has already
been identified fomdditionaltargeted support and improvement and did not eetriteria
within five years of the initial identification fadditionaltargeted support and improvement.
Schools were initially identified for additional targeted support with the -2018 school year.
Therefore, the initial year of identificatidar comprehensive support based on chronically
underperforming student group/s will be the 2@224 school yeai Title | school identified

for comprehensive support will have the duration of the school year in which the school is
identified as a planng year.

ii. The uniform statewide exit criteria for schools identified for comprehensive support and
improvement established by the State, including the number of years over which schools are
expected to meet such criteria, under section 1111(d)(3)(A)tiledESEA and consistent
with the requirements in 34 C.F.R. § 200.21(f)(1).

In order to exit comprehensive support and improvement status, a school must satisfy all of the

following criteria:

0 If the school was identified due to its rank in the lowesfopeting 5% of Title | schools, the
school museitherbe ranked at the Tpercentile or higher of Title | schodisr one year or
ranked at the®Bpercentile or higher of Title | schools for two consecutive yéarsither

scenari o, t Hscorsearheo mustinereasevirem thel score received upon initial
identification. Theserequiremerg demonstrateanproved studerdcademic achievement
because theyrequie st at i st i cal i mprovement 1in the sch

accountability scoréha can only result from increased student performalReaching a
percentile ranking of 6 or higher among all Title | schools would mean the school no longer
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met the identification criteria; and reaching a percentile ranking of 11 or higher among all

Titlel schools would mean the scheadls kdi.d Trhe est ¢
indicates major improvements overall that warrant exit from comprehensive support
identification.The school has four (4) years to meet this requirement before elevating to

higher intervention.

If the school was identified for CSI due to graduation rate, the schookithustimproveits

graduation rat¢o at leasB0% for one school yeaor beyord 70% for two consecutive years

This requirement demonstrates improvedisht academic achievement because it requires a
statistical i mprovement in the school s over
increased student performanBeaching a graduation rate exceeding 70% for two

consecutive years would mean the s¢mmolonger met the identification criteria for CSl, but

also did not meet identi-fieskdioRuctheeriprbe
schools that increase their graduation rates to at least 80% in one school year acknowledges

the exponentil growth made by the schodlhe school has four (4) years to meet this

requirement before elevating to a higher intervention.

If the school was identified for CSI due to one or more chronically underperforming student

groups, the student group mesthe be ranked at the T'Ppercentile or higher of Title |

schools for one year or ranked at tHep&rcentile or higher of Title | schools for two

consecutiveyears.n ei t her scenario, the school s over
score receivedpon initial identificationThese requirements demonstrate improved
academic achievement because it requires sta;

overall numerical accountability score that can only result from increased student
performanceReaching a percentile ranking of 6 or higher among all Title | schools would

mean the school no longer met the identification criteria; and reaching a percentile ranking of

11 or higher among all Title | schools would mean the school did meet criteria to be
consideires#dofiafhis indicates maj or i mprovemen
comprehensive support identificatiorhe school has four (4) years to meet this requirement

before elevating to a higher intervention.

The school must demonstrate ey plan for sustainability of the progress it has made. This

pl an must outline the school s theory of act
progress monitoring plan. Further, the plan must consider any adjustments in funding,

resources and loér supports that may occur after exiting comprehensive support and

improvement status.

While Indianabds statewide accountability sys:
system initially used to identify schools for comprehensive support and improydndiana

will continue to require any school identified fmymprehensive support and improvement

during the 2018019 school year that has not meet Statewide exit criteria to continue to

implement support and improvement plans unless or until the Issdtisiies the Statewide

exit criteria.

B. Targeted Support and Improvement Schools Describe:

The Stateds methodol ogy for identifying any
subgroup of students, including the definition and time period us#tklftate to determine
consistent underperformance, under 34 C.F.R. § 200.19(b)(1) and (c).

Indiana considers aschooltohavida onsi st ent myngon der peéemtoo gr oup
overall accountability score of the student group, which includescaliresl indicators, falls

at or below the lowest performing 10 percent of the respective student grothe axadent

groupr ecei ves an overall rating of fAdoes not me
An overall accountabilitgcore is calculatefibr each student group with at least 20 staslen
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at the school.

Schools with one or more consistently underperforrstngent grougre identified annually,

beginning with the20192020school yeaand utilizing the2017-2018and20182019 data

|l ndisamed i niti on of HAconsistent underperfor ma
identification criteria for two consecutive years in order to demonstrate consistency in low
performance for the student group. As such, the identification timeline doesgiotuntil

two years of data are availabke school identified fotargetedsupporthasthe duration of

the school year in which the school is identified as a planning year.

The Stateds methodol ogy, i ncl udiow-pgerfaniing t i mel
subgroups of students under 34 C.F.R. § 200.19(b)(2) and (d) that must receive additional
targeted support in accordance with section 1111(d)(2)(C) of the ESEA.

Indiana will identify a school for additional targeted support and improvebased on

whetherit has one or more student groups with an overall accountability determination,
which includes all required indicators, at or below the lowest performing 5 percent threshold
used to identify schools for comprehensive support and impreveschools will be

identified for additional targeted support from among schools identified for targeted support
based on consistently underperforming student groups.

Indianafirst identified schools for additional targeted support for the ZED sclool year
based on the 2012018 data. Indianaill identify schools for additional targeted suppfmnt

the 20192020 school year based on the 2@D39 accountability data. Then, schools will be
identified once every four (4) yeamith thenext identifcationoccurringbased on the 2022
2023 accountability data.

The uniform exit criteria, established by the SEA, for schools patrticipating under Title |, Part
A with low-performing subgroups of students, including the number of years over which
schools arexpected to meet such criteria, consistent with the requirements in 34 C.F.R. §
200.22(f).

In order to exitadditional targetedupport and improvement status, a school must satisfy all
of the following criteria:

0 Fortwo (2) consecutive years, theicent group must perform better than the levels
that caused the school 6s oeérforthiegstudenfr oup t
group. The school 6s overall score for th
received upon initial identification. Treehool has four (4) years to meet this
requirement before elevating to a higher intervention.

0 The school must demonstrate a strong plan for sustainability of the progress it has
made. This plan must outline t halgeed hool 6s
strategies, and progress monitoring plan. Further, the plan must consider any
adjustments in funding, resources and other supports that may occur after exiting
comprehensive support and improvement status.

(0]
e

Any Title | school that doesot meetlieseexit criteriawithin four years of identification for
additional targetedupport will be identified for comprehensive support and improvement.
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4.3 State Support and Improvement for Low -performing Schools.
A. School Improvement ResourcesDescribe hw the SEA will meet its responsibilities, consistent
with 34 C.F.R. 8 200.24(d) under section 1003 of the ESEA, including the process to award school
improvement funds to LEAs and monitoring and evaluating the use of funds by LEAs.

Title | School Improvement Grants for Comprehensive Improvement and Support Schools

The IDOE will award planning grants to all Comprehensive Improvement and Support Schools in
their first year of identification. Comprehensive Improvement and Support Schools will thus receive
at least one year of Title | school improvement funding (1003a), allocated to ensure they and their
district achieve three objectives.

1. Conduct a comprehensive needs assessment, aligned to an ebaseddéramework for
school improvement;

2. Develop a schdomprovement plan that is driven by the qualitative and quantitative findings
from a comprehensive needs assessment, aligned to an evideeckeframework for school
improvement; and

3. Ensure the required conditions (e.g., leadership at all levels, acasteategy, student
supports) are in place to enable successful implementation of the entire school improvement
plan during the following school year.

To support local efforts to develop and prepare for full implementation of comprehensive school
improvernent plans, the IDOE will provide the following supports prior to this planning grant phase
with Comprehensive Improvement and Support Schools and their districts.
1. Develop a model comprehensive needs assessment, aligned to an evassttamework
for school improvement;
2. Provide a recommended protocol for planning and conducting the comprehensive needs
assessment, including strategies for meaningful stakeholder engagement; and
3. Define an optional menu of supports for districts and schools to suppoipltmeiing and/or
implementation of one or more sections of this recommended protocol.

Under this rubriebased, competitive process, districts will be expected to purposefully differentiate

their Title | school improvement implementation grant applicatmmbehalf of their Comprehensive

| mprovement and Support Schools based on each s
improvement plan and conditions for success. As discussed in the Supporting Excellent Educators

section of this plan, the Offiagf School Improvement will collaborate with the Office of Educator
Effectiveness to work closely with leperforming schools and their districts to address inequities in

teacher effectiveness. For example, a district could apply for a Title | School enpeot

implementation grant to support teacher effectiveness initiatives, such as those that improve

instructional quality and teacher leadership, on behalf of one or more of their schools that are

designated as Comprehensive Improvement and Support Schools

The implementation grant application and its corresponding scoring rubric will be anchored in the
same evidenebased framework for school improvement around which the comprehensive needs
assessment and school improvement planning template are odgakppéications will only be

awarded funding if the proposed evidetfi@sed interventions meet the requirements of being in one
of the top three tiers of evidence as required under ESSA. Once these Title | school improvement
implementation grants are award the IDOE will integrate its monitoring of these recipients into its
ongoing cycle of supports for the Comprehensive Improvement Support Schools and their districts,
with an additional emphasis on periodic resource allocation review to ensure Thitel sc
improvement funds and other resources are promoting equity and excellence for all students.
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I f a districtbés Title | school i mprovement i mpl e
Improvement and Support School is not approved, the IDOEw®ikinue to provide supports to that

school and its district as outlined in the next section on supports for Comprehensive Improvement and
Support Schools and their districEurthermorethe IDOE will consider awarding a Title | school

improvement planing grant for a second year to a Comprehensive Improvement and Support School

that applied for, but was not initially awarded an implementation grant, based on the quality and

potentialof their application.

Multiple -School Title | School Improvement Graris

The IDOE will also create a multipchool Title | school improvement grant specifically for districts
with four or more Comprehensive Improvement and Support Schools. These funds will be leveraged
to help districts design and implement sustaindatge-scale school improvement initiatives (e.g.,
Transformation Zones, Innovation Networks) that meet student needs and improve student outcomes
in multiple Comprehensive Improvement and Support Schools. Districts will not be required to
include each oftteir Comprehensive Improvement and Support Schools in their application, but will
need to explain how they plan to support these schools separately, drawing on evidence from each
school 6s comprehensi ve needvenachmlingraeamentt . To encc
innovations, the IDOE will otherwise limit its guidelines and guardrails for this grant to the

regulations for the use of Title |, Part A funds as well as the evidentiary requirements for evidence
based interventions under ESSA.

Toimprovete | i kel i hood t h-school atratdgy ertsechookimpéogemenuwillthavep | e
a demonstrable, sustainable impact on student outcomes, the IDOE will adopt the same differentiated
planning and implementation grant phases as outlined above fothbelspecific Title | school
improvement grantdJnlike the schoespecific Title | school improvement planning grant, this
multiple-school school improvement strategy planning grant will be awarded in a-based,
competitive manner. TH®OE will require districts to apply for a ongear planning grant, with three
specific objectives.
1. Fully operationalize the multiplechool strategy, including but not limited to letggm
goals, shorterm benchmarkgndb udget s t hat de mo rcigytoswstaire t he d
the strategy longerm;
2. Meaningfully engage stakeholders in the process of developing and refining the strategy
across the planning period; and
3. Ensure the necessary conditions are in place to enable successful implementation of at least
thefirst phase of the multiplschool improvement strategy during the following school year.

Districts could also petition the IDOE for the right to apply directly for a ryeltir, multipleschool
implementation grant by citing evidence that they havedyréulfilled the requirements of the
multiple-school planning grant with fidelity.

To help facilitate the development of evidett@sed, multipleschool strategies for school
improvement, the IDOE will provide the following forms of technical assistprioeto this planning
grant phase with districts that have more than four Comprehensive Improvement and Support
Schooals.
1. Connect local leaders with individuals and organizations that have a demonstrated track
record of success in largeale, districdriven school improvement initiatives;
2. Facilitate onsite, shared learning opportunities for local leaders to seedagde, district
driven school improvement initiatives in action; and
3. Provide an evidenekased framework for larggcale, districdrivenschool improvement
initiatives.
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If districts fulfill the three aforementioned objectives for the multgatbool Title | school
improvemenplanninggrant during the school year for which they are awarded these funds, they then

can apply for one or two ges of a multipleschool Title | school improvemeithplementatiorgrant.

This rubricbased, competitive grant process willerate similarly to the singichool

implementation grant application described above in tefrits use of a scoring rubric thistaligned

to an evidencéased framework for school improvement, in thisinstdncec used on a di str
readiness to implement a largeale school improvement initiative. Similarly, applications will only

be awarded funding if the proposed evidehesed interventions meet the requirements of being in

one of the top three tiers of evidence as required under ESSA and the proposed uses of funding abide

by the regulations for Title I, Part A funds.

When a multipleschool Title | school improvement impheentation grant is awarded, the IDOE will
integrate its monitoring of the Comprehensive Improvement and Support Schools impacted by this
district-driven school improvement initiative into its ongoing cycle of supports for Comprehensive
Improvement and Suppt Schools and their districts, focused in particular on the extent to which
resources, including but not limited to Title | school improvement fuemdsbeing leveraged to

promote equity and excellence for all students.

I'f a di st r i enprévemeiit implénmentation granhapmidation for a cohort of
Comprehensive Improvement and Support Schools is not approved, the IDOE will continue to
provide supports to those schools and the district as outlined in the next section on supports for
Comprehasive Improvement and Support Schools and their districts. Recognizing the complexities
associated with developing plans and setting the necessary conditions fecEgalistriclied

school improvement strategies, the IDOE will consider awardingeal&thool improvement

planning grant for a second year to a district and the multiple Comprehensive Improvement and
Support Schoolfor which it applied based on the potential of their application and their emerging
capacity to fulfill its vision.

. Technical Assistance Regarding EvidencBased Interventions Describe the technical assistance
the SEA will provide to each LEA in the State serving a significant number or percentage of schools
identified for comprehensive or targeted support and impronenmeluding how it will provide

technical assistance to LEAs to ensure the effective implementation of evluhsazkinterventions,
consistent with 34 C.F.R. § 200.23(b), and, if applicable, the list of-Stgt®ved, evidenebased
interventions for ge in schools implementing comprehensive or targeted support and improvement
plans consistent with § 200.23(cH@).

The | DOE6s model -drigensclkoal pnprovenent migatiiesowdl &d guiged by the
theory of action described on thext page:
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Figure 1: IDOE School Improvement Theory of Action

If the IDOE provides a researchbased model for developing, evaluating and refining school
improvement plans (SIP)
ABy creating a SIP template that is organized around resbassl school improvement principles;

ABy sharing SIP exemplars for the field (i.e., districts and schools) that represent numerous school
and contexts;

ABy offering a clear set of optional SIP supports for the field that encompass their development, eva
and refinement; and

ABy targeting required supports in districts based on the percentage of their schools identified as C3
and the number of years that they have been in either form of improvement status.

And the IDOE promotes evidencebased interventions for school improvement plans
ABy developing an Indianapecific version of the What Works Clearinghouse that illustrates how and
evidencebased interventions for school improvement have been successful in Indiana;

ABy modifying the list of potential evidendsased interventions for schools as they remain in CSI or TS
status in a researdiacked manner; and

ABy providing specialized technical assistance to districts that want to undertake a systemic -sehitiple
intervention strategy.

And the IDOE distributes models for using data to review and improve school improvement plans

ABy creating a model process for the field to use to continuously review its SIPs intmdiegd manner;
ABy sharing exemplars that illustrate what this model process looks like in practice in various contexts
ABYy offering a clear set of optional supports for the field related to using data to review and improve Sl

ABy targeting required supports in districts based on the percentage of their schools identified as CSI ¢
and the number of years that they have been in either form of improvement status.

And the IDOE organizes targeted professional learning opportunities

ABy identifying the shared problems of practice that the field is facing, with an emphasis on the challe:
faced in specific regions;

ABy accessing local and/or national expertise on these shared problems of practice;

ABYy facilitating focused, ongoing professioanl learning opportunities for intentionally selected groups d
leaders at all levels; and

ABy sharing the process used and resources developed through these professional learning opportun|
the broader field.

And the IDOE helps facilitate partnerships with Technical Assistance Providers (TAPs)

ABy creating model processes to inform the field's identification of TAPs to partner with as well as a
evaluation of their impact;

ABy intentionally introducing districts to TAPs with a demonstrated track record of impact in a priorit
for improvement in one or more of their CSl or TSI schools; and

ABy facilitating partnerships with TAPs that can provide specialized technical assistance to districts t
want to undertake a systemic, multisiehool intervention strategy.

Then all Hoosier students will be college and career read
allowing them to successfully embark on their chosen pat
in life.
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The IDOE will use an intentionally sequenced set of expectations for Targeted Support and Improvement
Schools (TSI) and Comprehensive Support and ImprovemenbBoCSI) and differentiate its levels of
support for schools and districts to fulfill these expectations in service of supporting-tiroadiy school
improvement efforts and improving student outcomes.

Plan and Conduct a Comprehensive Needs Assessm@DNA)3°

Figure 2: Elements of a Comprehensive Needs Assessment
Establish a Baseline

APrepopulate the Comprehensive Needs Assessment template with readily
available data

Collect Feedback
AGather survey data from various stakeholders

Analyze Offsite Data
AReview data and compile headlines into an easily digestible format

Conduct an Onsite Review

AWwith a review team that includes representatives from various
stakeholder groups

Analyze Onsite Data

Awith at a minimum the same members of the review team, analyze data
collected onsite to determine findings

Supports from the IDOE for All TSI and CSI Schools and their Districts

1 Defined guidelines and guardrails for a Comprehensive Needs Assessment;

1 Model template foand exemplars of CNAs for various school types and conteittean emphasis
on understanding the strengths of and opportunities for growth in terms leadership at multiple levels
classroom, school and district;

1 Expectations and recommended strategiestikeholder engagement in CNAS;

1 Webinars to build local capacity to effectively conduct CNAs; and

1 Title I School Improvement Grants to support effective CNAs.

Expectations for TS| Schools and their Districts

1 On an annual basis, plan and conduct a @Nine with the guidelines and guardrails defined by the
IDOE, focused on the needs of students in spestifident groups.

1 Share the findings of th@AN with the IDOE highlighting the process that was used and how
stakeholders were engaged

%The components for planning and conducting a Comprehensssmatsideeds Asse
School and District mpr ovement , A Tactical Guide, o authored by Julie Corbett and
and the Council of Chief State School Officers in 2017.
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Expectations for CSI Schools and their Districts
1 On an annual basis, using the template developed by the, id&Eand conduct a CNA in line with
the guidelines and guardraisnd
1 Share the findings of theéAN with the IDOE highlighting the process that was dsasd how
stakeholders were engaged

Differentiation by School Performance Trajectory

1 TSI schools and their districts can request targetesiteror virtual technical assistance from the
IDOE;

9 Districts with one or more schools in year one of CSustatill receive targeted virtual technical
assistance from the IDOE as a part of the Title | School Improvement Planning Grant for year one
CSl schools;

9 Districts with one or more schools in year two of CSI status will receive targetstedaechnical
assistance from the IDOE to support the design of and planning for the CNA; and

9 Districts with one or more schools in year three or greater of CSI status will receive targsitied on
technical assistance from the IDOE to support the design of planningdamplementation of the
CNA.

Develop, Implement and Refine a School Improvement Plan
The Comprehensive Needs Assessment will provide CSI and TSI schools, their districts and the IDOE with a

strong evidence base from which to develop new and refingngxtchool Improvement Plans.

Figure 3: Phases of the School Improvement Planning Process

ADriven by findings from the \
CNA

ADeveloped or refined
collaboratively with key
stakeholders

AGrounded in evidence-based
interventions

(AConvene a SIP review team on
at least a bi-weekly basis for
data-driven progerss
monitoring meetings

ADevelop and regularly use a
protocol for determining and
discussing the extent to which
the school is on track to meet

its SIP goals M O n ItOl'

AMake necessary course
kcorrections in real-time P ro g reSS D eve I O p O r )
Against SIP§ Refine SIP

Goals

Distribute
Leadership
for SIP

Implement
4 SIP

~

APurposefully delegate roles to
build a shared sense of
investment and responsibility

AEnsure each individual
understands how their
responsibilities contribute to
overarching goals and priorities

J

AClearly communicate short and
long-term priorities as well as
the key required action steps

ADeliver professional learning
opportunities to support
implementation of the SIP

AActively maintain feedback

kloops with key stakeholders
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Supports from the IDOE for All TSI and CSI Schools and their Districts

91 Defined guidelines and guardrails for a School Improvement(BI&);

1 Model template for and exemplars of SIPs for various school types and contexts, with an emphasis on
strengthening leadership at multiple levels (e.g., classroom, school, district) to increase the likelihood
that the implementation of the SIP whihve a positive, sustainable impact on student outcomes;
Expectations and recommended strategies for engaging stakeholders in SIPs;

Clearinghouse of actionable research on evidéased interventions to include in SIPs;
Webinars to build local capacity effectively develop and progress monitor SIPs; and
Title | School Improvement Grants to support the implementation of SIPs.

= =4 =8 =9

Expectations for TSI Schools and their Districts
1 On an annual basis, develop, implement and progress monitor a SIP in lineengthdelines and
guardrails and using the template defined by the IDOE, focused on the nstdieots in
specificstudent groupsand
1 Share the SIwith the IDOE highlighting the process that was used and how stakeholders were
engaged

Expectations fa CSI Schools and their Districts
1 On an annual basiasethe template developed by the IDOE to develop, implement and progress
monitor a SIP in line with #guidelines and guardrails; and
1 Share the SIwith the IDOE highlighting the process that was dsad how stakeholders were
engaged

Differentiation by School Performance Trajectory

9 TSI schools and their districts can request targeteslteror virtual technical assistance from the
IDOE;

9 Districts with one or more schools in year one of CSustwiill receive targeted virtual technical
assistance from the IDOE as a part of the Title | School Improvement Planning Grant for year one
CSl schools;

9 Districts with one or more schools in year two of CSlI status will receive targetstedrchnical
assistance from the IDOE to support the development of SIPs;

9 Certain districts with one or more schools in years two and three of CSI status will receive targeted
virtual and omsite technical assistance from the IDOE as a part of the Title | School lempeov
Implementation Grant for year two and three CSI schools; and

9 Districts with one or more schools in year three or greater of CSI status will receive targsited on
technical assistance from the IDOE to support the development and implementati®s. of S

Differentiated Improvement Activities for Adult High Schools

Indiana hasdult high schools that predominantly serve a population that belongs to a graduation cohort that
has already graduated; oeaver the age of eighteahthe time the studentas enrolled at the schodiny

adult high school identified for comprehensive support because of a graduation rate less than 67% is
permitted to implement differentiated improvement activities that utilize evidessed interventions.

C. More Rigorous Interventions. Describe the more rigorous interventions required for schools
identified for comprehensive support and i mprove
a Statedetermined number of years consistent with section 1111(d)(3)(A)tie ESEA and 34
C.F.R. § 200.21(f)(3)(iii).
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If a school does not exit Comprehensive Support and Improvement School status within four school
years, Indiana has a statutorily defined set of expectations for this school and its district. Under House
Enrolled Act 1638, théndiana State Board of Education (INSBAOt&)s the authority to assign one or

more interventions to persistently lgperforming schools. If a school receives the lowest designation

in Indianads school a c ates 1o CamprbhiersivetSyppariardie | , whi ¢ h
Improvement School status, for four consecutive yeardNBBOE holds at least one public hearing
within that toxansiderahddhear testimory concerning the following options for

school improvement:

1 Merging the school with a nearby school that is in a higher school performance category under
Il ndi anads school accountability model ;

9 Assigning a special management team to operate all or part of the school;

T Approving the school «thod througlcthhe@rsationbfan t o i mpr ov
transformation zone;

T Approving the school di st r i theceaionpflainnovaton i mpr ov
network school;

T The |1 DOEb6bs recommendations for improving the s

9 Other options for school improvemeexpressed at the public hearing; and
1 Closing the school.

TheINSBOE has the authority to determine which intervention(s) will improve the school and require the
school and its district to implement the intervention(s). IN®®BOE also has the flexikiji to delay any
required interventions for one year if it determines that the majority of students in the school
demonstrated academic improvement during the previous school year. In sum, if a school does not exit
Comprehensive Support and Improvement 8thtatus within four years, tHlSBOE will engage with
community stakeholders to determine the most impactful and appropriate intervention(s) for that school,
thus fulfilling the ESSA requirement of assigning more rigorous interventions to persistently |

performing schools.

D. Periodic Resource Review Describe how the SEA will periodically review, identify, and, to the
extent practicable, address any identified inequities in resources to ensure sufficient support for
school improvement in each LEA ingtlState serving a significant number or percentage of schools
identified for comprehensive or targeted support and improvement consistent with the requirements in
section 1111(d)(3)(A)(ii) of the ESEA and 34 C.F.R. § 200.23(a).

The IDOE will periodicallyreview resource allocation to ensure school improvement efforts in LEAs
with a significant number of CSI or TSI schools adequatelyeveraging resources to promote
equity and excellence for all students.

For each LEA with one or more schools idertifias CSI off SI, the IDOE will review how tate,
federal and other resources are allocated to examine:
o Per pupil spending, disagggated by specific federal anth& funding sources;
o Access to and investment in highality prekindergarten;
o Distributionof staff, disaggregated by evaluation ratings, years of experience and
certification(s); and
o Access to advanced coursework.

The IDOE is in the process of determining the frequency with which it can faithfully conduct these
reviews as well as how bestitidegrate these reviews into other SHA i ven anal yses of
to reduce th&EA burden through a streamlined approach.
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Section 5: Supporting Excellent Educators

Under the direction of the ChidfcademicOfficer, the Indiana Department of Eduion (IDOE) Offices of
Educator Effectiveness, Educator Licensing, and Educator Preparation strive to build teacher and leader
capacity and effectiveness to promote equitable access to excellent educators and positively impact student
achievement and grdtvby:
0 Providing technical assistance and resources for implementing induction programs, evaluation and
support systems, and career pathways;

0 Guiding local education agencies (LEAS) in utilizing evaluation and support system data to drive
professional leaing and bolster recruitment and retention efforts;
0 Coordinating recognition programs to honor and reward excellent educators; and
0 Establishing and implementing higjuality, rigorous preparation and licensure programs.
Theory of Action

IF the IDOE colld®orates with key stakeholders, including LEAs, institutions of higher education, and

educator associations, to refine existing human capital management systems that leverage evaluation and
support systems to recruit, prepare, develop, support, advaneedewd retain great teachers and leaders,
THEN increased educator capacity and effectiveness will ensure equitable access to excellent educators and
lead to improved student outcomes.

Title 11, Part A is a critical funding stream for realizing this thyeof action. Without Title II, Part A, neither

the SEA nor the stateb6bs LEAs can fund the support s
essential for ensuring equitable access and success for all stiitpunts.1 illustratesthe DE&6 s vi si on f o
utilizing Title 1l, Part A in conjunction with other funding streams to operationalize a systematic approach to

build and maintain excellent educators at every point along the workforce continuum. Following Figure 1 is

an overview of the szific activities included in each continuum category.

Figurel:l ndi anadés Roadmap for an Excellent Educator Wor
* Hizgh school coursework ¥ Comprehensive ® Teacher leadership
* Promoting the . framawors ) » 5choo! beadership
profession * Partnerships + Mentaring * Implementaticn
» LEA tocks » Pre-sariice residencies & Collsbaration suppett
* Mfternative routes ¥ Professions

development aliznment
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Support Highlights

Recruitment

Induction Preparation

Evaluation

Advancement & Retention

Activity

Web-based recruitment portal

Promotion of the professidn
firecruitment
campaigno

Educator preparation progm
partnershipd including pre
service residency opportunitie

Educator preparation prograr
review, approval, evaluation,
and accountability

Induction programming for
novice teachers

Evaluation system
implementation techniad
assistance

Title 11, Part A LEA
application revision

Dual credit teacher credential:

Teacher leader network and
summit

Instructional culture survey
and responsive professional
development for school leade

=

=a =4

Funding Source(s)

Title Il, Part A
(4% state
activities)

State funds

Title I, Part A
(4% state
activities)

Title 11, Part A
(4% state
activities)

Title I, Part A
(4% state
activities)

Title I, Part A
(4% state
activities)
State funds

Title Il, Part A
(4%
administration)

Title I, Part A
(4% state
activities)
State funds
Title I, Part A
(4% state
activities)

Local sponsorships

Title Il, Part A
(3% setaside)

= =

SEA Office(s)

Educator
Effectiveness

Educator
Effectiveness

Communications

Digital Media

Educator
Effectiveness
Educator
Preparation

Educator
Preparation

Educator
Effectiveness
School
Improvement

Educator
Effectiveness
School
Improvement

Educator
Effectiveness

Title Grants and

Support

Educator
Preparation

Educator
Effectiveness

Educator
Effectiveness
School
Improvement

Initial

Implementation

SY 20172018

SY 20172018

SY 20182019

SY 20132014

SY 20162017

SY 20112012

SY 20172018

SY 20172018

SY 20172018

SY 20172018
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5.1 Educator Development, Retention, and Advancenm

Instructions Consistent with sections 2101 and 2102 of the ESEA, if an SEA intends to use funds under one
or more of the included programs for any of the following purposes, provide a description with the necessary
information.

A. Certification and Licensure Systems.Does the SEA intend to use Title I, Part A funds or funds
from other included programs for certifying and licensing teachers and principals or other school
leaders?

'H Yes. If yes, provide a description of the systems for certification and licensure below.

The mission of the Office of Educator Licensing (OEL) is to work withinkéana State Board of

Education (INSBOE#and the Indiana General Assembly (IGA) to bbsh, maintain, and implement

high quality educator preparation and licensure programs for educators working in Indiada's P

schools. To enhance the quality of learning that takes place in our schools, we must hgualifietl

individuals preparingnd delivering instruction for our students. The OEL accomplishes this by 1)

working with Institutions of Higher Education to develop strong preparation programs that deliver

I ndi anabs Educator Standar ds; an dthalfgcusiomeppareinge nt i ng
access to teaching to nontraditional candidates and career changers.

Indiana takes measures to ensure that educators are Jesdgiat many level§irst, the Rules for

Educator Preparation and Accountability (REPA) were pigatad by thdNSBOE effective May 2010

to guide educator preparation and licenstire.e f oundati on of these rules at
Standards for Content and Developmental Levels, which are alignieel liediana PKL2 Academic

Content Standards amational standards, including national Specialized Professional Association (SPA)
standardswhere available, to create a dual focus on pedagogical and content area preparation and

mastery. The required assessments, called the Indiana CORE tests, drimlthkeREPA standards on

which preparation programs are based and were developed specifically for Indiana licensure. Indiana
classroom practitioners and educator preparation professionals participated in each step of this work, from
developing the eduaat standards, to test design, to item review and selection, to recommending cut
scores. Passage of CORE tests in a candidatedbds co
Indiana statute and SBOE rule for initial licensure. Additionally, Indiaa 6 s | egi sl ature r eq
instruction in reading interventions that are direct, explicit and fsetisory as a component of

preparation programs at all levels and in all content areas.

Teachers may obtain license additions solely by passing additiofiE G€ensure tests with the

exception of Early Childhood Generalist, Elementary Generalist, Fine Arts, Communication Disorders,
Exceptional Needs, English as a New Language, and High Ability. For those seven critical content areas,
teachers must completa approved preparation program in addition to passing the CORE licensure test.

Indiana ensures that educators seeking licensure for builolimtistrictlevel leadership have the

necessary context for becoming instructional leaders by requiring alhisthatiors to have at least two

years of fulitime classroom teaching or school counseling experience prior to administrative licensure.
Classroom teachers, school counselors, and building level administrators are initially issugear two

induction licanse, followed by afiy e ar practi ti oner | icense upon com
requiring two years fultime experience and completion of either the Indiana Mentoring and Assessment
Program (IMAP) or a 4biour Professional Growth Plan.

Altern ative Routes

The Office of Educator Preparation encourages the development ejuadjty, standardbased

alternative licensure programs designed to encourage those already in the workforce to transition to the
teaching field. Indiana licensure rulesoall for norrhigher education programs or entities to offer state
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approved transition to teaching programs in tke3PK-6, 512, or Pk12 setting. Transition to teaching

type programs, including Woodrow Wilson Teaching Fellowships, Teach for America@RAJ T NT PO s
Indianapolis Teaching Fellows, are available in several of our programs. In 2016 and 20hrthree

higher education bas€811 IAC 10.13-7, Sec. 7 (a)) transition to teaching licensure programs, including

two chartetbased, were reviewed bynaw program review team and later approved by the Indiana State
Board of Education, thus becoming the first of their type approved to prepare Indiana teachers. An
additional transition to teachirtgpe program with a Montessori focus may soon be receindd

reviewed by the IDOE. Regardless of type, alternative programs are expected to adhere to the same
program and accreditation requirements of our traditional anogiand will undergo an annuahte

onsite visit during their first three years of opeyati

Three other alternative program routes are avail a
higher:

1 Theadvanced degremption (IC 2028-5-15) allows an individual to become licensed in a
secondarygrades B12) content areaif sshe hasasmaer 6 s degree or higher
accredited educational institution in the secondary content area. The individual must also
have at least one academic year of teaching experience in the secondary or college classroom
setting, as well as succed$fipass the required licensure content assessments in content and

pedagogy.

1 Thecareer specialist permit(511 IAC 164-7) allows an individual to be granted a permit to
teach in a specific content area. Much like transition to teaching, the indimdsahave
earned a bachel ords degree (3.0 minimum GPA)
appropriate content test. The individual must also have at least 6,000 hourgedicting
experience related to the content area within the last fives y€ae permit is valid for two
years and can be renewed. The first renewal requires completion of a pedagogy component
comprised of several required pedagogical/developmental areas of focus. The individual
must begin the component within the first moatheaching. An online option was recently
developed by Ivy Tech Columbus and, following IDOE review and recommendation,
approved by th&tate Board of Education.

1 Thecharter school licensgIC 20-28-5-16) is an instructional license valid for teaanionly

in a charter school. It is issued to an ap
accredited institution with a cumulative GPA of 3.0 on a 4.0 scale in the content area the
person wants to teach OR Ekegreefromaregiomaghp!| i cant h

accredited institution and passes the appropriate content area exam.

B. Educator Preparation Program Strategies Does the SEA intend to use Title Il, Part A funds or
funds from other included programs to supportShe a t e @iss tosdniprowe teducator preparation
programs consistent with section 2101(d)(2)(M) of the ESEA?

'H Yes. If yes, provide a description of the strategies to improve educator preparation programs
below.

The Office of Educator Preparation (OEP) is responsible for ensuring Indiana Educator Preparation
Programs (EPPs) and Licensing Content Programs (LGEst high standards of excellence and

rigor that support preparation of educators who will have a positive impact-a2 B&hools. The

OEP is responsible for implementing the review and recommendation process for current and new
programs by reviewing amrevising educator standards, monitoring annual progrportieg
requirements to ensureae and federal compliance, guiding EPPs and LCPs in the Council for the
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Accreditation of Educator Preparation (CAEP) review process, and identifying any programs
ident i f iredd kads offatl os i n ghroughdsaendal EPR tataonatrix sepaatingy tbe.
office also must refer for improvement any programs not meeting minimum matrix expectations, as
required in Indiana Code ZB-3-1 and 2628-11.59. Saff within the OEP will be paid through Title

I, Part A state activities funds to support these program review, approval, and monitoring processes.

Preparation Program Providers

All Indiana Educator Preparation Program Providers are expected to phaylelguality, rigorous

programs. Programs are expected to be innovative and designed to meet the néecEnodi3/1

candidates. The OEP focuses not only on program quality, but candidate quality and program

completer impact onH12 student learning.herefore, we require all EPP providers to seek national
accreditation through CAE&hdnational recognition status for all programs for which a national
accrediting organization or fnASpecialized Profess:s
avdlable,thentheSat e conducts a periodic review of the
accreditation cycle (usually every seven ye#r¥)

EPP providers must model standards for beginning teachers as incorporated in the Interstate Teacher
Assessment and Support Consortium (INTASM)del Core Teaching StandattisThese standards

il lustrate what teachers fiacross all content anc
effective in tod@wyos |l earning contexts

The IDOE is responsible faonducting reviews for any new EPP or program proposal, as well as
monitoring future aaeditation and SPA or ne8PA (Sate review) status. New proposals confirmed
as meeting all standards are referred tdNl8BOEfor final approval and stateecogniton. Though
EPP providers must seek and attain CAEP accreditation, finakstatgnition status and duration is
determined by th&tate Board of Education.

Existing EPP providers submit an anomilnfarmatmeport t

Sy st e mo “ERP anh83l reports include:

Contact information for EPP provider and programs (ensures contact information is accurate);

Number of program completers;

Description of any substantive changes to EPP and/or any program (if applicable);

Display of candidat@erformance data;

Candidate and program measures (assessments, daja, etc.)

Description or summary of how EPP and/or program(s) has/have addressed any areas for

improvement (AFIs) and/or stipulations. AFIs are recommendations for impemieut

less serious than a stipulation. Stipulations must be addressed and can adversely impact

continued accreditation statws)d

1 Summary of progress made toward goals or target level of performance as identified during
previous accreditation visit.

=A = =8 =8 -8 =9

The IDOE reviews the above reports annually. EPP providers not yet-@édt€dited but approved
by theINSBOE follow the same report format as above with reports submitted directly to the IDOE
for an annual review.

36 A list of SPAs is available dtttp://www.doe.in.gov/licensing/accreditations e e -SFPNMo 'St at e Revi ew Processo0)

37 A copy of the Indian€CAEP agreement is availabletatp://caepnet.org/workingpgether/stat@artners/stat@artnershipagreements

%8511 IAC 131-1
Shttp://www.ccsso.org/Resources/Publications/InTASC_Model_Core_Teaching_Standards_A_Resource_for_State_Dialogue_%28April_2011%29.ht
ml.

40 http://caepnet.org/aims
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Both initial licensure programs (institional areas) and advanced licensure programs (e.g., building

and district administration) must adhere to CAEP Initial or CAEP Advanced Standards. Indiana
Educator &ndards (CORE) are aligned tat and national standards, including any available SPA
standards. Educator licensure assessments (basic skills, content, and pedagogy) are developed using
the same standards.

Indiana administrator preparation programs are expected to meet educatamdstand address the
following:*

Human capital managemgn

Instructional leadership, includireyaluating instructional staff;

Behavior that sets the tone for all student andtadlationships in the school;

Culture of achievement aligned to the school'sovisif success for every student;

Using data to atta student achiesment goals;

Using technological tools and systems to support effenteseagement of the organization;
Financial management ilucling buildinglevel budgeting;

School stety and emergency preparedness; and

Rights and responsibilities ofuslents, families, and school staff.

©CoNoOMWNE

Teacher Candidates

Teacher candidates must pass all three Indiana CORE Academic Skills Assessments (CASA) in
Mathematics, Reading, and Writing before they can be adnnitieén EPP. The following are State
Boardappoved alternatives for the Indiana CASA:

0 ACT with a score of at least 24 based on Math, Reading, Grammar, and Science;

SAT with a score of at least 1100 based on Critical Reading and Math;

GRE with a score of at least 1100 based on Verbal and QuantitatwéopAugust 1, 2011
GRE with a score of at least 301 based on Verbal and Quantitative on duaftest 1,

2011

Praxis | composite score of at least 527 based on Reading, Writing, and Math if taken prior to
September 1, 2018r

0 Master's degree otigher from a regionally accredited institution.

O« O« O« O

O«

Teacher candidates who complete an Indiana EPP will have been prepared according to the Indiana
Rules for EducatoPreparation and AccountabilityPrior to license recommendation, candidates

must meet all elgree, testing, and student teaching/practicum requirements, as well as show evidence
of successful training in CRReimlich ManeuvetAED certification and child suicide prevention.

Indiana is in transition from REPA to REPA 3; the last date on wdmchdividual may complete a

REPA program is August 31, 2019

Data Collection and Reporting

House Enrolled Act No. 1388was enacted during the 2014 session of the Indiana General
Assembly. As found in IC 2@8-3-1*° and IC 2628-11.59,¢ this act requires thiOE to collect

and report information from educator preparation programs (EPPs) annually. This information must
be reported using a matrix which will be posted to the IDOE website for public interpretation of
program quality. Most of the data that isuggd to be submitted is already submitted by EPPs during
their annual reporting requirements or submissions, such as Title 1.

41511 IAC 131-1, Sec. 1, (e)

42 (REPA) developmental and contetdredardshttp://www.doe.in.gov/licensing/repeducatorstandards
43 Both rules are available foeview athttp://www.doe.in.gov/liensing/repa

44 http://iga.in.gov/legislative/2014/bills/house/1388/

45 http://iga.in.gov/legislative/laws/2014/ic/titles/020/articles/028/chapters/003/

46 http://iga.in.gov/legislative/laws/2014/ic/titles/020/articles/028/chafiters/
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In addition to standard and benchmark performance, a matrix will be included on the IDOE website
and will be based on data cmted for teachers receiving their teaching license within the previous

three (3) years. Data reported for the website include the following:

O The dHdattrition, retenti on, and complexion ra:
calendar yearé&’’

0 Average scaled or standard scores of program completers in basic skikstcand
pedagogical testing;

0 Average number of times program completers took the basic skills, conteipedagogy
tests before passing;

0 Percentage passing the basic skidtsjtent, and pedagoggsts on the first attempt;

0 Admission practices of each program as they compare to the Council for the Accreditation of
Educator Preparation (&®) minimum admission standards;

0 Principal surveyesults of the quality of their teackerompleting an Indiana program within
previous two (2) years;

0 Teacher feedback fronesults for those receiving initial license within the previous three (3)
years; and

0 Staff performance evaluation results reported in the aggregate.

Toensure consisteatn d r el i abl e reporting, the | DOE must e

improvement of program processes and the performance of individuals who complete teacher
prefration programé®The st andar ds
score data for each teacher preparation entity on content area licensure tests and test score data for
each teacher preparation entity on pedadogyc e n s {’Siace therew GAEB standards will be
required for either CAEP or state accreditatiove have proposed their inclusion as the basis for the
IDOE-established standards and benchmarks.

Amust

i ncludegtestenchmar Kk:

As of June 2015, the IDOE, in conjunction with State Board of Education staff, the Independent
Colleges of Indiana, the Indiana Association of Colledélkeacher Education, and the Commission
for Higher Education, created a draft matrix and standards/benchmaekdrafits were presented to
the State Board during its March 12, 20t&eting for discussion. The IDOE also provided a link for
public commentd a variety of stakeholders, including teachers, principals andisigmelents. At its
May 7, 2015meeting, the State Board of Education approved the IDOE request to begin the
rulemaking process, as required in IGZ83-1.

Beginning July 1, 2017, and/Buly 1 each year thereafter, programs not meeting the minimum
ratings will be referred to the @Gonission for Higher Education {@&e and proprietary postsecondary
programs) and the Independent Colleges of Indiana (nonprofit programs) for an improvement p
with performance goals and timeline by which the goals must be met.

C. Educator Growth and Development SystemsDoes the SEA intend to use Title Il, Part A funds or
funds from other included programs to support the State's systems of professionabgbwth
improvement for educators that addresses: 1) induction; 2) development, consistent with the
definition of professional development in section 8002(42) of the ESEA; 3) compensation; and 4)
advancement for teachers, principals, and other school leald@ssmay also include how the SEA
will work with LEAs in the State to develop or implement systems of professional growth and
improvement, consistent with section 2102(b)(2)(B) of the ESEA; or State or local educator

47I1C 20-28-3-1
“8ibid
“%ibid
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evaluation and support systems coregiswith section 2101(c)(4)(B)(ii) of the ESEA?
'H Yes. If yes, provide a description of the educator growth and development systems below.

Evaluation & Support Systems
In 2011, the Indiana General Assembly (IGA) mandated the implementation of annual staff
performance evaluations for all certificateishployees, including teachers, principals, and
superintendents in LEAs across the state beginning in theZl®school year. Required by
Indiana Code (IC) 2@8-11.5, performance evaluation systems must be implemented to provide all
educators continuodeedback to increase effectiveness and ultimately improve student achievement.
Specifically, state statutory and regulatory requirements include:
0 Annual evaluation for all certificated employees resulting in the designation of certificated
employees in we of the following categories which correspond with a numeric rating: Highly
Effective (4), Effective (3), Improvement Necessary (2), or Ineffective (1);
Objective measures of student achievement and growth;
Rigorous measures of effectiveness;
Annual degynation of each certificated employee in four rating categories;
Explanation of the evaluatorbs recommendati o
improvement is expected; and
A provision that a teacher who negatively affects student achievementoaviti gannot
receive a rating of fneffectived or #fAhighly e

O« O¢ O« O«

Also required by fte statute, aggregate schaotd LEAlevel educator evaluation data aeested
annually®®

The IDOE has collected and publicly reported for four consecutive yetawista evaluation data for
all certificated employees in LEAs with @p-date staff performance evaluation systems per
collective bargaining agreements.

Implementation Support

Indiana is primed to move beyond thdtare of compliance. Existingt&e stéutory and regulatory
requirements demand evaluation and support systems. However, these systems are only impactful
when the data are leveraged to inform human capital management systems. The IDOE will shift the
culture from meeting minimum standards toas@ring and supporting fidelity of implementation and
utilizing collected data to drive professional development and instruction to improve student
outcomes.

Declines in student achievement and growth in d i highestheed LEAS, especially for studsn

from low-income families, highlight the need for supportive educator evaluation systems that provide
actionable feedback to teachers, creating professional learning communities where teachers share
goals and responsibility for student outcomes, andefargystem where teachers have opportunity for
ongoing professional development that can enhance instructional §tidlity.IDOE will leverage

Title 11, Part A state activities funds to i mpr
support systms to ensure a fair, consistent process and the individualization of professional
devel opment. Annual revi ews revealdreBsPobndncaempliaricas at i on

as well as areas for improvement, including: the use of multiple measstesieft achieveméeand
growth that reflect botht&te and clasroomlevel assessment resultgintinuous training for
evaluators based on areas of needrdeted by a calibration procesmd an explicit process for

50 http://www.doe.in.gov/evaluations

51Ha||inger, P., Hec k, R. H. , Murphy, J, i Teac her EdacatmriallAasessneent, and school
Evaluation and Accountabilifyno. 26 (2014)5-28, Web.
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utilizing educator evaluation datadave professional development. Through targeted technical
assistance, the Offices of School Improvement and Educator Effectivenesachitiove beyond
reviews for superficial compliance to responding to such reviews with support for LEAs in their
devebpment and implementation of a comprehensive evaluation and support system.

Professional Development Alignment

Educator evaluations must serve to support professional growth. The goal of implementing

comprehensive educator evaluation systems is to prpvidessional learning to impact student

achievement and growth rather than solely holding educators accountable. Specifically, ongoing, job
embedded, and differentiated professional develc
and practice isritical for improving student outcomes as well as incentivizing educator retention. If

teachers are not provided highality professional learning opportunities that respond to their

identified areas of need, it is unlikely that student performancempitave.

To support LEAs with creating such alignment, the IDOE revised its LEA Title Il, Part A application

to include questions related to the use of educator evaluation data to drive professional development

paid through these funds. Through the updafgaication, LEAs mustow provide an evidence

based rationale for the design of their professional development systems and quantifiable program
evaluation metrics to determine the systemsod eff
Supportand Educator Effectiveness will collaborate to develop technical assistance and-activity

focused spending guidance to support LEAs in aligning and layering funding streams to ensure that

the proposed professional development adequately responds to thelwemsp/e needs assessment

and educator evaluation data. These supports will be made available to LEAs through regular training

and onsite monitoring.

5.2 Support for Educators.

Instructions Consistent with sections 2101 and 2102 of the ESEA, prowdsaiption with the necessary
information.

A. Resources to Support Statdevel Strategies Describe how the SEA will use Title Il, Part A funds
and funds from other included programs, consistent with allowable uses of funds provided under
those programdp support Statéevel strategies designed to:
i. Increase student achievement consistent with the challenging State academic standards;
ii. Improve the quality and effectiveness of teachers, principals, and other school leaders;
iii. Increase the number of teachgmsncipals, and other school leaders who are effective in
improving student academic achievement in schools; and
iv. Provide lowincome and minority students greater access to effective teachers, principals, and
other school leaders consistent with the eduraaquity provisions in 34 C.F.R. § 299.18(c).

The IDOE will use Title Il, Part A funds twsupport LEAs in refining their human capital management
systems to increase coherence and implementation fidBtitfacilitate this work, Indiana

participates irthe Talent for Turnaround Leadership Academy (T4TLA)collaborative endeavor

of the Center on Great Teachers and Leaders and the Center on School Turnaround to support states
and their LEAs in linking equitable access and school improvement effodse Tontent centers are
partnering with regional comprehensive centers to provide technical assistance for participating state
education agencies (SEAs) and LEAs developing and implementing approaches to recruiting and
retaining excellent educators. Spegfly, the IDOE Office of Educator Effectiveness receives

support from the Great Lakes Comprehensive Center to partner with one LEA to interpret talent
management data, identify key challenges, and build upon the followindestekstrategies

proposed n | ndi anabés Equity Plan. Ultimately, the in
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developed through the T4TLA work with the single LEA to serve multiple IcEparticularly those
with educator equity gapsacross Indianal he following are the spéic statelevel strategies the
IDOE will employ with the support of Title Il, Part A funds.

Recruitment
The IDOE will bolster the talent pipeline through targeted, strategic recruitment efforts that leverage
all pathways into the profession.

LEA Tools

In service of increasing access to teacher candidates, the IDOE will use Title Il, Part A state activities
funds to provide all LEAs a welbased recruitment platform with application, outreach, and data
collection and tracking functions. LEAs will haveethbility to sort and filter based on certification,
geography preference, years of experience, prior work experience, and degree; based on searches,
LEA users can send individual emails to candidates that meet given criteria. This service will also
include training for LEAs on a variety of recruitment topics, such as the use of social media to
increase exposure and candidate flow. Furthermore, teacher candidates will be able to develop a
professional profile, view and filter active job postings, and afaplynultiple positions through the

single sigron platform The Office of Educator Effectiveness will utilize the reports provided by the
vendor for this platform, as well as feedback from participating candidates and employers, to develop
specific resoures and training for LEAS related to best practices for recruitment and hiring, including
timelines and processes.

In conjunction with providing such a platform, the IDOE will convene a task force of rural LEA
superintendents (and other school and dideaders) to facilitate the development of recruitment
strategies that address challenges specific to their geographic and economic contexts. The task force
will identify recommendations and best practices for attracting high quality teacher candidates to
these areas. A focused review of quarterly and annual usage reports compiled througHotheedieb
recruitment platform will be conducted to measure changes in the number of rural LEA applicants.

Promoting the Profession

In accordance with its commitmetat attract talented teachers and keep them ipribfession, the

IDOE willuse$ at e funds to i mplement and sustain a ARe
focused on reframing the public narrative concerning the quality of the teaching experience in

Indiana. Resources will be equally distributed toward retaining current teachers and attracting new
teachers to the workforce. Current teachersd per
solicited, vetted, celebrated, and shared through digital@mal snedia. In additiorthe Campaign

will target prospective teachers (from high school students to career transfers) by developing interest

in the teaching profession and sharing information about various licensure pathways. Non

materialistic incentivewill be highlighted, including but not limited to the rigor and reward of

teaching, public service, social action, and professional advancement opportunities.

SEAs across the country are beginning to implersiemiar campaigns. For instance, the Oklat®
legislature enacted Senate Bill No. 15 in May 2017, which established the OklahomerTeach
Recruitment Revolving Fundhe funds will be used cooperatively by the SEA and the Oklahoma
State Regents for Higher Education to promote the teaching professioiling supporting

successful programs, creating new promotional materials, and partnering with businesses and other
organizationsLikewise, in 2016 North Dakota established the North Dakota Recruitment and
Retention Task Force, which has exploredotss strategies for promoting the teaching profession.

The Task Force implemented a newspaper marketing campaign and explored a larger digital
marketing campaign, but decided against the digital approach given the cost.
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More gpecifically, the Office ofEducator Effectiveness staff conducts ongoing conversations with
both Washington and Texatate departments of educatiémthe spring of 2016, Washingtomage
passed Senate Bill No. 6455, which allocated funding for a statewide teacher recruitmeigrcampa
The campaign has developed key messages for target audiences and largely is focusefdstat®ut
recruiting. Similarly, in 2017the Texas Commissioner of Education announced the official launch of
#IAMTXEd, a social media campaign that solicitstsvand highlights stories of exceptional

educators across the state.

A crossfunctional teanof IDOE staff will coordinate oustatewide promotional campaigwith

support from institutions of higher education and various education associationadeaga School

Public Relations Association, Indiana Association of Public School Superintendents, and the Indiana
State Teachers Association). The team will gauge the impact of the Campaign by tracking prospective
and current teacher survey responsegqasegion program enrollment, and current teacher retention
rates.

High School Coursework

Through its Office of PKL6 Academics, the IDOE supports multiple avenues for LEAs to build a
pipeline of educators in their local communiti€bese pathways anduarsesare available for
students to pursue interests in Early Childhood Education, Elementary Education, Secondary
Education, and other specialized areas in the field of edu¢atndents in these pathways begin
postsecondary study with a strong foatidn in education and potential to receive college credit in
their major.

Preparation
Staff within the Office of Educator Preparation will be paid through Title Il, Part A state activities

funds to support the development and implementation of the peripe described below.

Induction

Targeted, ongoing efforts to support novice teachers are critical for increasing effectiveness,
promoting longetterm retention, and most importantly, improving student achievement. The New
Teacher Centeecommends a stematic approaéhto induction that incorporates an inclusive

program design to address the multiple components essential for success. These components include:
0 Capable instructional mentors;

Effective principals;

Multiple support structures for begingiteachers;

Strong program leaders; and

Program evaluation.

O¢ O« O« O« O

In consultation with key stakeholders, the IDOE has begun establishing a comprehensive induction
program framework that builds upon the New Teact
effectiveness and nurture the reflective practitioner. The Offices of Educator Effectiveness and

School Improvement are collaborating with an LEA to build out the framework and supporting tools

and resources which wil/ b ee, vintaadl peeseatatians,larmb | e vi a t
multiple communications channels. Prioritization and tiers of support for implementation will be

A

basedonhigmheed school s6 demonstration of educator ex

52 http://www.doe.in.gov/cte/clusterducatiorandtraining
SfAThe bi:g Qonptruerheensi ve sys tThelNew Tedchet GemedOheaWeb i nducti on, 0
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Mentoring
Strategic mentor recruitment, selection, asdignment are critical for ensuring strong relationships
with novice teachefs the foundation for improving instructional practice. To assist the IDOE with
providing such support with induction program development, the Center on Great Teachers and
Leadershas worked with the Office of Educator Effectiveness to develophto@@ multisession

professional
mentors. The PLM includes information regarding selection criteria mnuggses as well as

l earning

modul e (PLM)

t hat

f

acilite

standards for goal setting and evaluation. The IDOE will also provide examples of timelines and
processes for activities included in the turnkey model; for example, to develop ongoing mentor
training and a mentor community of practitE&As can follow the suggested steps:
Assign leadership to drive development and implementation of training, communities of
practice, and evaluation;
Develop mentor training scope and sequence for initial and ongoing training;
Determine meeting times andtds for communities of practice;
Create coaching and evaluation timeline;

Engage mentors in refining selection criteria, roles, and responsibilities; and
Facilitate mentor networking and professional learning.

Collaboration

T

=A =4 =8 =8 =9

Novice teachers also need sipdized support beyond the instructional modeling and coaching
provided by a mentor. The IDOE will assist LEAs with the development of communities of practice
for beginning teachers facilitated by mentors and guided dfggsional teaching standards, Stat
Academic $andards, and locaHidentified instructional priorities.

Advancement & Retention

Dual Credit Credentials
Earning dual credits (high school credit that also counts for college credit) can help prepare students
for postsecondary success aol placement. Additional preparation and academic qualifications for

educators who are teaching courses eligible for dual credit is required by the postsecondary
institutions offering those credits. The IDOE will use Title Il, Part A state activities torpisrtner
with an institution of higher education to increase the number of educators qualified to teach dual
credit courses. Funding will specifically support these educators in attaining 18 credit hours in

masteros

Teacher Leadership
Clearly defining teacher leader roles and responsibilities that are aligned with-Idealified
priorities is critical for contributing to and advancing school and did#&i@l goals?* Furthermore,

given that higkhperforming employee attrition is more likelytifiere is a lack of advancement

evel

couctareags). i n t he

applicabl e

opportunities® LEAs should incorporate such leadership opportunities not only to reward and
develop excellent educators, but also to retain them.

subij e

The IDOE will use Title I, ParA state activities funds to provide support for LEAs to adjust staffing
structures to integrate career pathways and leadership development opportunities to advance and
retain excellent educators. By-eavisioning such pathways for promotion, teacher lead@l have

the opportunity to advance in ways beyond leaving the classroom for administrative positions.

The IDOE Office of Educator Effectiveness staff contributed to the Regional Educational Laboratory

(REL) Midwest Educator Effectiveness Research Adln c e 6 s
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Resources f or Suppoiracompitatio a¢f taaislesigned.t@ heeld teacherds and o
school |l eaders create and support | eadership rol
0 Help teachers werstand the key competencies, skills, and traits needed to serve in a
leadership capacity; and
0 Help leaders ensure that the district and school have structures, processes, and mindsets in
place to implement a teacher leadership initiative.

Additionallyyas a supporting organization of the U.S. D
initiative, the IDOE will leverage the Teach to Lead brand to host a Teach tdikeadent, also
known as @owered by Teach to Leadmmit The mission of Teach to Leaslto expand
opportunities for teacher leadership by providing resources, facilitating stakeholder consultation, and
encouraging professional collaboration to develop and amplify the work of teacher leaders. In support
of this mission, the Office of EducatBffectiveness will host its inaugur@bwered by Teach to Lead
summit for competitivehselected teams of teacher leaders to:

1 Share ideas and best practices and learn from examples of existing teacher leadership efforts;

1 Identify common challenges anckate concrete, actionable teacher leadership plans to

address them locally; and
1 Network and build relationships with other educators and leaders in their region.

This summit will be modeled of6f other statethat haveaaken this approach to cultivatetder

leadership, including New York, New Mexico, Louisiana and Wisconsin. Summit planning will be

led by a steering committee, which will include Milken Educatdesachers of the Year, National

Board Certified Teachers, educators recommended for the TxRIAEt Pool, and representatives

from the Indiana Association of School Principals, Indiana Association of Public School
Superintendents, and Indiana State Teachers Association. The committee will develop an action plan
that includes project goals, spécifoles and duties for each member, and a communications strategy
for engaging potential sponsors and advertising the event to potential participants. IDOE leadership
will work with the Great Lakes Comprehensive Center and Center on Great Teachersdand tcea
support the work of the committee.

School Leadership

The IDOE will reserve an additional 3 percent of Title I, Part A LEA subgrants to support principals
and other school leaders (including teacher leaders) in refining instructional leadkitishifhereby
promoting both teacher and student achievement and growth.
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In collaboration with key stakeholders, such as the Indiana Association of School Principals, the

IDOE will facilitate statewide implementation of instructional culture auditsand hool | eader s 0
development of action plans to utilize audit results to improve culture, provide targeted professional
development, and identify leadership priorities.

Ensuring school leaders are able to establish a rigorous, shared vision of effistitivaion using

their LEAsO6 teacher evalwuation rubric wildl al so
teachers. By participating in multiple calibration exercises and using tools to ensuratinter

reliability within their school teams thrghout the year, school leaders will build their own capacity

to evaluate teachers fairly, efficiently, and most importantly, accurately. The IDOE will provide

annual and ongoing training for evaluators in the areas of stakeholder engagement, obsedvation an
feedback cycles, and continuous improvement.

The IDOE will also release a request for proposal to select a training provider for teacher and school
leaders on the development of professional learning approaches that are proven effective for changing
adut practices in accordance with the following evidebesed criterii®

1. Afocus on higher order, subject matter content and pedagogy of how students learn the
content;
Involving teachers in inquirgriented learning approaches;
Grouping teachers from tharse grade or subject for collaborative learning;
Aligning activities with other professional development and school curricula; and
Collecting data on at least one measure of each program objective.

arwd

B. Skills to Address Specific Learning Needs Describe hovthe SEA will improve the skills of
teachers, principals, or other school leaders in identifying students with specific learning needs and
providing instruction based on the needs of such students, consistent with section 2101(d)(2)(J) of the
ESEA.

High Ability Students

The Office of K-16 Academics staffs a specialist dedicated to providing technical assistance for

LEAs® devel opment and i mplementation of-high abi
cost access to, and professional developmenttoricular units of study created specifically for high

ability students; facilitation of program coordinator meetings; and data compilation to target

identification and servicing needs.

Students with Disabilities

Indiana Resource Network

The Indiana Rsource Network (IRN) is made possible by lD®E's Office of Special Education. It

is comprised of centers that provide targeted, comprehensive support to schools across the state to
improve teaching and learning.

Indiana Center on Teacher Quality

In partnership with schools, families, agencies and communities, the Indiana Center on Teacher
Quality (ICTQ) seeks to improve educational outcomes for students by ensuring their access to a pre
K through 12 continuum of instruction from high quality teachk2$Q intends to 1) increase the

number of high quality teachers serving students with disabilities by providiregbedded

professional development at theat®, regional and district levels; 2) increase the number of students

6 fiwhatthe Research Says About Class Size Reduction, Professional Development, and Recruitment, Induction, and Retentionuaflifiéghly Q
Teachers: A Compendium of the Evidence on Title Il, Part A, Progfamn d e d S iNortlawiest @omerehensive Cent@014,Web.
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with disabilities who hae access to a high quality teacher by improving recruitment, support and
retention of all teachers who teach students with disabilities across the LRE continuum (general
education and special education); and 3) improve school transitions arstipost otcomes for
students with disabilities through partnerships and collaborations among schools, community
agencies, higher education and families PKal2 system of support by aligning the policies and
practices of key educational stakeholders acrossféspéin serving individuals with disabilities.

Indiana IEP Resource Center

The Indiana IEP Resource Center aims to increase Indiana educators' knowledge and skills that will
(a) support the use of Indiana IEP to develop legally compliant IEPs that foitohe/Ar

requirements, (b) provide technical assistance and professional development for Indiana educators
and staff who are involved in the development of high quality;|&Rs (c) support Local

Educational Agencies (LEAs) in the development and useookgures to ensure compliance and the
fidelity of implementation of IEP goals and services that will result in high quality instruction and
programming evident by data review and progress monitoring.

Project SUCCESS

Project SUCCESS supports teachersaahdinistrators in the design and implementation of Indiana
Academic Standards in curriculum and instruction for students with significant cognitive disabilities.
This includes providing critical background information and access to instructional ancteesour
materials developed by NCSC. Project SUCCESS provides monthly professional development
sessions to participating teams anekda technical assistance as needed.

Pass Project: Promoting Achievement for Students with Sensory Loss

The Pass Project pralés professional development opportunities for educators that will improve
instructional quality, promote academic achievement and foster successfsgpastary transition
outcomes for students with sensory loss.

Indiana Secondary Transition Resourcenter

The Indiana Secondary Transition Resource Center creates and enhances professional development
activities and resources in order to build capacity to improve school andghostl outcomes. The

center's work focuses on studémtused planning actities and seHdetermination skill

development; improved Transition IEPs and use of transition assessments; access to effective
academic and lifskills instruction, quality worlbased learning; interagency collaboration; and

family involvement.

English Learners and Migrant Students

WIDA Professional Development Series

The Office of English Learning and Migrant Education partners with the WIDA consortium to

provide annual, targeted professional development to improve the capacity of teachers, prindipals, a
other school leaders. The trainings are chosen with input from the field to address areas of need,
including leadership, assessment, data, collaboration, and instruction.

English Learner Leadership Group

The Office of English Learning and Migrant Edtioa convenes quarterly meetings and professional
development with the English learner directors and related staff dodigsarepresenting LEAS

with a wide range of English learner and immigrant populations. This group works closely with
statewide assations, such as the Indiana Teachers of English to Speakers of Other Languages
(INTESOL), to provide support to the field regardegdencebased best practices, leadership
development, effective implementation of EL services, and meaningful commanieatih parents

and communities.
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Request for IDOE Technical Assistance and Professional Development

The Office of English Learning and MigraBtlucationoffers recurring technical assistance and
professional development opportunities to LEAs on amezsbd or requested basis. The technical
assistance provias effective implementation ofeége and federal grants fenglish learnerand
application of laws and regulations pertaining to English learners. LEA grants must include an
emphasis on professionad\elopment. The requested onsite or virtual professional development
addresssindividual LEA or regional needs for English learners or immigrant students, such as
leadership, assessment, data, collaboration, and instruction.

Migrant Education

Identificaion and Recruitment (ID&R) Training

The Office of EnglisiLearning and Migrant Educatiafirectly and through external partners,

provides training to recruiters to accurately identify and provide initial services to address the needs
of eligible migratorychildren.

Program Evaluation

The Office of English Learning and Migrant Education conducts an evaluation of the Migrant

Regional Center regular school year (RSY) and summer school year (SSY) programs to identify areas
of strength and need in the provisiof instructional, support, and referral services.

Migrant Regional Center Director Meetings and Professional Development

The Office of English Learning and Migrant Education convenes quarterly meetings and professional
development with the migrant regial directors and related staff. This group works closely with

other organizations that serve migrant workers, such as Teaching and Mentoring Communities (TMC)
that serves preschool migratory children or Proteus, Inc. that serves adult migrant woksss. Th
meetings provide support to the field regardévglencebased best practices, leadership

development, and effective implementation of migrant services, and meaningful communication with
parents and communities.

Request for IDOE Technical Assistancel d&rofessional Development

The Office of English Learning and Migrant Education offers regularly recurring technical assistance
and professional development opportunities to migrant regional centers cnegdasl or requested
basis. The technical assiate provides effective implementation of federal grants and application of
laws and regulations pertaining to migratory children. Local operating agency grants must include an
emphasis on professional development. The requested onsite or virtual pnafledsielopment
addresses individual LEA or regional needs for migratory children, such as leadership, assessment,
data, collaboration, and instruction. This includes specific needs related to out of school youth (OSY)
and preschool migratory children.

5.3 Educator Equity.

A. Definitions. Pr ovi de t he SEAO6s di fferent definitions,

terms:
Key Term Statewide Definition (or Statewide Guidelines)
Ineffective teacher* An ineffective teachareceives a summatiaffectiveness
rating of Alneffectived as
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performance evaluation system that meets the requirement
established by Indiana Code-28-11.5 Anineffective teacher
consistently fails to meet expectatiasdetermined by a
trained evaluator, in locally selected competencies reasonal
believed to be highly correlated with positive student learnir
outcomes. The ineffective
generally achieved unacceptable levels of academic growth
achievenent based on guidelines suggested byDi@E.

Out-of-field teacher*+

An out-of-field teacheroes not meet all applicable Indiana
teacher certification requirements for a standard certificate
has a regular/standard certificate / license / end@seissued
by Indiana) in the subject area and grade level in which the
teaching. A teacher with an emergency or temporary crede
is not considered to meet these requirements and would be
consider@&fli ahddoueacher .

Inexperienced teachi-

An inexperienced teachés in the first or second year of
teaching. The number of years of teaching experience incly
the current year but does not include any student teaching
other similar preparation experiences. An inexperienced tea
is reported as having zero or one yeasrexperience.

Low-income student

A low-income student is eligible for the federal fraad
reducedprice lunch programs, as was defined pelfH@ES s
approved equity plan, Ensuring Equitable Access to Excelle
Educates in Indiana.

Minority student

A minority student, used interchgre a b1 y wi t h i
c o | mentjfiés as American Indian/Alaska Native, Asian,
Black, Native Hawaiian/Pacific Islander, Hispanic, or two or
more races

*Definitions of these terms muprovide useful information about educator equity.
+Definitions of these terms must be consistent with the definitions that auSéstender 34 C.F.R. § 200.37.

Other Key Terms (optional)

Statewide Definition

Excellent Educator

An excellent educatareceives a summative effectiveness
rating of #AHiIighly Effectiyv
through the local performance evaluation system that meet
requirements established by Indiana Cod2Q0.1.5.

Highly-effective teacher

A highly effectiveeacher consistently exceeds expectataonts
demonstrated excellence, as determined by a trained evalu
in locally selected competencies reasonably believed to be
highly correlated with positive student learning outcomes. T
hi ghly ef fsswdenty ia aggregate, beaarally
exceeded expectations for academic growth and achievem
based on guidelines suggested bylD@E.

Effective teacher

An effectiveteacher consistently meets expectatiass
determined by a trained evaluator, in Ibgaklected
competencies reasonably believed to be highly correlated v
positive student | earning
students, in aggregate, have generally achieved an accepte
rate of academic growth and achievement based on guideli

suggested by th®OE.
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B. Rates and Differences in Ratesln AppendixG, calculate and provide the statewide rates at which

low-income and minority students enrolled in schools receiving funds under Title |, Part A are taught

by ineffective, ouf-field, and inexperienced teachers compared teloaanincome and non

minority students enrolled in schools not receiving funds under Title I, Part A using the definitions

provided in section 5.3.A. The SEA must calculate the statewide rates using-tudkdita.

Ineffectiveteacher rate

Disproportionality

Low-income students 0.37% 3.7

Non-low-income students 0.10% '

Minority students 0.85% 85

Non-minority students 0.10% '
Out-of-field teacher rate Disproportionality

Low-income students 2.48% 115

Non-low-income students 2.15% '

Minority students 2.84% 115

Non-minority students 2.46% '

Inexperiencedeacher rate Disproportionality

Low-income students 12.35% 154

Non-low-income students 8.02% '

Minority students 13.77% 163

Non-minority students 8.47% '
Excellent educatorate Disproportionality

Low-income students 90.26% 97

Non-low-income students 93.28% '

Minority students 86.88% 94

Non-minority students 92.91% '

C. Public Reporting. Provide the Web address or URL of, or a direct linkntbere the SEA will
publish and annually update, consistent with 34 C.§.299.18(c)(4)
i. The rates and differences in rates calculated in 5.3.B;

ii. The percentage of teachers categorized in each LEA at each effectiveness level established as

partofthedefii t i on of Aineffective

policies;

teacher

0

iii. The percentage of teachers categorized asfdiigld teachergonsistent with 34 C.F.R. §

200.37 and

iv. The percentage of teachers categorized as inexperienced teaosestent with 34 C.F.R. 8§

200.37

consi

The IDOE will annually monitor the progress of strategy implementation in terms of reducing equity
gaps through data analysis and stakeholder surveys. The IDOE will display the annual report of this
progress on the EducatEquity webpage. Announcements regarding these data and reports will be

posted vi a

t he

Superintendent 6s

across IndianaSuch announcements will also be posted on the IDOE LearnimgeCon

communitie®

. Likely Causes of Most Significant Differences.If there is one or more difference in rates in 5.3.B,
describe the likely causes.g, teacher shortages, working conditions, school leadership,
compensation, or other causashich may vary across districts or schools, of the most significant

we.bsite

wdertkandyprintipals s a g e

statewide differences in rates in 5.3.B. The description must include whether those differences in
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rates reflect gaps between districts, within districts, and within schools.

Stakeholérs discussed a wide range of possible root causes for the lower retention rates of Effective
and Highly Effective teachers in high poverty and minority schools. An initial list of root causes
included: lack of teacher mentoring and support; nonexistardgroesponsive professional

development; inadequate educator preparation; compensation; limited recruitment efforts; negative
school climate or environment; increased accountability; lack of quality or consistency of leadership;
and negative public and fital perceptions. Upon review of these many possible root causes,
stakeholders grouped and narrowed the ideas, referring back to the dispaegeharetention.

Educator Effectiveness ratings data and the Excellent Educator retention data elroe tause

analysis and strategy development. In consideration of the greater needs of students in high poverty
and minority schools, stakeholders determined that Highly Effective and Effective teachers were
more likely to leave their schools as a resfilieficiencies in professional development (including
mentorship and support), working conditions, and a negative public and political perception. The
resulting strategies and progress monitoring plans were based on these three identified root causes.

Strategies were then categorized by responsibility and implementation timeline; each strategy
includes an indication of SEA, LEA, or #fAothero r
well as a goal, annual target, and evaluation and progrestoniogimethods. The 98ay, one year,

two year, and three year timelines were determined based in part upon the availability of additional
educator effectiveness data.

Identification of Strategies. If there is one or more difference inratesin5.3.B,pri de t he SEAOQ:
strategies, including timelines and Federal or-Rederal funding sources, that are:
i. Designed to address the likely causes of the most significant differences identified in 5.3.D
and
ii. Prioritized to address the most significant differeringhe rates provided in 5.3.B, including
by prioritizing strategies to support any schools identified for comprehensive or targeted
support and improvement under 34 C.F.R. § 200.19 that are contributing to those differences

in rates.
Root Cause Strategy
Limited recruitment efforts Bolster the talent pipeline through targeted, strategi

Negative public and political perception

recruitment efforts that leverage all pathways into th
profession

Inadequate educator preparation

Foster mutually beneficigdartnerships among RPK2
LEAs and institutions of higher education, promoting
ongoing collaboration to develop high quality teache
candidates

Lack of teacher mentoring and support

Establish a comprehensive induction program
framework based on a set oframon expectations to
support novice teacher effectiveness and nurture th
reflective practitioner
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Non-existent or nontresponsive professional
development

Strengt hen

improvement

LEAs O
evaluation and support systems to ensure a fair,
consistat process and the individualization of
professional development to address noted areas fq

i mpl em

Negative school climate or environment

Lack of quality or consistency of leadership

excellent educators

Provide support for LEAs to adjust staffing structure
to integrate career pathways and leadership
development pportunities to advance and retain

SEAOGs

ti melines

and

F. Timelines and Interim Targets. If there is one or more difference in rates in 5.3.B, describe the
i afl difeerences intrates.g et s

for el

Activities

Data

Key Stakeholders

Recruitment

9 Provide LEAs a welbased
recruitment platform with
application, outreach, and data
collection and tracking functions;
teacher candidates will be able to
develop a professional profjleiew
and filter active job postings, and
apply for multiple positions through
the single sigron platform

(SY 201719

9 Convene rural LEA superintendent
(and other school and district
leaders) to facilitate the developme
of recruitment strategies thaddress
challenges specific to their
geographic and economic contexts
(SY 2017198

9 Implement and sustain a Recruitmg
and Retention Campaign focused (¢
reframing the public narrative
around being a teacher in Indiana
(SY 201718

9 Support multiple avares for LEAs
to build a pipeline of educators in
their local communities through
coursework that enables students i
these pathways to begin post
secondary study with a strong
foundation in education and potent
to receive college credit in their
major (Ongoing

1 Education pathways
course enrollment and
completion

9 Educator preparation
program enroliment an
completion

9 Educator licensing
emergency permits

9 Educator applicants an
vacancies

9 IDOE Office of
Educator Effectivenesg

9 IDOE Office of PK-16
Academics

1 IDOE Office of
Educator Preparation

9 IDOE Office of
Communications

9 IDOE Office of Digital
Media

1 Educator associations
(superintendents,
principals, teachers)

9 LEA administrators
(HR, curriculum)
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Activities

|

Data

Key Stakeholders

Preparation

1 Provide guidance and facilitation
for the identification of LEA needs|
including shortage areas and
instructional priorities; alignment o
coursework with clinical
experiences to address the needs
all students; and analysis of stude|
achievement and grotvtand
educator evaluation data
(SY 201819

9 Support LEAs and EPP providers
with the development of extended
clinical experiences to provide pre
service teachers with effective
teaching skills$Y 2018L9)

9 Provide technical assistance for
diversifying cinical experience
placements, training cooperating
teachers to ensure levels of
effectiveness, and expanding field
experiences prior to student
teaching to include more
opportunities for lowstakes practict
(SY 201819

9 Articulate core competencies for
pre-service and novice educators
that are reliably predictive of
driving positive student outcomes
by | earning fro
highly effective teachers across a
diversity of contexts, including
State Teachers of the Year and

Milken Edwcators §Y 201819)

9 Novice teacher
retention

9 Novice teacher
effectiveness

1 Principal and novice
teacher surveys (HEA
1388)

1 IDOE Office of

Educator Effectiveness

9 IDOE Office of
Educator Preparation

9 State Teachers of the
Year and Milken
Educators

9 Educato preparation
program providers
(traditional and
alternative)

9 LEA administrators

9 Commission for Higher

Education

9 Urban League

93



The combination of activities listed above will decrease gaps in access to excellent educators.

Disproportionality of Techer Assignment for Students from Leincome Families

in Title | Schools

Ineffective Out-of-Field Inexperienced
Q
£<
23 3.7 1.15 1.54
c
s}
EBQ
g SO 2.8 0.86 1.16
SRS
SETD
c = 0O
5§98 c\c\)l/ 19 0.58 0.77
Disproportionality of Teacher Asgnment for Students of Color in Title | Schools
Ineffective Out-of-Field Inexperienced
Q
£
23 8.5 1.15 1.63
N
m
EBQ
g 2o 6.4 0.86 1.22
SRS
SETD
C = 0
538 8, 4.3 0.58 0.82
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Activities | Data | Key Stakeholders

Induction
1 Facilitate gprofessional learning
module (PLM) that supports LEAS i
cultivating capable instructional
mentors §Y 201718) 9 Novice teacher 9 IDOE Office of
{ Assist LEAs with the development retention Educator Effectiveness
(t:)gminan:EItI?(jangrrzﬁ‘g%ﬁizgtre db 9 Novice teacher 9 LEA administrators and
9 9 y effectiveness teachers

mentors and guided by professiong
teaching ®andards, State Academic
Standards, and localigentified
instructional priorities$Y 201718)

Evaluation & Support

1 Move beyom reviews for superficial
compliance to responding to such
rev@ews with support for LEAs in 1 IDOE Office of
their development and
implementation of a comprehensivg
evaluation and support system
(SY 201718

Educator Effectiveness

9 IDOE Office of Title
Grants and Support

9 Revise the LEA Title Il, Part A 9 LEA staff performance
application to include questisn evaluation plans
related to the articulation of how
LEAs use evaluation data to drive |  Title II, Part A
professional development paid applications
through these fund$t 201718)

9 Educator associations
(principals, teachers)

9 Education service
centers

9 Educator effectiveness

9 Support LEAs in aligning and ratings
layering existing State and local
funding with the federal funds to
ensure that professiondévelopment
plans are well articulated in
accordance with
comprehensive needs assessment
evaluation and support system datz
(SY 2017198

9 LEA administrators,
including federal
programs

1 Educator preparation
program provider$
administrative licensure
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Activities |

Data

Key Stakeholders

Advancement & Retention

fPromote LEAs® wus
collaboratively developed with the
REL Midwest Educator
Effectiveness Research Alliance to
help teachers understand the key
competencies, skills, and traits
needed to serve in a leadership
capacity; and help leaders ensure t
the district and schools have
structures, processes, and mindset
place to implement a teacher
leadership initiativeQY 201819)

1 Provide opportunigs for teacher
leadership in action, such as throug
statelevel Powered by Teach to
Lead Summits{Y 201718)

fFacilitate LEAsS®
instructional culture audits and theil
development of action plans to
utilize audit results to improve
culture, provide targeted profession
development, and identify leadersh
priorities SY 201718)

1 Provide annual and ongoing trainin
for evaluators in the areas of
stakeholder engagement, observat
and feedback cycles, and continuol
improvement Y 201819)

1 Select a training provider for teache
and school leaders on the
development of professional learnir
approaches that are proven effectiy
for changing adult practices in
accordance with the following
evidencebased criteriagY 201819)

9 Technical asstance
surveys

1 Summit participation

9 Instructional culture
audit results

9 IDOE Office of

Educator Effectivenesg

9 Educator associations
(HR, principals,
teachers)

9 LEA administrators anq

teachers
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Section 6: Supporting All Students

Vision Statemeri: Working Together for the Success of the Whole Student
Mission Statement Indiana will purposefully meet the unique needs of the whole student through effective
partnerships in order to provide a flexible, equitable, and culturally responsive leawvinogeent.

Academic

-RTlI and MTSS
- Transitions
- Cultural Responsiveness

Social and Health and
Emotional Wellness

- Student services - Physical Education
- Partnerships - Physical and mental health

Indiana children arrive to school with many strengths and a wide variety of needs making their academic
success dependent upon multiple stakeholders utilizing an array of strategies and resources to support the
academic, social and emotionhakalth and wellness, and environmental needs of the whole child. Our very
diverse student population is represented by numerous cultures, ethnicities, languages, and family dynamics
that impact teaching and learning throughout our State. Some studelearamg English for the first time,

while others need additional support to address cognitive and-nelaltéd disabilities. Children who excel

need systems that support their ability to realize their gifted potential. And a strong start for deaeaehg

is vital for studentsd initial and sustained succes
not uncommon to other states, the overarching presence of poverty plays an important role in the ability of
Indiana families and commities to address important needs, such as quality childcare, mental health, and
access to resources for postsecondary opportunities.

Because of their existing resources and direct access to children and families, schools are well positioned to
serve as hub for communities to address the needs of the whole student. Indiana believes that through a
coordinated system of resources, stakeholders, and partnerships, our schools can target the needs of all
students, PKL2, by working together for student sass. The outcome of this partnership will result in a
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system that stresses high expectations for all students, while collaboratively working to better meet the unique
needs of the students we serve.

The preceding secti ons forkchdolatd énauredhatsheyEesh Svérk togetleenforar e v
the success of the whole student. Educators need valuable academic information through an effective

assessment system to respond to the various learning needs. High quality staff that are equitatisddist

across the state must be adequately prepared to address the unique needs of students, such as English learners,
students with disabilities, high ability students, and students needing additional academic support. Meaningful
accountability systemsumst provide information for local and State systems to target and maximize resources

while highlighting areas of strength. Lastly, all students deserve the opportunity to attend)ashityh

school, and this plan will ensure that struggling public schwill receive the support they need in order to

become successful.

Thelndiana Department of Education (IDO&)all develop resources and technicalsaasce so local,
regional, and ttelevel stakeholders odulfill the shared vision of working todegr for the success of
whole sudent.

Diverse School Settings
ThelDOE is committed to supporting all students in Indiana regardless of the type of school they attend. It is
important, therefore, to name and identify the diverse categories of scho@s/ee s

Traditional Public Schools

The vast majority of Indiana students, ovemp@8cenin school year 2022017, are enrolled in traditional

public schools. The network of traditional public school educators, principals, superintendents, and other staff
are vital to the vision ofvorking together for the success of thhole sudent. Welrounded academic,
sociatemotional, health and wellness, and environmental services are provided to traditional public school
students and their families.

Charter Schools

As of the 20162017 school year, 95 charter schools serve nearly 44,000 students in Indiana. The IDOE

leverages the relationships with existing higrality charter school programs, charter school authorizers, and

related State agencies such as titkkaina Charter School Board (ICSB) and Indiana State Board of Education
(INSBOE) to ensure students attending charter schools have equitable access to meet challenging State
Academic Standards and Career and Tgeowihgnminbeadf Educat i
charter schools are required by law to report student achievement data to IDOE to ensure students are on a

track to success.

I ndi anabs innovation and corresponding accountabild:i
whichthe unique needs of our diverse student population can be met in an equitable manner. The expansion

of high-quality and innovative programming have led to charter school networks that are designed to meet the
needs of adult high school students, studeitts disabilities, students from rural and léemcome

communities, and English learners. Additionally, students in Indiana are served by several virtual charter

schools that are able to reach a larger population of students with online programmieti¢nandets their

needs.

Non-Public Schools

Several programs under ESSA require equitable services for nonpublic students and the IDOE remains fully
committed to ensuring equitability between services for eligible public and private school studeatsredu

and families. Across all relevant programs, the IDOE conducts regular trainings and develops resources for
public and private schools to effectively implement these federal programs and services.
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Indiana is committed to providing all children assé¢o quality education opportunities. Our Choice

Scholarship Program, commonly referred to as the voucher program (authorized undédiC&td IC 20

51-4), provides scholarships to eligible Indiana students to offset tuition costs at participapagliwon

schools. Students must satisfy both household income requirements and student eligibility criteria to qualify.
Participating schools and interested parents work together to enroll students and to submit Choice Scholarship
applications to the Indiarlepartment of Education for approval and tuition awards. For the 2016

school year, 313 schools and over 34,000 students participated in the Choice Scholarship Program, with over
142 million dollars in awards provided on behalf of Choice Scholasthgents.

Higher Education

The | DOE believes that as a st at € frompresthoa thraughmu st con
postsecondary attainmentvhen making policy decisions. Accordingly, the IDOE is committed to deepening

the partnershipwith the Indiana Commission for Higher Education.

To meet the demands of thew economy, more Hoosiers than evefiobe must earn a postsecondary

credential . I ndianads higher educ atagemdultssachavaa n ment g
high-quality postsecondary degree or certificate by 2025. For the past several years, higher education policy
in Indiana has focused onreachindpi s att ai nment goal, but success 1in

preparation to begin as early asgible. Indiana is committed to closing the achievement gap and to ensuring

that more students graduate from high school college careeready. Increasing the number of students

who meet I ndianabs chall engi ng bhavesthk@reparatiorsneegdadtbar ds w
succeed after high school.

College and Career Readiness

As part of the process that led to the creation of Indiana's College and Reagly Standards in 2014, the

State of Indiana developed a definition for what it meantf student to be college and career ready. This
definition was agreed upon by a diverse set of stakeholders, including the Indiana Education Roundtable,
IDOE, Center for Education & Career Innovation (now the INSBOE staff), Commission for Higher Educatio
and the Department of Workforce Development.

fiCollege and career reatigneans an individual has the knowledge, skills and abilities to succeed-in post
secondary education and economic&ilgble career opportunities. Additionally, Public Law2114 [EA

91] defines college and career readiness educational standétls sndards that a high school graduate
must meet to obtain the requisite knowledge and skill to transition without remediation-$egastiary
education or training, and ultimatahto a sustainable career.
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6.1 WellRounded and Supportive Education for Students.

Instructions When addressing the Stateds strategies bel ow,
Part A funds and funds from other includedgmams, consistent with allowable uses of fund provided under

those programs, to support Stdéwvel strategies and LEA use of funds. The strategies and uses of funds must

be designed to ensure that all children have a significant opportunity to meleingnad) State academic

standards and career and technical standards, as applicable, and attain, at a minimum, a regular high school
diploma.

The descriptions that an SEA provides must include how, when developing its State strategies, the SEA
consideredhe academic and nemcademic needs of the following specific subgroups of students:
Low-income students;

Lowestachieving students;

English learners

Children with disabilities;

Children and youth in foster care;

Migratory children, including presclab migratory children and migratory children who have
dropped out of school;

Homeless children and youths;

Neglected, delinquent, and-ask students identified under Title |, Part D of the ESEA, including
students in juvenile justice facilities;

Immigrant children and youth;

Students in LEAs eligible for grants under the Rural and-Ltm@me School program under section
5221 of the ESEA; and

9 American Indian and Alaska Native students.

=A =4 =4 -8 -8 =9

=A =

= =4

A. The Statebds strategies andehownitnwuiml obBuaperudeée
from preschool through grade 12, including transitions from early childhood education to elementary
school, elementary school to middle school, middle school to high school, and high schoel to post
secondary educatiomd careers, in order to support appropriate promotion practices and decrease the
risk of students dropping out; and

IDOE offersresources to assist LEAs in providing a smooth transition from middle to high school. These
resource$nclude, but are not liited to: a transition presentation for students and parents, which includes a
thorough explanation of diplcenand assessment requirenseatroadmap of recommended
expectations/activities and academic, postsecondary and-epmébnal competencies byagle level spans;

and the Indiana School Counseling Competencies, which address the academic, college/career; and social
emotional developmental needs of students.

In addition, afterschool and summer programs assist students and parents with trarsgiontiie PKL2
continuum, supporting on time promotion, connecting students to career interests and pathways, and building
the engagement that decreases the-drapate.

Indiana requires that all sixth graders create an initial graduation plan.l@miis phen required to be updated

in grade 9 and every year thereafter through the completion of high school. The SEA and its partner agencies
have created an online graduation plan and resources to assist schools in the completion of this task.
Additiondly, gradelevel resource guides aagailable to assist School Counselors and schools (targeting
specifically professionals new(er) to the field). Finally, a resource is available to assist schools working with
English learners to provide guidance aroapgropriately offering credit toward graduation, placing students

in appropriate grade levedsid courses with supppand developing college and career readiness.
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Early Learning

As supported by the research, higinality early learning experiences haveritical impact on the future

success of children. Findings show that early experiences are highly impactful, in part, because of the rapid
rate of brain development that occurs in the early
capady is developedThese early experiences can lessen or close the achievement gap. This is especially true
for low-income students. Strengthening the alignment between thddirtle systems and the kindergarten

to-third grade systems will solidify fund#ntal development in social emotional learning, literacy, and math.

Less than five percent of Indiana four year olds have access tdBtdésl prekindergarten. This deficit

presents a challenge at kindergarten entry as many students arrive unpséibaitesl prereadiness skills and
experiences that enable successful learning. Increased statewide access to the expansiguatifyhjgie

kindergarten opportunities will improve school readiness, and a comprehensive picture of the available early
leaming opportunities for four year olds will provide a baseline connection between access and readiness.
Increased outreach and marketing for schools to participate in the newly expandéan8tsdepreK

programs-- while encouraging the development aofifriquality preK through other funding streams, such as

Title 1 and the Childcare Development Fund (CCBRyi | | increase equitable acce:
experiences in high quality early childhood education.

The IDOE will collaborate with the Earlyearning Advisory Council (ELAC) and the FSSA Office of Early
Childhood and Oubf-School Learning to support the below initiatives:
0 Measure percentage of students enrolled irkpamd percentage of leimcome students enrolled in

preK;
0 Measure perceng of preK students enrolled in a tajated preK program (i.e., programs rated as

Level 3 or 4 on the Stateb6s quality rating and i
0 Measure the Quality Rating and Improvement System (QRIS) ratings for dusma pré

programs.

IDOE recognizes a strong foundation in the early years equips a child for a lifetime of success and high
quality preschool programming leads to school readiness. The Department facilitated the development of

I ndi anabds early | ear nktoggideedudatod and rhilegp Tie fnatnewbrk a me wo r
supports transitions from early childhood education to elementary school by aligning the Early Learning
Foundations with the Indiana Academic Standards. The 2015 revision of the Foundations was based on
resarch, feedback from practitioners, and work from professionals with expertise ispeaihlized area.

The Foundations provide the core elements that children should achieve from birth to age five in order to be
ready for future success. They also creatmmon language and expectations for the early childhooddield
support teachers, parents, caregivers, and other professionals as they develop appropriate experiences for
young children. The Foundations are integrated into the early childhood systemghh | ndi anads qu:
rating and i mprovement system, Paths to QUALITYE.

A derivative of Indiana's Early Learning Foundations, Indiana Standards Tool for Alternative Reporting of
Kindergarten Readiness (ISTARR) is aligned to the Indiana Academic Stamf$afior kindergarten in the

areas of English/Language Arts and Mathematics and includes three functional areas: physical; personal care;
and sociakmotional skills. The observatidrased tool is used by community and public preschool programs.

The assessemt can be used to determine which skills a student has mastered and identify areas of continued
focus. Data collected with this tool i s attached t
by the kindergarten teacher. Data fri8m ARKR assessments are used for State reporting for PK students.
Studies show support for children and families during the transition to kindergarten may lead to academic
gains in kindergarten. In addition to supporting transition collaboration among schaaramdinitybased

programs, including Head Start programs, LEAs will receive guidance on eviblesee transition practices,
activities, and key strategies supported by the IDOE.
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Supporting Transitions for Students with Disabilities

In order to support gtlents with disabilities, bfiana applied for and receivedbstate Personnel Development

Grant (SPDG) through the U.S. Department of Educat.
transitions and postchool outcomes for students with didisibis through partnerships and collaborations

among schools, community agencies, hi gher educati on
objective of thisgoali@ | mpr oved al i gnment acr os andinagudes gathigigi on poi
input from representatives of school districts, State agencies and families to collaboratively analyze vertical
alignment for transition, identify gaps and create an action plan. This alignment will start with preschool and

end with the student transihing out of school into adult life. The representatives will review data sources

and identify strengths and gaps at the various transition points. An action plan with prioritized activities will

be developed, including revisions to policies and proceding may impede or strengthen collaboration,
communication and expectations. The ultimate goal will be to ensure families have appropriate information

prior to the next transition point as well as information to begin visioning for a viable futureifochiid

through understanding the various community and State systems and curricular expectations for each level.

Transitioning from High School to Postsecondary

In order to address transition from high schogdastsecondary education and career§HDs a partner

agency with the Indiana Family and Social Services Administration, Division of Disability and Rehabilitative
Services to facilitate the coordination of transition services for students with disabilities. This partnership is
memorialized though a Memorandum of Understanding which incuitie following principles:

0 Students with disabilities upon exit from school will be prepared for competitive, integrated
employment with access to necessary support services; or will be prepared tocstercaed in
postsecondary training;

Work and learning opportunities offered will be in alignment withabidities, interests and informed
choice of students, which may change over time;

Students will have access to training and services designed svgthpm to live and function in
domestic, recreational, social, community and vocational environments in integrated community
based settings;

Students will have access to fployment transition services, as defined by the Workforce and
Innovation and @portunity Act;

Interagency cooperation and collaboration will focus on eligible students, ag@s 14

Prior to exit from secondary school, each Partner Agency will identify any and all transition services
necessary for students to successfully move togleservice delivery system, as applicable. To the
extent possible, the planning documents of all Partner Agencies (IEP, 504, IPE) will be integrated in
terms of having the same peasicondary training and/or competitive, integrated employment goal
with identified nonduplicative activities, supports and services that are mutually supportive of that
goal. The Partner Agencies will consult and provide technical assistance to assist local educational
agencies in identifying appropriate services and ressyacel

Supporting this schodb-adult life initiative is a statewide stakeholder group with representatives
from IDOE, the Department of Workforce Development, Commission for Higher Education,
Vocational Rehabilitation, parents of students with disaésjtmental health providers, employment
providers, employers, Department of Corrections, special interest groupsepostary institutions,
State Department of Health, and a technical assistance center located at Indiana University with a
focus on trangon from school to work. Thigroup reviews transition policies and practices and
makes recommendations to the aforementioned listed Partner Agencies.

O«
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Pathways to Postsecondary

Indiana students have an extraordinary opportunity to participate in &\@&rgathways that lead to

education and training beyond high schd@é arecommitted to setting students up for success by expanding
and increasing the rigor of advanced placement (AP), International Baccalaureate (IB), and dual credit
programs throughd local schoolsrad LEAs in Indiana. Thet&te is also committed to providing quality
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career and technical education (CTE) through career pathways. Many of these career pathways lead to a
valuable industry certification and all pathways have support lioal business and industry partners.
Students connect pathway experiences to the workplace and build employability skills throughasedk
learning experiences. Early postsecondary opportunities available in Initianalign with the college and
career readiness indicator in the accountability systeahyde:

Advanced Placement (AP)

International Baccalaureate (IB)

Dual Credit (DC)

Industry Certification (IC)

Work Based Learning (WBL)

O<¢ O« O¢« O¢« O«

Dual Credit and Advanced Placement

In Indiana, dual credit repsents courses in which students have the opportunity to earn both high school and
college credits through the same coursework. Dual credit courses are taught by high school faculty, college
faculty, or adjunct college faculty either at the high schodhetollege or university, or sometimes through
online courses or distance education. Dual credit is offered by both State and independent colleges and
universities. Indiana law requires high schools to offer a minimum of two dual credit courses witarthe

of expanding opportunities for students to take cotlegel coursework while in high school. The IDOE has
worked with the Indiana Commission for Higher Education to create the Priority Dual Credit and Technical
Dual Credit Crosswalks that are ugegrovide guidance to schools, parents, and students regarding
coursework, graduation, and postsecondary planning. The Dual Credit crosswalks provide schools with the
designated IDOE coursework that directly correlates to the postsecondary institdtitve amximum

credits that can be earned for each course through the formal dual credit agreement.

For Advanced Placement (AP), the determination for whether or not a student earns college credit is based on
the score they earn on the Advanced Placemamewhich is administered by the College Board. Advanced
Placement courses can meet both graduation and elective requirements. There is an exam fee required, but
there is fee assistance for lmcome students. Over 70 high schools in Indiana had oveer2gnt of their

student population earn college credit through Advanced Placement courses.

Industry Certifications

The Indiana College and Career Pathways provide an aligned sequence of secondary and postsecondary
courses leading to an industigcognize credential, technical certification, or an associate or baccalaureate
degree at an accreditpdstsecondary institution for careers that are high wage or high demand in Indiana.

I ndi anabs college and career clusters shown bel ow
I ndi anabdés College and Career
Agriculture Architecture & Construction
Arts, AV Technology & Communication Business & Marketing
Hospitality & Human Services Health Sciences
Education & Trainig Information Technology
Manufacturing Public Safety
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STEM

Transportation

I ndustry certifications are an i mportant

assessment

program of study. Industry certification attainment has alsoisféadreased since 2013. In 202015, 54
percent of CTE Concentrators (students earning four or more technical credits in a Career Cluster, at least one
of which is a completer course) left high school with an industry certification. Over $1.3 Milli@spent

in Industry Certifications during fiscal years 2015 and 2016.

In many instances industngcognized certifications serve as the pathway assessment or capstone component

of a College and Career Pathway. Additionally, certifications serve asppcame n t

ndi anads

Honors Diploma, which further incentivizes students. Panels consisting of industry representatives,
secondary and postsecondary teachers, and other stakeholders routinely review their respective subject areas
to ensure thahe mostugo-d at e certi fications are

Industry Certification Attainment Trend
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Work -based Learning

added

to I ndi an

Indiana students participate in wesksed learning through embedded experiences in career anddechnic
education programs and staaldneprograms that create flexibility to meet the needs of all students and all
schools. The continuum of woetlased learning is integrated into meaningful experiences for students at all
levels. Career awareness and exploration activities start at thentdeyrlevel and are greatly expanded

during middle school grades.

Students participating in activities at the career preparation level complete a portfolio reflecting the
experience and araigled by a content standardlased training plan. The plan pides a guideline for

students gaining employability skills along with knowledge and technical skills in a career pathway. Students
help create the plan in collaboration with their classroom teacher, host site supervisor or mentor, and with
approval fromparents or guardians when possible. This cseat®llaborative initiative to guide student

learning in the experience.

Additionally, funding is utilized to provide support for career and technical education (CTE) teachers and
counselors in industry. He program provides professional development for teachers and counselors to
explore industry opportunities in their communities while utilizing best practices inlvesed learning.

Teachers will develop resources to share through networks oflvasddearning instructors.

57 http://www.doe.in.gov/sites/default/files/ctetstatecte-careerreadinesseportfinal-3-3-17.pdf
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Career Career Career
Awareness Exploration Preparation

Career awareness should Career Exploration Career Preparation
provide an initialview and should provide an allows students to gain
exploration of careers. opportunity for students real-world experience
Career awareness may to further explore related to a career
begin in elementary grades careers of interest. pathway. Students

and continue through high Students should gather should research and
school with a heavy detailed information plan for post-secondary
emphasisinearly high > about careers to help > opportunities related to
school. them incareerplanning. the career.

B. The Stateb6s strategies and how it wirbunded upport 1
education and rigorous coursework in subjects in which female students, minority stidghss,
learners children with disabilites, or lowincome students are underrepresented. Such subjects could
include English, reading/language arts, writing, science, technology, engineering, mathematics,
foreign languages, civics and government, economics, arts, history, geography, congiutey sc
music, career and technical education, health, or physical education.

Holding all students accountable for a high level of achievement is a shared responsibility. Providing
equitable access to challenging State Standards for all students, igdtudients of both genders, minority
students, English learners, students with disabilities, andnoeme students requires a system of equitable
access to a robust core curriculum based on the challenging State Standards and high quality instruction tha
is designed to meet the unique needs of students. Collaboration between professionals, parents and
community agencies is a key component in determining and providing appropriate support to students,
including those who struggle and those who excel. é&mpate, ongoing, and unbiased assessment is
necessary to determine whether equitable access has been achieved. These key components provided within
a multitiered system of support and through adopting Universal Design principles will provide the

framework that allows every student to succeed. The following Every Student Succeeds framework
operationalizes the key components that allow all students the opportunity to meet challenging State
Standards.
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EVERY STUDENT SUCCEEDS
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Universal Design for Learning (UDL)

Indiana hasricorporated UDL into assessment; however, to fully support the tenets of the framework, Indiana
must operationalize the initiative. This will require the development of policy and guidance as well as
technical assistance and training for local educatiemeigsand all educatorsn order for UDL to be

effective, educators beyond those identified as special education teachers and staff must be familiar with the
processes and strategies of this framework.

UDL is an educational framework based on reseiartfe learning sciences, inclugj cognitive
neurosciencghatguides the development of flexible learning environments that can accommodate individual
learning differences. Recognizing that the way individuals learn can be unique, the UDL framewdik calll
creating curriculum from the outset that provides:

0 Multiple means of representationm give learners various ways of aging information and
knowledge;
Multiple means of expressioo provide learners alternatives fdemonstrating what they knoand
Multiple means of engagemeattap into learners' interests, challenge them appropriately, and
motivate them to learn.

O¢ O«

Curriculum, as defined in the UDL literature, has four parts: instructional goals, methods, materials, and
assessments. UDL is artided to increase access to learning by reducing physical, cognitive, intellectual, and
organizational barriers to learning, as well as other obstacles. UDL principles also lend themselves to
implementing inclusionary practices in the classroom.

Multi -Tiered Systems of Support (MTSS)
I ndi ana6s v iTeredoSystei of iSupport (WMT'$S) i$ to provide academic, behavioral, and social
emotional support, grounded in culturally responsive practices, to all students. MTSS is not a program or an
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initiative, rather, an overarching framework for academic, behavioral, and-eowétibnal instruction and
intervention. Indiana has developed guidance for academic and behavioral support and is currently expanding
this draft to include a soci@motional componeén The current guidance includes a mititred approach to

the early identification and support of students with learning and behavioral needs acrosKtte e

continuum. The process begins with higlality instruction and universal screeningatifchildren in the

general education classroom. This strendpilesed model systematically identifies and provides ALL students
with the supports they need to succeed. MTSS is a comprehensive framework for continuous school
improvement that uses dataseddecision makingmonitoring,and ongoing measurement, monitoring and
evaluation of standards i mplementation and outcomes
of being developed for educatopsrents and community partners, includinguke of federal funding to

carry out MTSS initiatives.

I ndi anads guiding principles for MTSS:

0 MTSS s for ALL children and ALL educatqgrecluding classroom and support teachers, support
staff, counselors, social workers, and administrators;
MTSS requirs an emphasis on the whole child and the strengths and challenges students exhibit
related to overall achievement;
Academics, behavior, sociamotional development as well as physical and nutritional health and
other factorscan allplayaminastd ent 6 s school success;
MTSS must emphasize college and/or career readiness for ALL students
MTSS must be driven by districgchool, and teacher leadership;
MTSS must be incorporated in school improvement initiatives and;@ads

MTSS must support andqvide value to effective, culturally responsive practices

[@]3
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MTSS success lies within the classroom through collaboration arejbledded professional development.
It supports and emphasizes the use of multiple and varied forraggessments tive instructional
practices. When implementing an MTSS system, data disaggregated by race, gender, andatisidjiito
determining whether supports are benefitting all groups equally. It is-eancimpassing system that
addr esses al lersusaprahekagedssdlutione eds v

It is the intention of the IDOE to provide professional development and support to LEAs as MTSS becomes

the primary structure for teaching and | earning.
Framework (ISF)M nt a l Heal th Framewor k f orTheSSFmentalheaih i nt o it
framework is an essential component of MTSS due to its focus upon the related mental health needs that

impact student achievement.

The core features of ISRclude-

Effective teams that include community mental health providers

Databased decisiomaking

Formal processes for the selection and implementation of evidbeiseel practices
Early access through use of comprehensive screening

Rigorous progress monitoring forthdfiidelity and effectiveness

On-going coaching at both systems and practicesdevel

O« O¢ O¢ O« O¢ O«
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School Mental Health Framework
Multi-Tiered System of Support (MTSS)

Unklrg with Sysbem of Cure [SOC)

Strateric Planning
* aporopriate Informetion Sharing FEW
* Continuous Comemanication Loog Seamiess Referral &
= Supported Kavigation through S0C Followe-up Process;
" Wirsperound Sepport Counseling & Support
= Soool & Comeremnity Drinen T Deepened Collsborstion

*  Farmily & Wourth Guicded With Youth, Famifies &

Community Partners

SOME
Ezrly Mentification, Soreening, & Progress Monitoring
Effective Individual & Group Intereentions
Welinez= Plans
Co-Planning Strategies with Students, Famiies & Community Providers

ALL
PBEIS; Cresting Traume-informed Schools,
Positive Culture snd Chmete; Rich Socisl & Emotional Learning,
Mentsl Heslth and 'Wellness Education

Well-being of Teachers and School Staff

The Interconnected System Framework is supported through the newly formed Indiana School Mental Health
Initiative within the Indiana Resource Center for Autism atand University. The shared goal is to ensure

that all of Indianads students are mentally and emo
achieve their full potential. The initiative aims to provide guidance, resources, trainings, dndgtaaid

schools and their community partners in providing a continafioare that addresses everything from

prevention through crisis intervention in an integrated way that focuses on all barriers to student learning. In
recognizing that schools aaot do this alone, a primary emphagidl also be to help develop partnerships a

the community, regional, anda®e leves.

System of Care
In addition to the MTSS framework within schools, there is a larger Indiana System of C&@CN

statewide initative. ThelDOE has developed a collaborative partnership wittSIBICand is a voting
member of this Gtelevel governance board. This initiative, hosted by the Indiana Department of Mental
Health, has overall, lontgrm strategic goals:
0 Develop and endee a single, statewide definition and application of a comprehensive, effective,
SOC fa youth and families in Indiana;
0 Establish a board, including statewide representation, which will ultimately provide the leadership,
policy recommendations, and tecteli assistance needed to support communities in develapthg
sustaining their local SOC;

0 Decrease barriers to service delivery and the feeling of service silos for families trying to access
mental health treatment services for yoint their communities;
0 Increase the availability and utilization of evidenteed practices to promote positive youth and
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family outcomes;

Increase cultural and linguistic competency in service delivery and reduce disparities in access,
service use, anoutcomes;

Identify andfill gaps in service and additional beharal health needs for all youth;

Increase provider and agency accountabititthe youth and families served;

Increase the number of and access to local family and peer support groupsgaach within

communites; and

Develop a comprehensive evaluation plan to monitor outcomes and SOC progress in order to create a
feedback loop for system and performance improvement.

O<¢ O¢ O« (@]
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Students with Significant Cognitive Disabilities

The emphasis placed on equal access to alurntby all students and the accountability required by IDEA

2004 andth&€SSAhas presented a need for a practice that wi
Connectors, which are alternate standards that have been developed for studemgsifigemsicognitive

di sabilities, are aligned with I ndianabds Academic S
various resource centers that provide technical assistance to schools and LEAs to help align their curriculum

to these alternatgtandards.

The Office of Special Education (OSE) helps to fund
(PTI) Center. INSOURCE provides Indiana families and service providers the information and training

necessary to ensure effective educalipnegrams and appropriate services for children and young adults

with disabilities. | NSOURCE is a member of the Offi
(IRN). Indiana is the only state that houses a PTI liaison in the state departneas (@fifice 2009). The

liaison serves on numerous work groups and committees as the parent representative and is an integral

member of the OSE team. This strategy has proven to be an effective means of communication and

collaboration between parents and (DOE.

The Office of Special Education provides information on its website to advise parents, schools, and the public
of State and federal special education requirements. This includes information for parents about requesting an

educational evaluatiofii a di sabil ity is suspected. I ndi anads s
as ANavigati ng -friemdly dGconentshat provides gyidancestoparents and parent
advocates. ThEDOE has a memorandum of understanding with Brste p s I ndi anabs Part (

early intervention services for infants and toddlers with disabilities, to facilitate the transition of students from

Part C to the Part B program for children ageXl 3vith disabilities. The IDOE also has a working

relationship with the Department of Child Services (DCS). The Office of Special Education regularly meets

with DCS education liaisons to address concerns related to students with disabilities who are placed in foster

care or residential facilities by DCS.h@ Office of Special Education provides informatéd support to

schools concerning referrals and evaluations and provides a sample notice of procedural safeguards.
Collaboration with Indiana IEP Resource Center, one of our Indiana Resource NetwornicREsmiers,

provides additional information and training for schools to use in conducting appropriate educational

evaluations. In November 2016, OSE updated the criteria for determining participation indngiana | t er nat e
assessment (ISTARS.

The StateSystemic Impovement Plan (SS|FDSEP, Indicator s a coordinated plan that was developed as

a part of an overarching requirement for states to address specific needs of students with disabilities. This plan
was designed, refined, and improved withmaup from multiple internal and external stakeholders over a
period of time. The Indiana SS¢palisto ncr ease reading achievement as m
IREAD-3 assessment by at leaspércenteach year for 3rd grade students with disabilit@sllaboration

and coordination across the offices within the department through SSIP partnerships provide an opportunity to

58 http://www.doe.in.gov/assessment/altéer@ssessments
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offer targeted assistance and supports to teachers and students with an emphasis on students with disabilities
and students who siggle.

English Learners

Indiana is home to ovéi0,000 students who speak another language and are in need of additional support to
perform well in English. Indiana adopted the WIDA English Language Development Standards in 2013 as the
State college andareer ready English language development standar&sdtish learnersThe WIDA ELD
Standards work in conjunction with the Indiana college and career ready academic standards to ensure that
English learnerare provided with the supports they need tweas grade and ag@propriate content

standards, regardless of their level of English proficiency. All teachers who workngtish learners

including contervarea staff and EL staff, are held accountable to the implementation of the WIDA ELD
StandardsThelDOE has provided extensive training for LEAs on the implementation of the WIDA ELD
Standards and requires that LEAs incorporate the ELD Standards in their required annual English learner plan
submission. Implementation of the WIDA ELD Standarddde enonitored through consolidated and federal
programs monitoring, and through the Title Il application process s&tigdish learnersnay attain English
proficiency, develop high levels of academic attainment in English, and meet the same chalheingiag

academic content and achievement standards as all children are expected to meet.

Additionally, IDOE palicies for English learner equity align with Department of Justice and Office of Civil
Rights policies regarding the inclusionirfglish learnesin all curricular and extracurricular programming,
translation support for families who speak a language other than Englisdp@geriate grade and class
placement, and identification and instructiorEoiglish learnersvith additional academic needs.

In order to accurately identify potentiahglish learnersthe Indiana Home Language Survey is administered

to all students upon their initial enrollment in Indiana schools. Students with any language other than English
included on their Home Langua@eirvey are then screened for initial English language proficiency using an
English language proficiency (ELP) screener. Students who score below tlaestateined proficient score

on the ELP screener are considered t&hglish learners LEAs are regired to report all enrolled language
minority students, including ELs and former ELs, to the IDOE annually. All students identitedbsh
learnersare assessed annually for English language proficiency. Students who score at or above the state
detamined proficiency score on the annual ELP exam are reclassified as fluent and enter a rigorous
monitoring period before permanently exiting EL programming.

High Ability Students

Currently, per Indiana State Code (IG282), dollars are provided for éase resource grant program. These
funds are utilized to develop local programs for High Ability students. The funds provide state integrated
services that include information in materials, professional development plans and programs, research and
developnent services, technical assistance for student assessments and program assessments, program
development, and implementation. The funds also support educators pursuing professional development
leading to endorsement or licensure in High Ability Educatiarilabs appropriatedo schooldistrictsare
determined by the IDOE based on a set minimum amount increased by each student in the program. The
schoold i s t prdgram i$ aligned with strategic and continuous school improvement and achievement plans
(IC 20-31-5-4). The school that receives a grant under the subsection will submit an annual report to IDOE
that includes the following: the programs for which the grant is;@setlthe results of the programs

including student general assessment resultsygmogffectiveness or student achievement.

Indiana requires the High Ability Program to include: 1) a bioased planning committee that meets
regularly to review the | ocal;2emdent assessments that idéntifyr i t y 6 s
High Ability students using multifaceted assessments. The assessments must identify students with high

abilities in the general intellectual domain and specific academic darBaiRsofessional developmen)

Development and implementation of local seeg for High Ability students, including an appropriately
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differentiated curriculum and instruction in the core academic @g&valuation of the local program for
High Ability studentsand 6) best practices to increase the number of participanthiaility and
underrepresented populations.

In order to improve equitable access to high ability programming, the IDOE will encourage census testing,
which is the testing all students in the grade level, with an aptitude measure at multiple grade level
Improved measures of assessment would ensure that students, including those from underrepresented
populations, would have the opportunity to take the measure of aptitude regardless of their achievement
levels. High Ability students from underrepresenpepulations in primary grades may have lower than
expected achievement due to a lack of opportunity to learn. When provided the appropriate curriculum and
instruction, their achievement levels can quickly rise to be commensurate with their high @eiigys

testing with an aptitude measure would also allow twice exceptional students, (students who are both high
ability and have a learning disability) to be identified, as their performance on an aptitude measure is less
likely to be affected by theiebrning disability than their performance on an achievement test would be.

Minority Students

The IDOE is committed to providing an equitable education tstadlent groupsncluding American Indian,

Asian,Black, Hispanic, Multiracial, Native Hawian a Pacific Islander, White, Students with disabilifies
English | earners, and students on free/reduc-ed priec
term goals foall student groupso that schools and LEAs will address achievement and topjigrgaps

presented within specifistudent groupsAdditionally, the Supporting Excellent Educators section focuses

upon the access of excellent educators for spestifident groupso that all children have equitable access to

effective teachers. Miniy children enrolled in schools wheseudent groupare significantly
underperforming wil. receive support through the | D
targeted or comprehensive support and improvement strategies to address snbgoitghevidencebased

guidance and tools.

Foster Children and Youth

ThelDOE works collaboratively with the Indiana Department of Child Services (DCS) and LEAs to address
the numerous challenges that children in foster caredabeaegardto their @lucation. DCS has identified a

State point of contact, along with regional Educational Liaisons (ELS), to partner with the LEAs and IDOE
foster care points of contact to promote stability and continuity in education with foster children. Through the
useof joint guidance and a collaborative working relationship, decisions regarding educational placement and
supportive services are tailored to the specific needs of each foster child.

Specifically, a fAChecklist f eendévaedpedtbyDLCE toQuadatheact Dec
evaluation of educationékst interest for foster children within the LEA. Traditional barriers to educating

foster children, such as transportation of students across district lines, immediate enrollment, and sharing of
school records, among others, are proactively addressed through ESSA. The IDOE has named a Foster Youth
Coordinator to facilitate inteagency effortshat support foster children. The department has also released

LEA guidance to ensure that, through &itlplans, barriers related to enrollment, transportation, and agency
coordination are reduced. In addition, a data share is being developed between the IDOE and DCS, to allow

for the easy access to basic chifukecific information required for educatiomEcision making and statistical

data for ongoing program evaluation. The SEA foster care point of contact will also provide necessary

support to LEASs, guidance communication, and training.

Nutrition

IDOE School and Community Nutrition (SCN) staff adster the USDA Child Nutrition Programs

including the National School Lunch Program, the School Breakfast Program, the Afterschool Snack
Program, the Child and Adult Care Food Program, the Summer Food Service Program, the Special Milk
Program, the Food Biribution Program, the Fresh Fruit and Vegetable Program and Team Nutrition.
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Afterschool and summer learning settings play an essential role in the delivery of programming about healthy
eating.These programs are designed to provide healthy meals atttbnuwducation to improve the meals
and nutritional awareness of Hoaosier children.

SCN staff also providea wide variety of training opportunities for scha®A food service staff to improve

their knowledge of nutrition, their culinary skills, and prate food safety. Providing this training and

technical assistance supports the schools in providing healthy meals to students and helps students to develop
lifelong healthy eating habits.

School Safety
Perindiana Codé&?thel D O BEDévision of School Bilding Physical Security and Safety maintains

guidelines for establishing emergency response protocols, provides school safety specialist training and
certification, and provides technical assistance to school administrators througliatete Indiana This
division disseminates resources related to school safety issues and assistfistcicteith reviews and
updates of their safety plans, drills, and staff development.

Per Indiana Administrative Cod€ gach schodllistrict shall develop a wiién emergency preparedness plan,

to include protocols for fire, natural disaster, adverse weather conditions, nuclear contamination, exposure to
chemicals, and manmade occurrences such as student disturbance, and violence. These plans must be made
availabe for review by IDOE, and each ye20 schools are selected at random and are inspected to ensure
compliance with the law. This review also provides Safety Specialists the opportunity to review best

practices and compare their plan to other schools.

The Division of Building Safety and Security also coordinates the Indiana School Safety Specialist Academy,
which provices informatioron national andtate best practices, as well as exemplary resources for school
safety, security, intervention, preventi@amd emergency preparedness planning. School Safety Specialists
are trained to lead the development and implementation of school safety practices which will provide safe
educational environments for all students. Indiana Eadquires every schodistrict to have a certified

School Safety Specialist, and this certification is only available through the IDOE. Recent tiaavieags

included drug identification courses, recognizing when students are under the influecobaif@l drugs,

and the use dflarcan in cases of opioid overdose.

While a certified School Safety Specialist is required for every public sdigiott, charter schools and

private schools are exempt from this requirement. However, IDOE continues to offer this training for charters
and private schools at no cost. In 2016, there were 205 certified School Safety Specialists working in private
schools, and 32 certified School Safety Specialists working in charter schools.

In partnership with the Indiana State Polit®P), the Divisbn of School Building Physical Security and

Safety provides training to address active shooter events in schools. ISP developed the Unarmed Response to
Active Shooter training videos to be used by schools when training staff suggested actions durémy a viol

event. Training modules were also developed to address active shooter and hostage events that would occur
on a bus. These modules are housed on the State Police website| BQRE welbsite.

Per Indiana Code¥ every schootlistrict shall have a paty prohibiting bullying in their school. Schools are
also required to provide bullying training to the schibal s t emiployeed and volunteers who have direct,
ongoing contact with students, and provide age appropewitiencebased instruction foging on bullying
prevention each year.

5|ndiana Code 209-3-14

60511 IAC 6.12-2.5

5l|ndiana Code £-10.1-9

52 Indiana Codes 2@6-5-34.2, 2030-5-5.5, 2033-8-0.2, 2033-8-13.5
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Various resources are provided by IDOE to schools to satisfy these requirements. Sample discipline policies
are available for schools to utilize as a template to establish their local policies based upon thegsresal
student body. Training tools are also provided for school staff, including readymade presentation materials
available for all staff, and job specific training materials for food service, clerical service, custodial service,
transportation serve and volunteers. Additionally, the School Safety Specialist for each slibiviol

receives bullying training that includes information on bullying data/prevalence, and best practices for
identification, prevention, and imeention of bullying incidats.

Health and Wellness

Research and scientific reviews have documented t ha
linked with their overall health. Many students experience tremendous adversity in théintielesling

poverty, physicahnd mental health challenges, community violence, and family circumstaticasmake it

difficult for them to take advantage of the opportunity to learn at school. Positive effects on educational

outcomes, as well as healibk behaviors and health womes, are impacted by school health programs.

Similarly, programs that are primarily designed to improve academic performance are increasingly recognized

as important public health interventions that impacts overall and lifelong health and wellnesdinco

the Centers for Disease Control and Prevention (CDC), multiple freddtied factors such as hunger,

physical and emotional abuse, and chronic illness caintéepoor school performanég.

In addition to these factors that can impact schodbpmance, several groups of students who face

significant barriers in regard to school attendance have been identified. Theseamgriogiesstudents with

chronic health conditions, students with disabilities andBglish learner&! The percentage ahildren

and adolescents in the United States with chronic health conditions (CHC) increased from 1.8 percent in the
1960s to more than 25 percent in 260Tdentifying students with chronic absenteeism is a priority for

Indiana schools as student attemcand academic achievement are intrinsically linked. According to the

U.S. Department of Education, chronic abseisia is widespread with over sixmillion students across the
country missing 15 or more days of school in 22024 For the 2012016 shool year, Indiana schools

reported that 134,568 students were absent (excused and unexcused) for 15 days or more. This equates to
approximately 11.®ercentof Indiana students who missed three weeks or more of sdhoslis a driving
factorbehindldi anads decision to include metrics related t

Schools play a critical role in promoting the health and safety of young people and helping them establish
lifelong healthy behavior pattesf® Strong evidence demonates the need for students to have access to
programs that meet their comprehensive needs, including their mental and physical health and safety, and
provide a challenging learning environment. According to SHAPE America, evidence supports a direct
correhtion between physical and mental health and learning, which is essential to academic success, school
completion, and the development of healthy, resilient, and productive citizens.

Schools are uniquely positioned to promote student engagement andenelgctjuire lifdong knowledge
and skills through comprehensive health education, physical education/physical activity, nutrition,
comprehensive school mental and behavioral health services, counseling and integration amlocatiakh e
and health prograsf’ ThelDOE strives to achieve its vision of fostering healthy, safe, and supportive
environments that support student physical, soaial,emotional development as well as student
achievement and attendance. Schools can impact the health abeingebf students by advocating for
quality health services, having a positive influences dn u d eating and physical activity behaviors, and

63 Centers for Disease Control and Preventiéealth & AcademicsWeb

64U.S. DOE, 2016

85 Halfon & Newacheck, 2010

66 Centers for Disease Control and Prevent®&ollaborative Approach thearning and Healthweb
57 SHAPE Americal0O Top Tools for Health and Physical Educatdi&eb
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providing comprehensive health and wellness programming, including afterschool and summer learning
programming. Al students deserve the opportunity to be healthy and succdagividing access to health
services, health and wellness programming, healthy foods and physical activity plays an important role in the
academic achievement of students.

Schools can influese eating and physical activity behaviors of students. Spending much of their time at
school, students may eat as many as two out of three meals per day, and may get much of their physical
activity while at school. All students deserve the opportunityetbdalthy and successful. Providing access to
healthy foods and physical activity plays an important role in the academic achievement of students.

The schools and corporations across Indiana are unigue in their needs, policies and capacity. To lest suppor
schools in providing opportunities for a wetlunded education for all students, tB®E is dedicated to

providing resources, guidance and technical assistance that enable schools to support the development of the
whole child. Some of these specifespurces include supporting students with chronic physical and mental
health conditions, identifying studentsragk for drug use and overdose, suicide, bullying, trauma, violence or
child abuse, and supporting healthyfyle choices regarding nutoti, physical activity, stress reduction

and overall positive physical/social/lemotional development.

Students that are not in attendance have a significant barrier to learning. Students who are at risk of being
chronically absent and are in need of hesditvices include those with loitgrm physical, emotional,

behavioral, and developmental disorders that require prescription medications and medical or educational
services. They al so i ncfunctibeal sthtifs DOEisaosnitted hoassistiagf f e c t
schools with understanding when students are most at risk and helping schools better target interventions to
improve student attendance and outcomes.

Although not all states have a requirement for the provision of health and plegkication instruction; both
subjects are required in Indiana for all grades, Kindergarten through eighth grade. Additionally, credits in
both subject areas are required for graduation. Continued encouragement and technical assistance will be
provided by he IDOE to schools in an effort to support these important and necessary instructional elements
that contribute to a wetounded and healthy student.

Datadriven decisions, derived from the use of comprehensive programamesgsments (i,&school Health

Index, WellSAT 2.0 Fuel Up to Play 60etc.) and evidenced based interventions @RARK, FithessGram

etc.) are essential for the masimprehensive health and wellness programming. The IDOE encousadges

will continue to encourage, the use of evidence based and research driven instruction and interventions that
impact health and wellness, and best fit the needs of each sli$toicl/ The flexibility and expanded uses of
ESSA funding willbe broadly communicated witlistrictand program leaders so that decisions are uniquely
aligned with their needs and supported by data. Support feddata decision making is an area where the
IDOE adds value tdistrictsand schools.

Indiana has adopted a standapdsed approach to development and implementation of curriculum and
instruction, based on the long tradition of local control. All Indiana students have access to rigorous
academisstandards, which set high expectations for academic achievement. In 2017, a team of professionals
comprised of Indiana educators, psstondary professors and community partners, collaborated with the
IDOE to develop the latest edition of the Indiana deraic Standards for Physical Education and Health
Education. Both sets of standards are aligned with nationally recognized standards for health and physical
education. The IDOE will make available, and provide as requested, guidance and technicaiessiatian
schools and teachers, to assist them ireffextiveintegration and implementation of the new standards into
their instruction.

%8 Forrest, Bevans, Riley, Crespo, & Louis, 2011
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Schools, parents, communities, and the IDOE share a common goal of supporting the health and academic
success of sdents Afterschool and summer learning programs play an essential role in promoting physical
and health educatioResearch shows that the health of students is linked to their academic achievement. By
working together, the various sectors can ensureetteayy Hoosier student is healthy, safe, engaged,
supported, and challenged.

Science, Technology, Engineering and Mathematics (STEM)

In 2012, the United States Department of Labor forecasted that by 2018, Indiana would have 118,000
Science, Technology,igineering, and Math (STEM) jobs to fill. The IDOE recognized that 90 percent of
those jobs would require some postsecondary education, and that at that time, too few students were in
programs of study that would provide stllilding in problem solvingplanning, and execution to become

college and career ready to fill the eventual STEM job openings. IDOE embraced the responsibility to lead
Indiana in building coalitions to advance STEM education, strengthening existing programs and creating hew
ones tdill the STEM career pipeline. This will ensure that future STEMtomss$ carbe filled by Indiana

graduates and business@l be attracted to locate and invest in Indiana.

Indiana STEM Council

In 2017, the Indiana General Assembly appropriatediress tahe IDOE inordertéi d e vel op
recommendations to improve elementary and secondary student achievement and participation in science,
technology, engineering, and math (STEM) subjects throughout Indiana and to improve coordination among
the variousSTEM initiatives®®o

To accomplish this task, the IDOE formed the Indiana STEM Council. The council, which met for the first

time in September 2017, is made up of the stakeholders identified by the Indiana General Assembly,

including the Department of Wkilorce Development, the office of the governor, the Indiana Economic
Development Corporation, and the business community. It also includes STEM educators and members of the
nonprofit and philanthropic community with STEMcused missions.

IDOE STEM School Certification

The plan includes the IDOE STEM School Certification process, implementation rubrtopsfdr schools

to conduct a needs assessment and create an action plan for an LEA. Indiana STEM Framework is currently
endorsed by STEMX, a natidriaader in STEM Educatioff.Indiana currently has 32 STEM Certified

Schools throughout the state that were awarded in three different cOBD@E facilitates collaboration

amongst STEM schools by conducting annual STEM Network Meetings where patsic@parshare ideas

and collaborate. An updated STEM Framework is currently being developed as an effort to increase the
number ofSTEM Certified Schools in thet&e of Indiana.

0 https://www.doe.in.gov/ccr/indiarstemeducatiorsciencetechnologyengineeringandmathematics
L A map of these schools can be viewed at: https://www.doe.in.gov/ccr/indiana%E2%8&#sa8srtified-schools
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Full STEM Implementation

Whole school or district STEM initiatives. This is a | model of
education in which the classroom resembles a work environment and students
contribute to solving problems in the community. STEM careers, experiences,
and skills drive the curriculum. Curriculum is integ! d in auth p

based learning that is STEM career oriented and cross disciplinary. Students
collaborate in teams to solve problems, Teachers facilitate teams of students
towards solving problems and developing work force skills, commonly the skills
required by STEM businesses in that area or region. Frequently, schools have

Approaching STEM Implementation

This is a non-traditional school experience. STEM experiences and related skills
are integrated into the curriculum, The STEM program may be school wide, with
teachers collaborating across disciplines for long term projects. These projects
may be in addition to the normal curriculum or used to enhance the educational
process. This may also include a school in which only a portion of the student
body participates in these long term projects, interdisciplinary learning, or STEM
career-based courses in CTE. F ly the schools maintain business
partnerships for materials, resources, and capital.

partnerships with businesses to provide materials, resources, and capital,

Indiana's STEM
Implementation
Matrix

Developing STEM | ation
This is a traditional school setting, STEM-related problem-based learing is
supplemental to the adopted curriculum. This could include separate STEM
units, often done at the end of a unit or school year, It could also include short
units offered by industry or non-prefits such as Project Learning Tree or National
Energy Foundation. These units serve to briefly provide STEM experiences to
students and develop skills required in the workforce.,

Initial STEM Implementation

Schools may offer STEM experiences that are not a part of the regular school
day. This may include but is not limited to afterschool programs, summer
programs, school clubs, and academic competitions and fairs,

Social Studies

The aim of the IDOE is to pyaanactive role in defining a welloundededucation for Indiana students as part

of ESSAIn order to bring social studies to life in all of our classrooitise IDOE remains steadfash

helping students become creative and independent thinkers by guidimgttiee understanding and analysis

of important political, geographic, economic, civic, legal and social issues of our contemporary and historical

world.

Social Studies is a vital componefta wellroundededucationas evidenced below.

In our constittional democracy, civic education prepares students to exercise their responsibility to
participate in civic and democratic processes in agelérning society Effective citizens use public
problemsolving skills; appreciate principles of democracyd possess knowledge of the

Constitution, federalState, and local government, laws and the legal system, and international

A sound economic and personal finance education equips students with the critical thinking skills
required tadefine heir goals, consider alternatives, and choose the one that best satisfies each goal
asthey become successful and productive adults, knowledgeable consumers, discerning decision

Geography encourages students toktferitically at several scales from local to global. A
geographically literate student understands the patterns of culture over the surface of the earth and is
able to solve problems that involve the location of economic, social and political furantidns

1
institutions.
1
makers, and successful community leaders.
1
establishments.
1

History education engages students with deep thinking about change over time, which guides learning
about themselves and their world. Historical thinking skills teach students to ask thoughtful questions,
analyze evidence to draw consilons, and consider multiple perspectives to address problems both
individually and collectively.
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This ESSA plan will allow Indiana to support our rich social studies standards with powerful professional
development and accessible resources to enharadertigand learning as part afwellroundededucation.

Social Studies professionateklopmentind esources enable teachers to advance student outcomes. Indiana
teachers need professional development opportunities that provide deep content knowlpddagogical

best practices, as well as resources to Ikprevidef i t stu

opportunitiestooffertogual i ty professi onal devel opment and re
ESSA plan provides aitical opportunity to enhance social studies education to create young people ready to
engage in their comamity, college or workplace in wetbundedways.

Music, Arts, and Physical Education

The IDOE recognizes music, arts, and physical educatiorsnotlhu x ur i es i n a chil dbés
important features of wholehild development from PreK2 to postsecondary education. These areas

provide positive benefits to executive function, motor skills, language development, decision making, visual
learning, inventiveness, cultural awareness, physical and mentdieirdj, and improved academic

performance. These airricular and extracurricular activities improve the curriculum while increasing

student engagement and motivation. Based on stal@&hfeledback, the IDOE will permit the use of federal

funding to support these areas, where allowable, and when based upon the needs assessment of the school or
LEA.

Dual Language and Immersion and Foreign Language

In Indiana, there are currently eightad language and immeosi programs that areceiving $ate grant

funding to increase the number of students with access to dual language or immersion programming in
Spanish and Mandarin. Dual language and immersion programs provide half of the imsinugnglish and

half of theinstruction in the target language, such as Spanish. Prior to the inception of these programs, four
Indiana schoatlistrictslocally developed these programs and have seen many benefits both cognitively and
culturally for all gudents involved

The IDOE will continue to support the growth of the existtate pilot programs for dual language and
immersion programand continued development for further foreign language instrudttda will require

strategic support for progracreation of a more diverse landscape of languages and the development of
standards an8tatelevel professional development programs. In addition, through licensing and collaboration
with institutions of higher education, Indiana will begin the procéssiming qualified educators to be

prepared to deliver highuality bilingual instruction to students in these dual language and immersion
programs.

Dual language and immersion programs produce significantly high results in closing the achievenmnt gap f
native English speakers and their amative Englishspeaking classmatesgue to the development of basic
functions of literacy and discourse in the first language. Second language learning is vital to the development
of well-rounded students by aidinigeir language development, cultural competency, and global experience.

C. Does the SEA intend to use funds from Title IV, Part A or other included programs to support
strategies to support LEASs to improve school conditions for student learning, inclutliritieachat
create safe, healthy, and affirming school environments inclusive of all students to reduce:

i. Incidents of bullying and harassment;

ii. The overuse of discipline practices that remove students from the classroom; and

iii. The use of aversive behaviomaferventions that compromise student health and safety?
'H Yes. If yes, provide a description below.

The IDOE has created various methods for educating, providing guidance materials and offering resources for
LEAs in regards to school climate and safety, including bullying and harassment. The IDOE collects the
number and type of bullying incidences from LEAs required by Indiana statute. The IDOE also houses a
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School Safety Academy, with professional development opportunities offered multiple times throughout each
academic year. The Academy covers the topidsullying and harassment to better equip educators to
address these issues.

Further, by providing resources and technical assistance on implementing-teviedtisystem of support,

the IDOE will assist schools in improving school conditions fodesti learning. This includes the reduction

of incidences of bullying and harassment, the overuse of discipline practices that remove students from the
classroom, and the use of aversive behavioral interventions that compromise 8heddtitsand safetyia

culturally responsive manner. The IDOE will utilize its Title IV, A technical assistance funds, and other funds
as appropriate, to improve conditions for student learning through tools and resources provided to LEAS to
implement positive behavior int@ntion systems and culturally responsive discipline practices that are not
disproportionate to gender, race, and other student characteristics. The IDOE will partner with local, regional,
and State entities to promote existing organizations that tragatms on crisis prevention intervention to
increase access to these resources and allow federal funding to be used to support related costs, such as travel
or release time for educators.

| DOEGs Of fice of Speci al E d uevels dbfisupport to dsBi&9g dependingoa nt | y
the data collected annually on disproportionality with respect to discipline and bullying occurring at a higher

rate for students with disabilities. Supporthe form web based resourcesisilable to all sabols with

more specific professional development and/or technical assistance opportunities favhdeisport

incidents of disciplining and bullying at higher rates for students with disabilities. Specific supports include:

0 For the disproportionate digtts, trainings are held annually for LEAs and for Mediation and Hearing
Officers by the OSE and by the Indiana Resource Network (IRN) specifically addressing data, root
causes analyses, Functional Behavioral Assessments, Behavior Intervention Plang] andIn a 6 s
Article 7 discipline regulation®r students with disabilities;

The OSE investigates complaints involving bullying that result in a denial of a free appropriate public
education (FAPE) to students with disabilities and provides training to I§/k8ENna Council of
Administrators of Special Education) to raise awareness of how bullying of, or by, students with
disabilities could result in a denial of a FAPE and how sclebmald address such concerns;

The OSE addresses discipline issues, bothugh complaint investigations as well as by providing
professional development to school personnel, independent hearing officers, and mediators to ensure
that they all understand that discipline should involve education and training to address tha behavi
teach new skills or coping strategies, and otherwise address the inappropriate behaviors rather than to
just remove a student from the school setting

For LEAs found out of compliance for Significant Disproportionality through OSE, a mandatory
Significant Disproportionality Summit is held each June. Some topics of discussion at the summit
include: root cause analysis, CEIS planning, culturally responsive alternatives to suspension,
culturally responsive climates and cultures, and implicit bias. GQomeeaction plans are developed

at the summijtand

In January 2017, OSE contracted with the newly created Indiana Disproportionality Resource Center
to provide technical assistance to LEAs who are disproportionately disciplining students with
disabilities.

[@]3

O«

[@]3
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D. Does the SEA intend to use funds from Title IV, Part A or other included programs to support
strategies to support LEAs to effectively use technology to improve the academic achievement and
digital literacy of all students?

'H Yes. If yes, provide a description below.
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eLearning
The | DOE6s Office of eLearning supports I ndi

improvement of student achievement and increased digital literacy. This support is focused on
working with sclool and district leaders to become more futgady, increasing collaboration with
and among teachers and coaches, providing flexibilityEgks to explore innovative new programs,
and delivering focused grants that support LEAs in various stagesaof émsition to digital

teaching and learning. The strategies below have yielded great progress in our State, resulting in
strong numbers for thoughtful technology integration in Indiana. Morestinaentyfive percent of

our LEAs have 1:1 device integrai at some grade levéinety-five percent of our LEAS have
wireless deployed in all of their schoo®ixty-eightpercent of LEAdave already reached the level
of broadband access recommended by national organizations.

Strategy Timeline Funding Sources
Innovation Planning Grantssupport for | Fall, Annually David C. Ford Fund (IC 20
forming a plan for digital learning, 20-13)

researching implementation, PD

Digital Learning Grants support Spring, Annually | David C. Ford Fund (IC 20
districts in implementing a well 20-13)

developed digital learning plan
Summer of eLearning Conference Ser| Summer, Annually| David C. Ford Fund (IC 20
- sponsors 25 digitakarning 20-13)

conferences around théa®e, hosting
8,500+ educators

Digital Content Curation support Ongoing David C. Ford Fund (IC 20
teachers in the shift away from 20-13)

traditional textbooks

Digital Citizenship Initiative- content Ongoing David C. Ford Fund (IC 20
and activities that support schools in 20-13)

teaching digital citizenship

Digital Leadership SeriesPD for Ongoing David C. Ford Fund (IC 20
leades at all levels focused on being aj 20-13)

i nnovative | eader

Flex Pilot Program supports schools | Spring Application | N/A
exploring inrovative approaches to
school schedules by leveraging
eLearning options

Indiana Tech Plan Surveycollects and | March Submission| N/A
shares school technology data to analy
trends and promote collaboration

Connectivity Grants defrays the costfo| Annual SCHOOL AND LIBRARY

internet connection for LEAs INTERNET CONNECTION
(IC 4-34-3-2)

eLearning Coach Community Ongoing David C. Ford Fund (IC 20

organized collaboration among 20-13)

professionals who work to support
thoughtful technology integration

During the 2017 legistive session, the Indiana General Assembly passed HEA 1007, which allows
the IDOE to authorize K2 course providers to deliver coursework through online technologies.
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E. Does the SEA intend to use funds from Title IV, Part A or other included programnsptors
strategies to support LEAs to engage parents, families, and communities?
'H Yes. If yes, provide a descrijon below.

The IDOE is committed to communicating and engaging multiple stakeholders, including parents,
families, and communities. The IDOE provides technical assistance resources for LEAS to
communicate and engage fdies within and beyond the ESSA federal programs, such as parent
engagement workshops and academic progress updates. The IDOE communication team provides
weekly updates from Superintendent McCormick from all divisions in order to adequately inform the
edua@tors and general public. Information in a language that parents can understand, such as Spanish,
is regularly provided to the field. The IDOE also routinely collaborates with numerous organizations,
described in the consultation section of the plan,fexa¥ely engage the field.

6.2 ProgramSpecific Requirements.

The IDOE is dedicated to providing technical assistance and professional development so that schools and
LEAs may implement the following federal programs in a coordinated and systematierri@improve

student achievement. Schools receive multiple funding streams and students often qualify for more than one
program. Aligned programs that support each other will have a greater impact.

A. Title I, Part A: Improving Basic Programs Operated by State and Local Educational Agencies
i. Describe the process and criteria that the SEA will use to waive the 40 percent schoolwide
poverty threshold under section 1114(a)(1)(B) of the ESEA that an LEA submits on behalf of
a school, including how the SEA will sare that the schoolwide program will best serve the
needs of the lowestchieving students in the school.

A Title | school is eligible to become a Title | schoolwide program when the poverty level (determined by

free and reduced meal counts) is at avab40percent Indiana will waive this requirement for identified
comprehensive support and improvement schools, targeted support and improvement schools, or any Title |
school that submits a schoolwide plan that addresses how the school will meetthefrike lowest

achieving students in the school. Schoolwide programs serve all children in a school and ensure that all staff,
resources, and classes are part of the overall program. Any Title | school, particularly those identified as
comprehensive oatgeted support and improvement, would benefit from the emphasis on schoolwide high
quality instruction, evidenebased strategies, and engagement of all families to improve the achievement of
all children, including those who are the lowashieving.

B. Title I, Part C: Education of Migratory Children

ThelDOE oversees six Migrant Regiona¢@ers (MRCs) that operate local and regional migrant education
programs. Over 2,100 migrant children agexldeceived supplementary educational, supportive, and

referral services in 2023016 through the Indiana Migrant Education Program (IMEP). A migrant student is
any child ages-21 who moves across school district lines, either by themselves or with a guardian who is a
qualifying migrant worker, often for theugpose of seeking qualifying seasonal or temporary agricultural

work. The Migrant Education Program helps ensure that migratory children overcome educational disruption
and other barriers they may face due to the migratory lifestyle.

i. Describe how the SEANd its local operating agencies, which may include LEAs, will
establish and implement a system for the proper identification and recruitment of eligible
migratory children on a statewide basis, including the identification and recruitment of
preschool ngratory children and migratory children who have dropped out of school, and
how the SEA will verify and document the number of eligible migratory children aged 3
through 21 residing in the State on an annual basis.
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The priority focus for our State is id&ication and recruitment (ID&R), as the IMEP aims to
identify and serve 100 percent of I ndianabd
time, yeasround recruiters throughout Indiana to strive to meet this goal, and also ensure that
recruiters posss all the necessary tools and supports needed to facilitate successful ID&R.
Recruiters receive regular ID&R training and guidance through eligibility review during

monthly calls and at least two (2}rerson trainings per year, as well as field trajrand

support as needed. This intense focus on ID&R ensures that our migrant students have access
to the supplemental migrant services to which they are entitled.

The ID&R recruiters operate on a regional basis to be able to recruit within and across the
LEAs by utilizing referrals or the work survey. This process supports the identification of
enrolled K12 eligible migratory children. Recruiters frequently visit area businesses, support
or serviceagencies, and local farms while utilizing other resousces as the National

Migrant Hotline toimprove identificatiorof all migrant children, including thoseho are

birth through age two, ages53 K-12, and out of school youth. The recruiters use Department
of Labor statistics to identify farms requestiegnporary seasonal workers. The MSIX
database is also a recruitment tool to identify potentially eligible migrant children who are
moving to Indiana so they can be interviewed soon after arrival.

Initial interviews and completion of the Certificate ofdiility (COE) is initiated by the first
recruiter, verified for accuracy by a second recruiter, and then signed off by-te@thte
recruiter or IDOE migrant specialist. The IDOE conducts a sampling of anrudéreéews
and once every three yearsiatis an external contractor to ensure accuracy and verify
program eligibility.

Describe how the SEA and its local operating agencies, which may include LEAs, will
identify the unique educational needs of migratory children, including preschool migratory
children and migratory children who have dropped out of school, and other needs that must
be met in order for migratory children to participate effectively in school

I ndi anabs Migrant Regional Centers ( MRCs)
family upon enroll ment into the Migrant Ed
needs, as well as health, emotional, and other needs that must be met in order for them to
participate effectively in school. The needs assessments take into abeoneeds of the

family as a whole, as well as each individual child, including preschool, saged| and®ut

of School OSY) students.

All MRCs use MSIX to determine appropriate course placement for students in conjunction

S

ad
uc.

with the needs assessmer. &y al so use all available data t

educational needs. As a fAreceiving state, 0
only present during the summer. For students that remain Btateeduring the regular

t

schoolyar , MRCs work with LEAs to monitor studer

the most appropriate supplemental services and support to provide each student.

Secondary studentsdé records are assessed t
areoffered supplemental support and opportunities to take courses they are lacking or wish to
take in advance of required timelines. Secondary and OSY students also receive an additional
Al ndi vi dual Mi grant Pl ano wh igaaleforegheirtimaimt e s
Indiana, and lays out a plan for services to address these individual needs and goals. These
individual plans are tailored for students who have dropped out of, or never had access to, the
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school system; with goals that may inclad&ining a high school diploma or equivalency,
gaining technical skills and training, and increasing English language proficiency.

Preschooehged migrant students are assessed using thed8tefmined school readiness
assessment, which helps MRCs tadapport to each individual student. IDOE and MRCs
work in collaboration with Migrant Head Start programs to ensure access tquatty

early childhood education for all presch@gled migrant students in Indiana during the
summer months. Where Migrantkid Start is not available, MRCs work to provide
alternative access to higjuality preschool programs. MRCs also provide families with
preschoolaged children agappropriate educational materials, supplies, and training to help
support and further schomadiness for migrant students.

The SEA provides technical assistance, professional development, and monitoring of the
MRCs to ensure that the appropriate policies and procedures are in place to ensure the unique
educational needs of migrant studentsideatified and met.

Describe how the SEA and its local operating agencies, which may include LEAs, will ensure
that the unique educational needs of migratory children, including preschool migratory
children and migratory children who have dropped owsicbbol, and other needs that must

be met in order for migratory children to participate effectively in school, are addressed
through the full range of services that are available for migratory children from appropriate
local, State, and Federal educatiomagrams.

In coordination with other local t&e, and federal programs, the Indiana Migrant Education
Program (IMEP) ensures that all migrant students have access to free meals and textbooks.
Similarly, migrant studen{$K-12, are automatically eligie for Title | funding, and IMEP

works in conjunction with SEA Title | staff to guarantee students access to the core
curriculum and Title | programensuring that Title I, Part C funds are supplemental. Many
migrant students in Indiana are atsoglishlearners As such, the IDOE, through the Office

of English Learning and Migrant Education, trains LEA and SEA staff regarding the
implementation of other services, such as English language development, to ensure the
unique language needs of EL migrantstuts and associated federal requirements are being
metThe | i mited English proficient status of
mi grant database to inform educators about
to ensure that the griant programming meets the needs of the student.

As a condition of receiving their subgrant, MRCs are required to consult with all LEAS in
their region. During this consultation the districts are informed of which services migrant
students are entitlednd of the supplementary nature of Title I, Part C services. This helps to

a
t

ensure that migrant studentsdé needs are addr

available for migratory children fromppropriate local, State, arederal educational
programs, and that they aretmieprived of any other localt&e or federal services to which
they are entitled.

Describe how the State and its local operating agencies, which may include LEAs, will use
funds received under Title I, Part C to promateistate and intrastate coordination of
services for migratory children, including how the State will provide for educational
continuity through the timely transfer of pertinent school records, including information on
health, when children move from osehool to another, whether or not such move occurs
during the regular school yeare(, through use of the Migrant Student Information Exchange
(MSIX), among other vehicles).
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In order to satisfy the statutory requirements that ensure a high degresrsibite

collaboration and coordination, the Indiana Migrant Education Program participates in the
Interstate Migrant Education Council (IMEC) quarterly meetings, the National Association of
State Directors of Migrant Education (NASDME), the annual ESC@RRihtification and
Recruitment (ID&R)Forum, PreK Consortium Incentive Grant, and participates in the Office
of Migrant Education annual director's meeting in Washington, D.C. Each of these
opportunities allows IMEP staff to collaborate and network fétlow state migrant staff

while coordinating efforts to best serve the needs of migrant students shared between our
states.

In addition, the IMEP collaborates with the Texas Migrant Interstate Program (TMIP,) as

Texas is the sending state for the ma&yooif our students. Representatives from TMIP
participate in | ndi apnaaresdedo engureahighllevetiaf r ect or me
communication and coordination between both states. This agreement also permits IMEP staff

the ability to administer Texs 6 st at e c sforfTexasimigrars Suelents whe aré

in Indiana.

In order to ensure a timely transfer of student data, the IMEP complies with all MSIX
requirements to ensure a smooth transfer of student data to states with shared migrant stude
populations. Migrant Regional Centers and recruiters frequently work in collaboration with
bordering states to ensutatstudents who may move between Indiana, Michigan, Kentucky,
lllinois, and Ohio do not experience an interruption due to a move.

The regional model of the IMEP allows for a high level of intrastate collaboration between

regions, as well as with community partners in Indiana. IMEP conducts or facilitates monthly

MRC Director meetings, monthly @weekly in summer) recruiter meetsygannual statewide

STEM summit, annual statewide summer preparation and planning meeting, sumrap wrap

meeting, and regular OSY planning committeeetings The high frequency of

communication and collaboration between all migrant staff in Indiandtééed intrastate and

interr egi on communi cati on. I ndi anabs Migrant | nf
(MIDAS) contains information on all migrant students in Indiana. All MRCs have access to

this data system, and can see what services, classes, asthassestudents receividother

regions.

In addition, IMEP and the MRCs are tasked with maintaining working relationships with
community partners in Indiana. Such partnerships include the Indiana Migrant/Seasonal Farm
Worker Coalition, TMC, institutios of higher education, and various local and regional
community organizations.

v. Describe the uniqgqgue educational needs of the

migratory children and migratory children who have dropped out of school, anchetts
that must be met in order for migratory children to participate effectively in school, based on
the Statebds most recent comprehensive needs

When no other locaktate, or federal educational programs or funds are available, MRCs
provide students with appropriate services through Title I, Part C to address their needs as
identified through the family needs assessment, Individual Migrant Plans, and school
readiness assessments.
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In addition, parent feedback and evaluations are souglt outasure the effectiveness of
the IMEP in meeting the needs of all migrant students iiStdte and to provide additional
insight into the existing needs of the migrant community and how to best ensure their
effective participation in school.

MRCsareal so responsible for aligning services t
Assessment (CNA) and Service Delivery Plan (SI)ich were developed in June 2015

and due to be updated by June 20mt8ese documents are revised every three years by a

committee oMEP stakeholders that includebut is not limited te- parents, MRC directors,

MEP recruiters, teachers, | DOE staff, and co
program staff which areas are of the highest concern in the IMEP, and the SDP serves as a

guide to MRCs when planning migrant programming.

The CNA identified thdollowing unique needs fortheSat e s mi gr at ory chil c
preschool migratory children and migratory children who have dropped out of school:

readingand mathematics, schaeadiness, graduation and services for secoraigey youth

and future ready learning environments. The specific goals listed within section VI state the

unique needs for each group of migratory children.

(Do/Deliver)

i. Describe the current measurable program objestand outcomes for Title |, Part C, and the

strategies the SEA will pursue on a statewide liasiehieve such objectives and outcomes
consistent with section 1304(b)(1)(D) of the ESEA.

Measurable Program Outcomes (MPOsj)eated as part of ¢'SDPR- are revisited regularly

by IMEP and stakeholder groups, and are used to evaluate all migrant programs across
Indiana.The most recent MPOs, which are current at the time of the submission of this plan,
are outlined below:

GOAL AREA: Reading and Mathematics

0 By the end of the 2018016 school year and each year thereaftepetSentof migrant
students in grades-K2 receiving instructional services in reading for 30 days during the
regular school year will maintain their Lexile level.

0 By the end othe 20152016 program year and each year thereaftepefbentof
migrant students participating for three weeks in a summer program will maintain their
Lexile level.

0 By the end of the 2018016 program year and each year thereaftepefbentof

migrart students in grades-K2 receiving instructional services in math for 30 days

124



during the regular school year or three weeks during a summer program will make target
gains on an IMERpproved assessment.

By the end of the 2028016program year and eaclear thereafter, 7percentof

migrant students whose needs are assessed through an IMEP needs assessment will
receive support services aligned to their needs.

[@]3

Statewide SDP strategies for Reading and Mathematics that are aligned to the CNA:

English/Language Arts & Math Achievement (K-8):
1-1 Provide effective, evidence -based supplemental services in ELA and Math

] | 1-2 Ensure that sufficient support services are available to facilitate the participation of all
migrant students, especially PFS

M | 1-3 Ensure that migrant students receive accommodations and remediation as per IEPs, ILPs,
and/or other general education intervention

¥ | 1-4 Provide parent activities (two for a regular year program or one in a summer program) in

the school and/or in the home, i ncluding information about the US & Indiana education
system, opportunities for involvement, reading materials, and/or language strategies

¥ | 1-5 Improve instruction in ELA  and Math by training migrant staff to use evidence -based
strategies with migrant st udents

GOAL AREA: School Readiness

0 By the end of the 2028016 program year and each year thereaftepefbentof migrant children
enrolled in a MEFunded regular school year or summer program for ten days inltzasiel
program or five sessions Wit homebased tutor will make progress on three skills or demonstrate
proficiency in school readiness as determined by the IMEP Kindergarten School Readiness Checklist.
By the end of the 2018016 program year and each year thereafteped@entof migrant preschool
students will receive site or horvased support services.

O«

Statewide SDP strategies for School Readiness that are aligned to the CNA:

School Readiness (Preschool) :

1 | 2-1 Ensure migrant children who have an identified issue on a health screen  ing (including
immunizations, hearing , vision, etc.) are referred for appropriate services

1 | 2-2 Inform migrant parents of children four and older about availability of early childhood

education services

M | 2-3 Collaborate with community and state agenci  es and organizations to provide E arly
Childhood Education (ECE) , special education, and comprehensive services such as health,
mental health, oral health, family support, nutrition, etc.

1 | 2-4 Ensure staff that work with migrant children and families receive high quality professional
development regarding the unique needs of preschool migrant students and strategies that are
effective to meet those needs.

1 | 2-5 Provide parent education and materials (e.g., books) that address the use of home
language,dial ogi ¢ reading strategies, other early |
role in supporting childb6s | earning i n-childor mal
communication, and/or other needs identified by parents

GOAL AREA: Graduation a nd Services for SecondarnAged Youth
0 By the end of the 2018016 reporting period and each year thereaftepeé&entof migrant students
enrolled in a supplemental credit accrual program will earn at least one credit toward graduation.
0 By the end of the0152016 reporting period and each year thereaftepe3@entof migrant students
enrolled in supplemental instructional services will make progress toward learning goals set in their
Individual Migrant Education Plan, which may include academic skfksskills, college and career
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